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~ ..... , For many 
"'-"'!f~tmline libraries, providing 
reference databases to patrons has meant 
supporting a confusing hodgepodge of 
technologies, workstations, and services. 
Wouldn't it be nice if one system could 
simplify your efforts and meet most of 
your infonnation needs? 
The FirstSearch Catalog is the most 
adaptable patron reference system 
available today. Like an artist selecting 
colors, you have a wide range of options 
with FirstSearch to create the perfect 
reference picture for your library. 
• Flexibility to choose databases 
• Pricing flexibility-per search 
or flat fee 
• Common user interface-
yours or ours 
• Remote and/or in-house access 
• OCLC Dedicated Line, 
Internet, Dial Access 
Document Ordering and ILL 
With FirstSearch, you have lots of 
flexibility, which is vital in a time of 
exploding choice and unpredictable 
change. You can tailor FirstSearch to fit 
in with today's patron service strategies-
and tomorrow's. 
Now is the time to paint the FirstSearch 
picture that's best for you. 
fta Simple Solution. 
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U.S. and Canada (800) 848-5878 
Ohio (800) 848-8286 
OCLC ... for today's libraries 
A BETTER WAY TO SEARCH 
DATABASES 
W e started in 1985, database searchers committed to better search software 
design. We became the premier vendor of 
Medline, then expanded our catalog 
to other databases. Last year we won 
Information World Review's PRODUCT 
OF THE YEAR for faster, easier search 
software. But a better way means meeting 
the evolving needs- individual and campus 
wide- of today's library users. 
Announcing OVID: a database interface so flexible it molds itself to your search 
environment. 
With OVID you're free to move 
/rom one operating system 
to another without retrt:lining. 
OVID's Common User 
Inter/ace assures identical 
functionality in DOS, 
Windows and UNIX. 
A haven /or beginners, OVID's 
Easy Mode has on screen 
prompts. The more experienced 
can pull-down menus showing 
an array o/ search options. 
Experts will feel at home 
using online syntax. 
Search with natural language 
if you like. OVID mapping 
cuts through the mystery o/ 
controlled vocabularies, homing 
in on precisely matching 
subject headings. 
There's an unprecedented array of 
search tools- indexes, thesauri, 
limits and f ields - many never be/ore 
available in an inter/ace. They're all 
standard OVID features. 
HELP /or every search /unction 
is context-sensitive and on 
screen, never more than a key-
stroke or mouse click away. 
OVID. A better way to search ERIC, Current Contents•, PsyciNFO·, 
Medline, Readers' Guide Abstracts, EMBASE and more. 
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Blackwell's New Titles Online database now includes 
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• Browse the contents pages before placing the order 
• View the publisher's title description 
• Order the title electronically 
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FOR PUBLIC ACCESS CATALOGS 
Blackwell's MARC With Books® service now offers LC-
MARC records enriched with Tables of Contents. 
• Enhance subject access 
• Improved chapter-level author access 
• View contents & swnmaries in your PAC before 
searching the shelves 
• Increase interlibrary loan efficiency 
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Guest Editorial 
The Spirit of Networking: 
Beyond Information Resources 
In some sense, networking is every-
where. It is a term which is used in a 
number of contexts to mean different 
things. As a result, the impact and im-
port of its essential meaning are often 
missed in our social and professional 
discourse. In the space allowed I would 
like to focus on that essential meaning as 
it is manifested in several distinct areas 
of professional concern. 
Today the most frequent context for 
the use of networking is in relation to the 
electronic connections that allow us to 
contact people and access information 
resources around the world. In the dis-
course I sense a certain boastfulness 
about the scope of the network and its 
ability to deliver unimaginable informa-
tion resources. Often in those discus-
sions the extensiveness of a Gopher's 
reach is held up as a major accomplish-
ment, for example. 
But are we networked with our cus-
tomers? In other words, are we listening 
to our patron's wishes? When I talk to 
faculty and students they tell me they are 
drowning in information resources. 
What is needed is not more access but 
better access. Librarians need to find 
ways to help customers sift through the 
mountains of information. 
In response to these patron needs there 
is a strong current of professional think-
ing within the information community 
that believes software design, database 
management techniques, and artificial 
intelligence will eventually solve these 
problems. I hear, for example, prognostica-
tions of custom-designed abstracting and 
altering services. I also see new indexing, 
abstracting, and alerting services being 
created to address some of the problems 
of information overload. However, my 
sense is that these efforts contribute to 
the problem. New layers of access tools and 
new interfaces, while solving some access 
difficulties, add further confusion to an al-
ready bewildering amount of infonruition 
and modes of access. 
The trends I see in the electronic net-
work world echo the approaches used in 
the world of print information: gather 
and organize as much information as 
possible and develop new access tools to 
help the patron locate information. I 
have no sense that these techniques will 
be any more effective in the electronic 
networking field than they are in the 
realm of print material. 
It is my conviction that what our cus-
tomers, both students and faculty, need 
in addition to better tools, is a better 
understanding of the organization of in-
formation and the fundamental tech-
niques for accessing information. An 
important part of library service should 
be instruction in the use of information 
resources and access tools. The new elec-
tronic resources make such training even 
more critical and increase the complex-
ity of the needed instruction. 
Furthermore, this instruction, espe-
cially in the use of electronic resources, 
is not exclusively the responsibility of 
librarians. Because of the electronic 
changes, other information profession-
als, such as those in computer centers, 
must be involved. It is time for classroom 
faculty, librarians, and other informa-
tion professionals to build on the work 
that each group has contributed sepa-
rately-rarely in cooperation-to develop 
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a curriculum of information accessing 
skills that the educated of this country 
can use effectively. This curriculum must 
become an integral part of educational 
programs at all levels from elementary 
school through the doctorate and beyond. 
To achieve this response in an effective 
manner will require a heretofore unreal-
ized effort towards cooperation among in-
formation professionals and classroom 
faculty at all levels of education. 
While electronic networks become 
omnipresent in our professional lives 
and the information retrieval activities 
of all, there is another revolution occur-
ring in our academic and research insti-
tutions; libraries are becoming enriched 
by diversity. More men are joining what 
remains a largely female profession, but 
salary discrepancies between the genders 
continue and women are less likely to be 
represented in upper management posi-
tions. There are more Afro-Americans, 
Hispanics and other minorities in the pro-
fession, but they are still underre-
presented. These social conditions reflect 
realities in the larger society, which makes 
the solutions all the more difficult, but 
these facts do not excuse the present sit-
uation within the profession. We, as 
librarians, face the significant challenge 
of forming coalitions with other groups 
in order to see that our library institu-
tions provide equitable employment op-
portunities for all and meet the 
information needs of the diverse popu-
lations we serve. 
Our roles as professional academic 
and research librarians have been dis-
cussed many times. But rarely do I see 
much discussion of the academic and 
research librarians as independent in-
dividuals who have responsibilities for 
addressing these issues. What is, or will 
be, your role in improving employment 
equity for library staff? What are aca-
demic and research librarians doing to 
see that state legislatures, local school 
districts, and government units ade-
quately address the needs of school and 
public libraries? With whom will you 
connect to solve these problems in our 
institutions and in our society? 
January 1994 
The essential ingredient of the defini-
tion of networking that underlies all of 
the issues I have addressed above is the 
interconnectedness that ties us individu-
ally and as a profession to other persons 
and groups in our society. It is a truism to say 
that our welfare and our success in achieving 
the goals outlined above are directly related 
to our ability to connect with others. Yet far 
too often we act as though we can inde-
pendently achieve our goals in spite of or 
over the objections of others. While most of 
us understand networking as "connecting," 
we must take it one step further. We must 
recognize the interdependent relationships 
that are involved. The failure to acknowl-
edge that interdependence is a fundamen-
tal weakness in developing strategies to 
achieve our goals. 
Perhaps one example from my ex-
periences as a bibliographic instruction 
librarian will illustrate the point. I can 
develop a program to teach students the 
use of library resources and connect with 
faculty to tell them about the content of 
those resources. I can stress how valua-
ble it is for students to learn to use the 
library. However, no matter how much 
publicity I create and how good the pro-
gram might be, it will not be successful 
unless the instruction is integrated (i.e., 
interconnected) with course assignments 
that require library use to achieve the goals 
of the course. Unless the instruction pro-
gram recognizes the dependence of our 
instructional efforts on the context of 
course assignments and the motivation 
and direction that context creates, our 
program is not successful. The same is 
true with all other aspects of our efforts. 
Gaining equity for women employees 
and ethnic minorities, serving the diver-
sity of our customers, improving school 
and public libraries, and gaining politi-
cal and societal support for libraries all 
involve a fundamental commitment to 
acknowledging and honoring the inter-
relatedness of our existence by building 
relationships with others. It is only 
through those relationships that we will 
truly achieve our professional goals. 
THOMAS G. KIRK 
President, ACRL 
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PAIS International. 
Easy access to hard-to-find data 
From shifting global politics and international 
statistics, to domestic legislation and importl 
export regulations, PAIS offers you information 
you won't find anywhere else. PAIS online and 
CD-ROM indexes provide access to over 
350,000 journal articles, government documents, 
statistical directories, monographs, conference 
reports and more. And to provide an unrivaled 
international perspective, PAIS references 
literature published around the world in En~ish, 
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Public Affairs Information Service~ Inc. 
521 West 43rd Street, New York, NY 10036-4396 
800-288-PAIS, 212-736-6629 (in NYC) 
ViSIT PAIS 
AT ALA 
BooTH #201 
Fax: 212-643-2848 
No one looks at the world like PAIS 
In Print PAIS INTERNATIONAL IN PRINT® • PAIS SUBJECT HEADINGS Online Througll: DATA-STAR • DIALOG • OCLC • RLG 
On CD-ROM: PAIS ON CD-ROM • PAIS INTERNATIONAL ON SILVERPLATIER On Magnetic lape: CONTACT PAIS FOR INFORMATION 
Is now the time to 
consider outside 
c help? 
Introducing the 
OCLC ,.ECHPRO 
Service 
••Piiprm :::~i~~es 
unprecedented demands. Library staff are 
stretched to the limit. It's easy to fall 
behind on your cataloging. 
That's where the OCLC TECHPRO Setvice 
comes in. Whether you need help with a 
backlog or ongoing support, OCLC 
TECHPRO staff can make fast work of 
your uncataloged materials. And that 
means library materials get where they 
should be-into the hands of your 
clients. 
Technical Reports. Difficult fonnats. 
Foreign language items. Special 
collections. Or everyday material. 
Working from actual materials or 
photocopied title pages, Ohio-based 
TECHPRO staff will meet your cataloging 
specifications and your quality demands. 
And at a reasonable price. 
In fact, many libraries discover that the 
TECHPRO setvice lowers their cataloging 
costs and frees up time for other projects. 
As your library strives to become more 
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high level of setvice, shouldn't you 
explore the OCLC TECH PRO Setvice? Call 
us for pricing details. 
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Affirmative Action: 
Opportunity or Obstacle 
Ellen Altman and Patricia Promis 
This study analyzes the advertisements for supervisory positions in academic 
libraries in 1990 and the pools of applicants for these positions. The study's 
purpose is to examine the extent to which gender or ethnicity relates to tlze 
outcomes of the search and screen process. The study also explores the oppor-
tunities for acting candidates to obtain permanent appointment compared with 
the opportunities for outside applicants. 
nyone familiar with higher 
education is aware that cul-
tural diversity has become an 
important issue on campus. 
Student demographics are changing; 
people of every racial and ethnic group 
are making up a larger proportion of the 
student body. This proportion is ex-
pected to grow as the United States 
population itself undergoes a similar 
transformation. Academic administra-
tors want to respond to the changing 
. campus demographics and to the 
heightened sensitivity about cultural di-
versity issues. Evidence of their desire is 
reflected by the increasing number of 
advertisements in the Chronicle of Higher 
Education inviting applications from cul-
turally diverse individuals in any aca-
demic discipline. This study sought to 
determine whether opportunities for ad-
vancement for women and minority 
librarians had changed in light of the 
changing campus climate. 
Affirmative action and equal em-
ployment opportunity are not new is-
sues. They have been of concern to the 
libraty profession for more than 
twenty years. Recently, the emphasis 
has shifted from compliance to con-
cern about career advancement for in-
dividuals from culturally diverse 
groups. At the end of 1990, the Execu-
tive Committee of the Association 
of College and Research Libraries 
(ACRL) established a standing com-
mittee to stimulate employment op-
portunities for culturally diverse 
librarians. The ACRL' s move was based 
on a report by a task force on minority 
recruitment. Despite the committee's ef-
forts, little is known about the ethnicity 
or gender of managers hired by academic 
libraries claiming to be affirmative action, 
equal opportunity employers-AA/EEO. 
(For reasons unknown, the more common 
abbreviation of equal opportunity em-
ployer seems to be EEO rather than EOE.) 
Essentially, equal opportunity em-
ployment means no discrimination on 
the basis of gender or ethnicity in hiring, 
treatment, or promotion. Affirmative ac-
tion means actively seeking to hire or 
promote women and persons whose 
Ellen Altman is a professor in the Library School and Patricia Promis is Associate Librarian at the 
University of Arizona, Tucson, Arizona 85721. The authors would like to thank the Council on Library 
Resources for funding this study. They also appreciate the valuable assistance of Shalesh Kumar and 
Barbara Kesel in preparing this report. Peter Hernon, Stella Bentley, and Cheryl Metoyer-Duran, who 
read the penultimate draft, deserve thanks and credit for their many helpful comments. Our thanks as 
well to the individuals who provided information used in the study. 
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ethnic heritage is Hispanic, African, 
Asian, or native American. 
Although the task force report in-
cluded no numerical evidence, it cited 
"patterns of low recruitment efforts and 
minimal attention to the advancement 
and retention of underrepresented 
groups."1 One area that the committee 
targeted for action was barriers to ad-
vancement for minorities. It referred to 
these barriers as "glass ceilings," "early 
plateauing," and the "cycle of frustra-
tion" which inhibit the advancement of 
minorities and, in some cases, lead to 
resignation. 
Despite the concerns expressed by 
ACRL and the growing interest in 
accommodating cultural diversity on 
campuses, the profession has little 
information on whether gender or 
ethnicity are related to the outcomes 
of the search and screen process for 
middle and senior management 
positions in academic libraries. 
Recruiting anyone, culturally diverse 
or not, from outside the library for super-
visory positions hinders the opportuni-
ties for advancement of individuals 
already on the staff and eager to move 
up. Yet, organizational policies of pro-
moting from within have long been rec-
ognized as beneficial to both the 
employer and the employees. Oppor-
tunities for internal advancement serve 
as strong motivators to sustain job per-
formance. Supervisors promoted from 
within understand their jobs, the posi-
tions that they supervise, and the organi-
zation as a whole. 
PROBLEM STATEMENT 
Despite the concerns expressed by 
ACRL and .the growing interest in ac-
commodating cultural diversity on cam-
puses, the profession has little information 
on whether gender or ethnicity are related 
to the outcomes of the search and screen 
process for middle and senior manage-
ment positions in academic libraries. 
Nor does it have any indication of how 
January 1994 
affirmative action may be affecting op-
portunities for promotion from within to 
senior level positions. This study 
gathered data about managerial jobs 
and applicants in an attempt to draw 
conclusions regarding the extent to 
which AA/EEO guidelines have af-
fected recruitment and promotion for 
the groups covered by those regulations. 
The study also sought to determine to 
what extent internal candidates, espe-
cially those acting in the advertised posi-
tions, have or have not been affected by 
AA/EEO policies. 
The objectives of the study were to: 
• collect data about the gender and 
ethnicity of applicants, the candidates 
interviewed, and those selected for 
management positions in academic li-
braries 
• ascertain the success of applicants 
covered by AA/EEO in obtaining 
management positions 
• determine opportunities for internal 
promotion to management positions 
FINDINGS FROM THE LITERATURE 
Two surveys investigating the selec-
tion process for filling senior library 
positions found that internal promotions 
are not common within academic librar-
ies. An Association of Research Libraries 
(ARL) survey on filling assistant/ as-
sociate director positions among fifty-
one libraries observed that "internal 
recruitment is rare." Further, the report 
said: 
While there are some strong argu-
ments in support of external searches, 
including affirmative action compli-
ance, they do imply that it is difficult 
to build a successful managerial career 
within one institution. Staff morale 
also can be adversely affected if senior 
positions always are filled from the 
outside. Over-reliance on outside hir-
ing also raises questions about the li-
brary's training and developmental 
programs for professional staff. 2 
Ruth J. Person and George C. New-
man, reporting on the selection of aca-
demic library directors, noted that "in 
the five searches studied, current library 
staff members were rarely considered as 
viable candidates or included in a final 
'short list."' Their report recommended 
that universities pay attention to 
developing managers in their libraries 
with the aim of increasing the pool of 
potential applicants for future director 
searches.3 
Library literature contains little infor-
mation about the hiring of affirmative 
action candidates either from the outside 
or by promoting from within for super-
visory positions. Only Barbara B. Moran's 
article, which compared the number of 
women holding middle and senior aca-
demic library positions in 1972 and 1982, 
offered any numeric data. She concluded 
that "the position of women improved 
slightly during the decade . ... "4 
A 1991 article on the development of 
an affirmative action plan for the Uni-
versity of Arizona Library noted that a 
search of the literature since 1985 "re-
vealed little applicable information 
other than summaries of affirmative ac-
tion case law."5 Another survey about 
recruitment of middle and upper level 
managers does not even address the af-
firmative action issue, although its 
authors commented that there was little 
information about the subject of recru-
iting these managers.6 This paucity of 
information seems curious, considering 
the fact that since the early 1970s, adver-
tisements from educational institutions 
have carried statements about endorsing 
equal employment opportunity and af-
firmative action. 
The best information about multicul-
tural employment in libraries comes in 
two studies conducted by the Office of 
Library Personnel Resources within the 
American Library Association in 1980 
and 1985. The latter study concluded: 
Comparisons with the 1980 data ... 
[show] there has been very little 
change in the racial, ethnic group or 
gender of academic and public librari-
ans .... Black librarians remained almost 
constant (4.0 in 1980 as compared to 4.1 
in 1985). Asian/Pacific Islanders de-
clined slightly ... from 5 percent (1980) 
to 4.5 percent (1985) .... Hispanic librar-
ians show ... a very slight decrease (1.7 
percent in 1980 to 1.5 percent in 1985). 
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The percent of American Indi-
. ans/ Alaskan Natives remained exactly 
the same--02 ... (p.6). The study found 
· that the proportion of females in aca-
demic libraries had increased from 62.3 
percent in 1980 to 65.9 percent by 1985. 
Although whites represented 89.7 per-
cent of librarians overall, they filled 93.6 
percent of the upper-level jobs. Women 
accounted for 65.9 percent of all aca-
demic librarians, but occupied only 
·48.2 percent of higher positions. 
Whites of both sexes held 89.9 percent 
of branch and department head posi-
tions. Women from all ethnic groups 
held 66.4 percent.1·8 
Although acting appointments, espe-
cially for middle and senior levels, are 
common in academic libraries, "the sub-
ject of acting librarians is a topic that has 
not been addressed in the professional 
literature," according to Claire-Lise 
Benaud and David G. Null.9 
AFFIRMATIVE ACTION 
REGULATIONS 
No affirmative action regulation re-
quires an employer to hire any applicant 
who is not qualified for the position. 
However, Supreme Court decisions have 
concluded that affirmative action allows 
consideration of race or sex as another 
desirable characteristic in evaluating ap-
plicants for employment or promotion.10 
Later, handicapped and Vietnam veteran 
status qualified as additional positive 
factors in selecting employees. 
By law, any institution that takes 
money directly from the federal govern-
ment in grants or contracts, or indirectly 
in the form of student fees, must 
develop, maintain, and update written 
affirmative action plans describing goals 
and timetables for countering the effects 
of discrimination. Federal regulations 
also require these employers to send all 
job applicants a questionnaire inquiring 
about their gender and ethnicity, al-
though the applicants are not required to 
respond. Because completing and re-
turning the questionnaire is voluntary, it 
is impossible to obtain data detailing the 
gender and ethnicity of every applicant 
for every job. 
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According to Jay Stauss, former as-
sociate vice-president for affirmative 
action at the University of Arizona, insti-
tutions must maintain a log of all applica-
tions for each position.11 Information 
recorded in the log includes the position's 
title, the applicant's name, the date the 
application was received, the results of 
the screening, and the date the applicant 
was notified of elimination or granted an 
interview. After concluding the search, 
the hiring unit must complete another 
report detailing, when possible, the 
ethnicity and gender of applicants. Both 
the logs and the summary statements 
must be kept on file for three years. 
ADVERTISED POSITIONS 
ACRL is the major professional affilia-
tion for academic librarians. All mem-
bers receive its newsletter, College & 
Research Libraries News. Advertisements 
from all 1990 issues of C&RL News con-
stituted the pool used to identify the man-
agement positions available. Positions 
selected were those for director, deputy, 
assistant/ associate director (hereafter 
called AUL), branch head, department 
head, and section head. In this study, the 
term section head refers to positions 
below that of department head, such as 
head of monographic cataloging. During 
1990, C&RL News carried advertisements 
for 238 positions classified as manage-
rial. Public institutions placed 155 of 
these. Private nonsectarian schools ac-
counted for another sixty-five, and re-
ligious institutions for eighteen. Libraries 
holding membership in the Association of 
Research Libraries (ARL) placed 104 of 
these advertisements (43.7 percent). Be-
cause forty-four libraries advertised two 
or more jobs, only 157 separate institu-
tions are represented. 
DATA COLLECTION 
Information taken from the advertise-
ments included level and type of position, 
salary stated, qualifications required and 
desired, and the forcefulness in the word-
ing of the AA/EEO statement. Also noted 
was the status of the advertising library 
as part of a public or private institution 
and ARL membership. 
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Subsequently, a letter outlining the 
study and a questionnaire were sent to 
the persons designated in the ads tore-
ceive applications. Usually these were 
campus personnel or library personnel of-
ficers. For director positions and some de-
partmental libraries, the designated 
person was either the chair of the search 
committee or the office of an academic ad-
ministrator. The questionnaire addressed 
the gender and ethnic composition of the 
applicant pool, the candidates inter-
viewed, and the perso_n finally selected. 
The questionnaire also sought informa-
tion on acting positions, such as whether 
the acting person was a candidate and if 
that person was subsequently selected. 
By law, any institution which takes 
money directly from the federal 
government in grants or contracts, or 
indirectly in the form of student fees, 
must develop, maintain, and update 
written affirmative action plans 
describing goals and timetables 
for countering the effects of 
discrimination. 
FINDINGS 
Most of the job titles advertised clearly 
indicated the level of the position. Job 
titles such as head of fine arts collection 
were placed in the subject department 
category. Table 1 shows that department 
head was the most frequently advertised 
position, and deputy director was the 
least advertised. 
The advertised positions covered 
more than twenty different types of li-
brary activities. Table 2 covers ten types 
of activities, all of which were repre-
sented by ten or more advertisements. 
Administration, which accounted for the 
largest number, includes director and 
deputy jobs as well as some (AUL) posi-
tions having responsibility for general 
administrative services. AULs for public 
or technical services were placed in 
those categories because of the back-
ground knowledge required for these 
specialized areas. Reference refers to 
TABLEt 
LEVELS OF POSITIONS 
ADVERTISED 
No. 
Level Advertised % 
Director 45 18.9 
Deputy director 6 2.5 
Assistant/ 
associate director 39 16.4 
Branch librarian 23 9.7 
Department head 105 44.1 
Section head 20 8.4 
Total 238 100.0 
jobs involving direct information as-
sistance for clients, whereas public serv-
ices encompasses the administration of 
reference and other units interacting 
directly with clients. 
The areas shown in table 2 equal 
nearly 85 percent of all the advertise-
ments for management positions. Areas 
such as media services, preservation, 
government documents, interlibrary 
loan, and bibliographic instruction had 
three or fewer advertisements. 
Salaries 
Advertised salaries ranged from 
$19,000 to over $80,000. (These may or 
may not be the amounts finally ne-
gotiated.) Although C&RL News has a 
policy requiring that a salary or salary 
range be stated, twenty-three advertise-
ments did not mention salary. Of these, 
fourteen were for director positions. The 
salary data were computed from the 
advertised salary or from the midpoint 
for advertised ranges. The median salary 
for all advertised positions was $34,000. 
Table 3 displays the mean salaries in two 
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TABLE2 
MOST COMMON TYPES OF 
POSITIONS ADVERTISED 
No. 
Type of Position Advertised % 
General administration 55 . 23.1 
Subject department 
head 27 11.3 
Cataloging 20 8.4 
Technical services 
administration 19 7.9 
Reference 17 7.1 
Acquisitions 16 6.7 
Public services 
administration 16 6.7 
Systems 11 4.6 
Special collections 10 4.2 
Access I circulation 10 4.2 
Percentage of all advertisements 84.2 
contexts: by type of parent institution, 
and between ARL member and non-
member libraries. 
The largest disparity-$33,795-oc-
curred between published salaries for 
ARL directors and directors of other li-
braries. The difference was 70.5 percent. 
Part of the difference can be attributed to 
scope of responsibility, since the ARL 
libraries are larger, and therefore, re-
quire more responsibility. However, the 
dollar differences between ARL libraries 
and non-ARL libraries offered for the 
other position levels are much more mod-
est, ranging from negative 7 to 16.25 percent. 
These differences seem anomalous when 
compared with the directors' salaries. 
Qualifications Required and Desired 
All but one position required a 
master's degree from an ALA-accredited 
TABLE3 
MEAN SALARIES BY LEVEL OF POSITION AND INSTITUTIONAL AFFILIATION 
Public Private Relig!ous ARLMember Nonmember 
Section head $27,405 $34,500 na $29,133 $25,060 
Department 
head 33,680 31,030 $29,214 33,659 31,726 
Branch head 35,437 48,000 45,000 37,500 38,500 
AUL 47,732 45,111 na 49,028 44,086 
Deputy 39,250 40,000 48,000 39,000 41,750 
Director 58,915 48,625 39,333 81,666 47,871 
16 College & Research Libraries 
program. . Other qualifications, when 
enumerated, were more frequently 
desired than required. Because the num-
ber of required qualifications was so 
small, both required and desired are 
combined in this analysis. 
Over 42.8 percent, or 102, of the adver-
tisements stated a preference for appli-
cants possessing a second graduate 
degree. The type of work influenced the 
desirability of an additional degree. Of 
the forty-five ads for director, 80 percent 
required or desired an advanced degree. 
Other jobs most likely to prefer a 
master's or doctoral degree were special 
collections/rare books (80 percent), col-
lection development (75 percent), refer-
ence (53 percent), and subject departments 
(40.74 percent). Curiously, except in a 
few cases, the subject of the degree was 
unspecified. A small number of libraries 
explicitly stated that a second graduate 
degree was mandatory for appointment 
as assistant professor /librarian or for re-
ceiving tenure. Only one position, for a 
director, specifically required the Ph.D. 
as opposed to other types of doctorates. 
Non-ARL libraries wanted additional 
degrees more than twice as often as ARL 
members. The preference of non-ARL li-
braries for directors with advanced 
degrees and the unimportance of such 
credentials in ARL libraries is recon-
firmed. Of the 103 schools desiring addi-
tional graduate credentials seventy-three 
were non-ARL libraries and thirty were 
members. 
The preference for a second graduate 
degree may discourage applications 
from minorities. The cost of obtaining a 
degree is high both in terms of edu-
cational expenses and foregone income. 
Since the subjects of the desired degrees 
were not usually specified, it seems 
questionable that these degrees are es-
sential for the work performed. There-
fore, libraries seeking multicultural 
applicants should reconsider the ration-
ale of this qualification if not required to 
perform the job. 
Knowledge of another language was 
less often specified than the possession 
of two graduate degrees. Only thirty-six 
(15.1 percent) of the 238 advertisements 
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wanted such facility, and only nine 
stipulated a particular language. The 
desire for foreign-language ability was 
strongest in acquisitions and cataloging. 
Even though ARL libraries purchase 
more foreign-language materials, they 
placed only 45 percent of all the advertise-
ments desiring applicants with knowl-
edge of a second language. One 
explanation may be that department 
heads in large libraries focus more on 
administration than those in smaller 
schools. At smaller schools department 
heads are likely to continue doing cata-
loging along with administrative duties. 
Since all the positions included in this 
study were supervisory, it is surprising 
that nearly one-fourth (23 percent) of the 
advertisements did not mention prior li-
brary experience as a qualification. 
Among those specifying a particular 
amount of experience, the most common 
period was five years. In fact, only one 
position specifically required more years 
in management. 
Professional Activities 
Few of the job announcements ex-
pressed a preference for scholarly 
and/ or professional activities. Only 
twenty-eight (11.7 percent) positions 
wanted evidence of scholarship and 
only forty-one (17.2 percent) expressed 
interest in professional association ac-
tivities. The relative unimportance of 
these activities across all levels and all 
types of positions remained constant, 
with one exception: nearly one-fourth of 
the schools wanted the applicants for 
director to have evidence of professional 
association involvement. 
Affinnative Action 
It has become common practice for 
employers to indicate in their advertise-
ments that they do not discriminate on 
the basis of gender, religion, ethnicity, or 
disability. Originally, such notice was 
stated as: Affirmative Action/Equal Op-
portunity Employer. Later, the statement 
often became abbreviated as AA/EEO. 
As some organizations tried to increase 
the hiring of women, the culturally 
diverse, and the disabled, their state-
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TABLE4 
ANALYSIS OF AA/EEO STATEMENTS BY TYPE OF ORGANIZATION 
Public Private 
No statement 13 3 
Label only 82 43 
Inviting 38 15 
Strong 22 4 
Total 155 65 
ments expressly solicited such applica-
tions. For example, one advertisement 
states: "[Name of institution] specifi-
cally seeks candidates who can make 
contributions in an environment of cul-
tural and ethnic diversity." 
The preference for a second graduate 
degree may discourage applications 
from minorities. The cost of obtaining 
a degree is high both in terms of 
educational expenses and foregone 
income. 
As shown in table 4, the label "Mfir-
mative Action/Equal Opportunity Em-
ployer'' or the abbreviation "AA/EEO'' 
appeared in 57 percent of the announce-
ments. Advertisements specifically say-
ing "Women and minorities are en-
couraged to apply," or "Applications from 
women and minorities are welcomed," 
amounted to 22.7 percent. Slightly under 
12 percent of the total expressed strong 
interest. Nearly 39 percent of the public 
institutions and 29 percent of the pri-
vate ones placed ads encouraging or 
strongly urging affirmative action ap-
plications. 
Although religious organizations are 
exempt from AA/EEO guidelines, two-
thirds of the ads from church-affiliated 
institutions contained an AA/EEO state-
ment. Curiously, nearly 10 percent of the 
advertisements from C&RLNews used in 
this study carried no information about 
AA/EEO policies. Even a small propor-
tion-8.3 percent-of public colleges 
and universities omitted the AA/EEO. 
Also lacking the statement were 11.5 per-
cent of the ARL libraries. There is no way 
to know if these omissions were simply 
Religious ARL Non-ARL Total 
6 12 10 22 
9 59 75 134 
1 19 35 54 
2 14 14 28 
18 104 134 238 
an oversight or not. AA/EEO statements 
may have been included in the job an-
nouncements routinely sent to library 
schools and other libraries. The differ-
ence in enthusiasm for AA/EEO appli-
cants expressed in the ads by ARL and 
non-ARL libraries was slight. Nearly 
one-third of the ARL libraries' an-
nouncements contained encouraging or 
strong AA/EEO statements. This was 
similar to the 36.5 percent from non-ARL 
libraries. 
Overview of the Respondents 
Because 44 institutions advertised two 
or more positions, the 238 advertise-
ments represent only 157 separate 
schools. Questionnaire responses also 
totaled 157; these came from 104 institu-
tions. One library not counted as a 
respondent specifically declined to 
participate. In all, 138 of the openings 
advertised by the 157 respondents were 
filled. 
The recession which began in 1990 
negatively impacted some searches. Ten 
were suspended indefinitely because of 
budget cuts. Another five libraries reo-
pened their searches but had not con-
cluded them by spring 1992. In the four 
remaining cases, existing positions as-
sumed the duties of the job advertised, 
or the job was eliminated. 
Gender and Ethnicity 
of the Applicant Pools 
The Previous Supervisors. In order to 
determine whether applicants covered 
by AA/EEO guidelines were being 
selected in greater numbers for manage-
ment positions, it was necessary to deter-
mine the gender and ethnicity of the 
previous supervisors. Table 5 shows 
these data. 
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TABLES 
GENDER AND ETHNICITY OF PREVIOUS SUPERVISORS 
Level of Position White Male 
Section head 3 
Department head 20 
Branch/ subject head 4 
AUL 6 
Deputy 2 
Director 14 
Total 49 
Percentage of total 37.1 
The overwhelming proportion (95.4 
percent) of previous supervisors were 
white, and 58.3 percent of them were 
women. About 46 percent of the men 
held AUL, deputy, or director positions. 
Although women occupying jobs at 
those levels were nearly equal in terms of 
absolute numbers, the proportion of 
women in upper-level positions was 
smaller (25.6 percent) because there are 
many more women in the pool. Culturally 
diverse representation was extremely 
small-six individuals (five Asian females 
and one African American male), amount-
ing to less than 4 percent.12 The single Afri-
can American male served as a director. 
Three of the Asian females were depart-
ment heads and two were branch 
managers. These six worked in public, pri-
vate, and religious institutions and in ARL 
and non-ARL libraries. 
One issue explored was the opportunity 
for professional staff, regardless of 
gender or ethnicity, to advance into 
management positions within their 
own libraries. 
Acting Appointments. One issue ex-
plored was the opportunity for pro-
fessional staff, regardless of gender or 
ethnicity, to advance into management 
positions within their own libraries. 
Therefore, the questionnaire asked about 
the appointment of acting managers and 
African 
American 
White Female Asian Female Male 
10 
38 3 
9 2 
15 
1 
4 1 
77 5 1 
58.3 3.8 0.7 
whether those acting persons were con-
sidered for permanent appointments. 
Surprisingly, only seventy-nine persons 
(59.8 percent) were appointed as acting. 
Nearly two-thirds of these already 
worked within the same unit. Many li-
braries reported that another adminis-
trator on the staff had shouldered the 
responsibilities of the vacant positions as 
additional duties. Another fifteen adver-
tisements were for new positions. 
In filling those seventy-nine appoint-
ments, the proportion of white individu-
als declined slightly from 95.3 to 94 
percent. As a group, white females made 
the largest gains. Their proportion in-
creased from 52 to 59 percent. Even more 
significantly, they assumed higher-level 
positions. There were twelve acting ap-
pointments made at both the AUL and 
director level. Women were designated 
acting for two-thirds of those vacancies. 
The only acting deputy appointed was 
also female. 
Although only four culturally diverse 
individuals were named for acting ap-
pointments, the group was more ethnically 
diverse: one Hispanic, one Asian, and one 
African American. All were women.13 
There was a single male who was Afri-
can American. Three of these appoint-
ments were as department head, the 
other as branch librarian. These four ap-
pointments were equally divided be-
tween ARL libraries and nonmembers. 
Three of the acting persons were chosen 
by public institutions, and the fourth by 
a private school. 
TABLE 6 
SELECTION OF ACTING, INTERNAL 
AND EXTERNAL APPLICANTS 
Level of 
Position Acting Internal External 
Section head 3 1 9 
Department head 6 11 46 
Branch/ subject 4 3 8 
AUL 1 21 
Deputy 4 
Director 4 16 
Total 18 16 104 
Percentage of 
total 13 12 75 
Whatever the reasons, 60 percent of 
those acting managers chose not to be-
come candidates for the positions that 
they were filling. Of the 40 percent who 
did apply, almost all were accorded an 
interview. Yet, the candidates already acting 
in the job who applied had only slightly 
better than a fifty-fifty chance of ap-
pointment. In the end, only eighteen of 
the seventy-nine acting managers were 
selected. Thirteen others who competed 
in the search lost to external candidates; 
one was rejected for another person on 
the staff. Another fifteen internal candi-
dates were chosen for positions where 
no acting personnel had been appointed 
or the acting personnel declined to apply. 
Because external applicants received 472 
interviews and internal candidates only 
seventy-four, it is not surprising that the 
outsiders won appointment overwhelm-
ingly (see table 6). 
The data in table 6 confirm the strong 
preference for external candidates men-
tioned in previously cited studies. While 
20 percent of the new directors were in-
ternal promotions, only two of twenty-
seven libraries chose to fill an AUL or 
deputy director position with a person 
on staff. Perhaps the relatively low per-
centage of internal promotions reflects 
the desire for new blood or at least fresh 
perspectives at the administrator level. 
An important consideration in hiring 
an unknown external candidate is 
whether that person can perform the job 
in a satisfactory manner. Considering 
the time and costs involved in the re-
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cruitment process, the investment in 
choosing managers is substantial. The 
typical search in this study covered six 
months and cost the libraries who paid 
from their own funds a total of nearly 
$6,000, not counting staff time for the 
selection process. Six of the external ap-
pointments already have left their posi-
tions. Half accepted a position in another 
library. The other half were either termi-
nated, or the contract was not renewed 
because of dissatisfaction with perform-
ance. Nine of the previously acting 
heads resigned. 
The Applicant Pool. Many of the ap-
plicants-965-could not be identified 
by ethnicity because they chose not to 
reveal their backgrounds or because of 
inadequate record keeping by the librar-
ies. In several instances, the person re-
sponding to the questionnaire could not 
decide ethnicity when the applicant's 
heritage included two minority groups, 
such as Hispanic .and Asian. Ethnicity 
could not be determined for 540 males 
and 425 females. Nevertheless, the infor-
mation supplied for the other 1,883 can-
didates still gives a good indication of 
the ethnicity of the applicant pool. In all, 
143 culturally diverse candidates were 
identified; over half (seventy-five) were 
Asian. However, these applicants repre-
sented all AA/EEO ethnic groupings. 
Culturally diverse candidates sought 
positions at every level from section 
head to director. They also sought posi-
tions at public, private, and religious 
universities. They applied for ninety 
positions in ARL libraries and for fifty-
three in non-ARL libraries. 
Although studies have shown re-
peatedly that women librarians outnum-
ber men by a rather wide margin, in this 
study male applicants outnumbered 
women-1,525 to 1,438. These figures in-
clude persons whose ethnicity is unde-
termined. Men were much more likely to 
apply for jobs as director, associate direc-
tor, and department head. Women were 
more likely to apply for positions as sec-
tion head, branch librarian, and deputy. 
Of the 143 culturally diverse appli-
cants, only thirty-three were inter-
viewed. This study did not explore the 
20 College & Research Libraries 
TABLE7 
GENDER AND ETHNICITY OF 
THE APPLICANT POOL VS. POOL 
INTERVIEWED 
Gender/ No. No. 
Ethnicttr A:e:elied Interviewed % 
White 
Males 917 180 19.6 
Females 823 267 32.4 
Asian 
Males 33 3 9.1 
Females 42 10 23.8 
Hispanic 
Males 17 0 0 
Females 6 4 66.6 
African American 
Males 15 3 20.0 
Females 22 12 54.5 
Native American 
Males 3 0 0 
Females 5 1 20.0 
Unknown 
Males 540 6 
Females 425 4 
Total 2,848 490 
reasons why any applicants were 
deemed unsuitable. According to a 1990 
survey of ARL libraries, "The consensus 
among respondents on the major bar-
riers to minority recruitment are lack of 
qualified applicants ... and lack of 
knowledge on the part of the recruiter 
about where to find qualified minority 
librarians."14 It is not uncommon for per-
sons lacking the required qualifications 
to apply, though how many did cannot 
be determined in this study. However, it 
seems unlikely that all110 of the cultur-
ally diverse applicants (77 percent) re-
jected for interviews lacked credentials 
for the positions that they sought. Table 
7 shows the gender and ethnic back-
grounds of all candidates interviewed. 
The last column in Table 7 gives the 
percentage of candidates interviewed in 
relation to the number of applicants for 
each gender I ethnic category. Based on 
the numbers represented in the pool, 
Hispanic females had the best chances 
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because two-thirds who applied were in-
terviewed. African American females 
also did well; 54.5 percent received inter-
views. Overall, females were more likely 
than males to be interviewed. The situa-
tion for male candidates was mixed. 
Twenty percent of African American and 
white males were selected for inter-
views. But the chances for the other 
males were poor, ranging from 9 percent 
for Asians to zero for Hispanics and Na-
tive Americans. Overall, only six males 
(8.8 percent) from the culturally diverse 
pool were interviewed. Three were Asi-
ans and three were African Americans. 
Yet, 36 percent of the females in the pool 
were interviewed. About two-thirds of 
the culturally diverse candidates were 
considered for lower-level positions-sec-
tion or department head and branch librar-
ian. However, African American females 
were more likely to be interviewed for 
higher level jobs. Eight of the twelve were 
contenders for AUL or director jobs. The 
remaining AA/EEO candidates inter-
viewed for upper level positions included 
one Asian female, one Asian male, and 
one African American male. 
Of the 143 culturally diverse 
applicants, only thirty-three were 
interviewed. 
Although every type of institution in-
terviewed these applicants, public col-
leges and universities conducted the 
most- 75.8 percent. Only the religious 
schools interviewed more men than 
women. There was little difference be-
tween ARL members and the other li-
braries. ARL institutions interviewed 
57.6 percent of the minority applicants, 
and the nonmembers interviewed 42.4 
percent. 
Final Appointments. The gender and 
ethnicity of the candidates finally 
selected for these management positions 
strongly resemble those of their prede-
cessors, as shown in Table 8. Women 
selected as managers increased slightly 
from eighty-two to eighty-five. Repre-
sentation of the culturally diverse rose 
TABLES 
COMPARISON OF GENDER AND 
ETHNICITY OF PERSONS 
APPOINTED WITH PREVIOUS 
INCUMBENTS 
Previous Acting Selected 
White males 49 28 50 
White females 77 47 76 
Asian females 5 1 4 
Hispanic females 1 1 
African American 
males 1 1 2 
African American 
females 1 4 
New positions 15 
from six persons to eleven. These include 
one Hispanic and four African American 
females. Two universities reported that 
diversity candidates had declined their 
offers. 
Culturally diverse individuals 
were more likely to apply when the 
advertisement contained an 
encouraging AAIEEO statement. 
A chi-square statistic was computed to 
test the null hypothesis that there was no 
significant difference in appointments 
based on the proportion of whites and 
minorities in the applicant pool.15 The 
chi-square value of 0.03 with one degree 
of freedom was not significant at the 0.95 
level, confirming the null hypothesis. 
This study found that culturally diverse 
candidates were hired in proportion to 
their representation in the applicant 
pool. They did receive equal opportu-
nity. However, there is no statistical evi-
dence that they received affirmative 
action despite the current emphasis on 
cultural pluralism on campus and ACRL 
concerns about advancement for cultur-
ally diverse librarians. 
The levels for which these candidates 
were selected have changed slightly. 
While most are still at the section head 
or department head level, two African 
American females were appointed as as-
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sociate director and one African Ameri-
can male was appointed as deputy. A 
small private college chose the only 
minority director. Again, there was no 
difference in selection patterns between 
ARL and non-ARL libraries. The ARL 
schools chose five diversity candidates 
and the nonmembers appointed six. 
Did the AAIEEO Statement Make a 
Difference? Did the advertisements con-
taining encouraging or strongly worded 
AA/EEO statements attract more applica-
tions from minorities than those which 
carried only the label or no statement? Did 
those schools encouraging applications 
actually hire culturally diverse applicants 
in greater proportions than the schools 
with less encouraging statements? 
Table 9 shows the ethnicity of appli-
cants responding by the type of affirma-
tive action statement. The numbers in 
parentheses indicate the persons ap-
pointed from each group. Culturally 
diverse individuals were more likely to 
apply when the advertisement contained 
an encouraging AA/EEO statement. For 
the twenty-eight ads containing statements 
categorized as "strong," twenty-four cul-
turally diverse indivi~uals applied. 
Another twenty responded to the fifty-
four ads inviting them to apply. In con-
trast, the twenty-two ads containing no 
label attracted only nine such applications. 
Evidently the encouragement published 
in the AA/EEO statements had no bear-
ing on the outcome. In fact, the reverse 
seemed to apply. Eleven minority candi-
dates secured management positions. 
Libraries whose advertisements con-
tained only the label or no AA/EEO 
statement chose eight of these appli-
cants. Of these, three were hired by one 
library. The institutions inviting cultur-
ally diverse applicants appointed two. 
The libraries making the strongest state-
ments hired none. 
The analysis of AA/EEO statements 
made in advertisements does not reflect 
other efforts that academic libraries may 
have made to recruit culturally diverse 
applicants. These would include net-
working to solicit nominations, bringing 
along former holders of residencies and 
i~ternships, and appointing culturally 
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TABLE9 
AA/EEO STATEMENT AND GENDER AND ETHNICITY 
OF APPLICANTS AND (APPOINTMENTS) 
No. of Statements None=22 
White 
Males 53 (3) 
Females 66 (7) 
Asian 
Males 
Females 1 (1) 
Hispanic 
Males 1 (O) 
Females 
African American 
Males 2 (1) 
Females 6 (0) 
Native American 
Males 
Females 
Total culturally diverse 
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Selected {2} 
diverse search and screen committees. 
Those other efforts were evidently on the 
mind of the person responding for one 
of the libraries making a strong state-
ment who wrote on the questionnaire: 
As I looked over our response I was 
struck by the fact that the numbers do 
not reflect the effort that the library 
has taken over the last several years to 
diversify its staff. This effort has taken 
place through a special program in 
concert with the Provost's Office to 
identify internal needs not met by 
normal recruiting and funding, and 
to match outstanding graduates 
from protected classes to those 
needs. Our progress has been made 
outside of the normal recruitment 
channels and would not be reflected in 
the enclosed survey. 
CONCLUSIONS 
The following statement made in 1990 
by Cliff Glaviano and R. Errol Lam still 
seems pertinent: 
. . . although librarianship may remain 
philosophically committed to increas-
ing minority representation in the pro-
Label= 134 Inviting = 54 Strong =28 
435 (32) 279 (9) 150 (6) 
402 (37) 250 (21) 105 (11) 
15 
5 
10 
4 
4 
12 
2 
33 
(0) 10 (0) 8 (0) 
(2) 2 (1) 2 (0) 
(0) 6 (0) 
(0) 2 (1) 
(1) 6 (0) 3 (0) 
(3) 3 (1) 1 (0) 
(0) (0) 
(0) 1 (0) 3 (0) 
20 24 
{6} {3} {0} 
fessio n, the profession has given higher 
priority to other concerns over the past 
decade than to recruiting, nurturing and 
retaining minority librarians.16 
In comparing the gender of the per-
sons appointed with those previously 
holding the positions, it can be seen that 
little has changed. Women were not 
chosen for higher-level positions in any 
greater numbers than their predecessors 
in these same positions. In fact, women 
AULs declined from fifteen to eleven, 
while males appointed as AULs rose 
from six to twelve. It could be argued 
that the time of big gains for women has 
already occurred. 
Affirmative action has not had a sig-
nificant impact on internal promotions, 
either positively or negatively. The data 
indicate that opportunities for promo-
tion from within are slight, but not because 
of any preference for affirmative action 
candidates. This study cannot speculate 
on the reasons for lack of internal promo-
tion opportunities, but this seems an en-
ticing topic for further research . 
The application of social judgment 
analysis used for small group research 
on tenure decisions in an academic li-
brary by Anne McCartt has implications 
for future research on AA/EEO hiring.17 
Like tenure committees, search and 
screen committees are composed of in-
dividuals whose interpretation of the 
importance of particular qualifications 
may differ markedly. This is especially 
true when position announcements list 
most qualifications as desired rather 
than required or specify qualifications 
difficult to assess during an interview. 
Then the importance and weight given 
to desirable factors become open to in-
dividual interpretation. Research con-
ducted with small focus groups could 
indicate what qualifications are deemed 
most important, when judgments are in-
consistently applied, and how to better 
understand the process by which selec-
tion decisions are made. 
Despite more than twenty years of af-
firmative action programs, the federal 
requirement that institutions set affirma-
tive action goals, and the recent interest 
in career advancement opportunities for 
culturally diverse groups, the people 
chosen to fill the advertised positions 
closely resemble their predecessors. Yet, 
culturally diverse candidates applied for 
positions at every level and at all types 
of institutions. The often-heard lament 
that there are no minority applicants 
cannot be supported by this study. 
However, in this ex post facto analysis, 
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there is no way to assess the relative 
qualifications of the culturally diverse 
with the successful candidates. 
The often-heard lament that there 
are no minority applicants cannot be 
supported by this study. 
Those individuals from minority 
groups hired for supervisory positions 
generally enter at the lower levels of sec-
tion or department head or branch 
librarian. And they are mostly female. 
Although Hispanic and Native Ameri-
can males constituted twenty of the 
sixty-eight male applicants in the cultur-
ally diverse pool, not one was selected 
for an interview. Despite the discussions 
of enhancing cultural pluralism on cam-
puses and the appointment of ACRL 
committees to assess opportunities for 
minority advancement, the findings 
from this study indicate that minorities 
were hired in no greater proportion than 
their representation in the applicant pool. 
Despite the discussions of enhancing 
cultural diversity on campuses and the 
appointment of ACRL committees to 
assess opportunities for minority ad-
vancement, it seems clear that the com-
mitment has not yet filtered down to 
those who make the hiring decisions. 
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The. Professional Development 
Activities of Academic Librarians: 
Does Institutional Support 
Make a Difference? 
W. Michael Havener and Wilbur A. Stolt 
Academic libraries provide institutional support for professional development 
activities in the belief that such support fosters the continuing professional 
growth of their staff members. A 1991 survey of 185 academic librarians 
furnished data on the relationships between institutional provision of release 
time and financial assistance and librarians' participation in various types of 
professional development activities. Institutional support was found to be 
strongly correlated with librarians' activity levels. 
• 
he library profession has long 
supported the idea of continu-
ing professional development 
for its members. This support 
is reflected in the stated goals of our 
professional organizations. The Asso-
ciation of College and Research Librar-
ies, for example, gives as its first major 
goal: "To contribute to the total pro-
fessional development of academic and 
research librarians."1 
Despite widespread support for the 
concept of professional development, 
there is a lack of consensus on the pur-
pose of such developmental activities. 
Julia Gelfand has narrowly defined pro-
fessional development as "activity to en-
hance one's ability to perform work-related 
functions."2 Sylvia Webb defines the term 
more broadly to include "a range of activi-
ties aimed at developing and enhancing 
knowledge, skills and attitudes, and as 
such not only prepares the individual to 
carry out his or her job in the most effec-
tive manner, but also heightens motiva-
ti<;>n, and contributes to the individual's 
longer term progress and achievement."3 
Such de-velopment is not narrowly aimed 
at the individual's current responsibilities, 
but rather should enhance perfonnance 
"t:hmlghout the practitioner's working life."4 
Gelfand lists many different activities 
that fall under the umbrella of professional 
development, including "availing oneself 
of professional literature, attending rele-
vant related workshops and seminars at 
local, regional, national, or international 
meetings, participating in continuing 
education courses and programs, and 
enrolling in academic courses."5 
W. Michael Havener and Wilbur A. Stolt are Co-directors of the University of Oklahoma Library and 
Information Research Center. Havener is also an Assistant Professor at the University of Oklahoma School 
of Library and Information Studies. Stolt is Director of Public Services at the University of Oklahoma 
Libraries. The authors wish to thank the Council on Library Resources. A 1990/91 grant from CLR to the 
authors and Robert Swisher helped finance the research reported in this article. Philip Worrell, Graduate 
Research Assistant at the Library and Information Research Center, provided valuable assistance in the 
statistical analysis of data. 
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Gelfand asserts, "Making these kinds 
of [professional development] oppor-
tunities available for employees to select 
is a responsibility of an organization and 
encouraging appropriate staff to partici-
pate in such activities becomes the role 
of its management."6 Others have sug-
gested that support for professional 
development activities is "a shared re-
sponsibility between an individual en-
gaging in appropriate activities, and the 
university providing appropriate time 
and resources."7 Susan A. Stussy argues 
that the responsibility for professional 
development is shared not only by the 
individual and the employing institu-
tion but also by "the library profession 
as a whole" as represented by our pro-
fessional organizations. 8 A number of ar-
ticles have focused specifically on the 
role of library associations in supporting 
professional development.9 
This shared responsibility is apparently 
a reality for most academic librarians. 
Over half of those responding to a 1986 
ACRL professional development survey 
indicated that their professional develop-
ment activities were funded through "a 
combination of personal and institu-
tional resources."10 
This paper examines the following 
questions: 
• To what extent do academic institu-
tions provide formal support for the 
continuing professional development 
of their librarians? 
• Does the provision of this support 
have any effect upon the professional 
development activities of academic 
librarians? 
Articles relevant to the first question 
will be discussed throughout this paper 
as specific types of institutional support 
are examined. There is little in the litera-
ture that attempts to answer the second 
question: Does the provision of institu-
tional support have any effect upon pro-
fessional development activities? Most 
articles on institutional support for pro-
fessional development seem to be written 
with an underlying assumption that sup-
port does, indeed, have a positive in-
fluence upon professional development, 
but this positive correlation between sup-
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port and level of professional develop-
ment activity has not been demonstrated 
in the literature. Ann Hare has found 
that there is a strong correlation between 
the importance academic library direc-
tors place upon professional development 
and the funding they provide for pro-
fessional development activities. Hare also 
found that 88 percent of the directors in her 
study believed that providing release time 
encouraged such professional development 
activities.11 Stone has been advocating a 
structured approach to institutional sup-
port since the early 1970s, and Grace Saw 
has gone as far as to state that effective 
professional development cannot proceed 
without the provision of institutional fi-
nancial support and leaves of absence.12•13 
However, the validity of the belief that 
institutional provision of release time and 
financial support correlate positively with 
professional development activities has 
not been concretely demonstrated. 
THE SURVEY 
New data from a 1991 survey of all 
academic librarians in Oklahoma can 
shed light upon both questions. Ques-
tionnaires were mailed to 230 academic 
librarians and, after one follow-up mail-
ing, usable responses were received 
from 185 academic librarians, a response 
rate of 80.4 percent. 
The primary focus of the study was 
upon academic librarians' career patterns 
rather than upon institutional support 
for professional development activities. 
However, information collected by the sur-
vey instrument included data on the 
availability of release time and financial 
assistance for four different types of pro-
fessional development activities: pro-
fessional meetings, continuing education 
programs, course work, and research. 
First, this paper will provide a sum-
mary of the types of institutional sup-
port available to Oklahoma academic 
librarians, and then it will explore the 
relationships between institutional sup-
port and librarians' levels of participa-
tion in various types of formal and 
informal professional development ac-
tivities. It will also explore their con-
tributions to the profession through such 
activities as grant writing and adminis-
tration, service in professional organiza-
tions, and contributions to the professional 
literature of library and information 
science. 
The authors recognize that there are 
many other potential types of institu-
tional support in addition to the two 
kinds (release time and financial sup-
port) examined in our study. Some of the 
additional means of support described 
in the literature include in-house train-
ing, secretarial support, computer I statis-
tical support, student help, positive 
performance appraisals, and mentoring 
programs.14 However, time and money 
are the most commonly mentioned 
means of institutional support. 
INSTITUTIONAL SUPPORT 
The overwhelming majority of re-
spondents (84.3 percent) reported that 
some type of institutional support for 
professional development activities 
was available to them. As table 1 indi-
cates, when institutional support was 
available, it almost universally included 
release time. Only one librarian (.5 per-
cent) reported institutional support that 
did not include release time. Over 65 
percent of the respondents reported that 
their institutions provided both release 
time and financial assistance. 
Formal institutional support for pro-
fessional development activities varied 
dramatically from activity to activity. Ap-
proximately 80 percent of the librarians 
indicated that their institutions provided 
support for attendance at professional 
meetings while nearly half (48.6 percent) 
reported that support was available for 
attending continuing education pro-
grams. Fewer than 30 percent had support 
for credit courses. The type of professional 
development activity receiving the least 
support was research. Fewer than 15 per-
cent of the respondents reported any sup-
port for research activities. The availability 
of support for each of these activities is 
shown in table 2. 
This overall summary of institutional 
support can be broken down for further 
analysis. Just as overall support varied 
by activity, availability of the two types 
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of support examined varied, depending 
on the type of professional development 
activity. For all activities, release time 
was provided more often than financial 
aid. For three of the professional develop-
ment activities monitored (meeting atten-
dance, continuing education, and credit 
courses), it was unusual for financial 
support to be provided without release 
time also being available. Table 3, which 
illustrates release time, shows figures 
only slightly below table 2 for most ac-
tivities. Nearly 80 percent of the librari-
ans indicated that their institutions 
provided release time for professional 
meetings, but only 10 percent worked in 
institutions that provided release time 
for research. Release time for continuing 
education programs and credit course 
work fell between these two extremes. 
For each of the four types of pro-
fessional development shown in table 3, 
TABLEt 
PROVISION OF INSTITUTIONAL 
SUPPORT FOR 
PROFESSIONAL DEVELOPMENT 
ACTIVITIES (n = 185) 
No. of 
Type of Support Subjects % 
No support 29 15.7 
Release time 155 83.8 
Financial assistance 122 ·65.9 
Both time and financial 121 65.4 
Percentages add up to more than 100% 
because most subjects fall into more than one 
of the categories in this table. 
TABLE2 
INSTITUTIONAL SUPPORT 
BY PROFESSIONAL 
DEVELOPMENT ACTIVITY (n = 185) 
No. of 
Activity Subjects % 
Meetings 147 79.5 
Continuing education 90 48.6 
Credit courses 52 28.1 
Research 26 14.1 
Percentages add up to more than 100% 
because many subjects fall into more than one 
of the categories in this table. 
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TABLE3 
INSTITUTIONAL PROVISION 
OF RELEASE TIME (n = 185) 
No. of 
Activity Subjects % 
Meetings 146 79.0 
Continuing education 90 48.6 
Credit courses 49 26.5 
Research 19 10.2 
TABLE4 
INSTITUTIONAL PROVISION 
OF FINANCIAL SUPPORT FOR 
PROFESSIONAL DEVELOPMENT 
ACTIVITIES (n = 185) 
No. of 
Activity Subjects % 
Meetings 116 62.7 
Continuing education 65 35.1 
Credit courses 35 18.9 
Research 13 7.0 
more institutions provided release time 
than financial assistance. However, the 
relative support provided for each activ-
ity remained the same. More financial 
support was available for attending meet-
ings than for any of the other three pro-
fessional development activities. The next 
greatest level of support was for continu-
ing education programs, followed by 
credit courses. Institutions were least 
likely to finance research activities. The 
number and percentage of librarians in 
institutions providing financial as-
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sistance for each activity are shown in 
table4. 
If the support patterns for each of 
these four types of professional develop-
ment activities are examined individu-
ally, similar patterns emerge. Table 5 
shows the types of support available for 
professional meetings, continuing edu-
cation programs, credit courses, and re-
search. 
Although provision of institutional 
support varied significantly across types 
of professional development activity, 
patterns of support tended to be similar. 
For all types of professional develop-
ment activity, release time was more 
prevalent than financial assistance. 
However, if any institutional support 
was available, the most common pattern 
was to offer both release time and finan-
cial assistance. The only exception to this 
pattern was for research support. Insti-
tutional support for research was much 
less common than for the other types of 
professional development activity ex-
amined, but when it was offered it was 
generally either release time only or fi-
nancial support only. Only 23 percent of 
those at institutions providing research 
support reported that both time and 
money were available. 
RELATIONSHIPS BETWEEN 
INSTITUTIONAL SUPPORT 
AND SUBJECTS' 
PROFESSIONAL ACTIVITIES 
Institutions provide various incen-
tives, such as release time and financial 
support, in an effort to encourage and 
reward activities that they want their 
librarians to pursue. To assess whether 
TABLES 
INSTITUTIONAL SUPPORT FOR PROFESSIONAL 
DEVELOPMENT ACTIVITIES (n = 185) 
Continuing 
Meetings Education Credit Courses Research 
No. % No. % No. % No. % 
No support 38 20.5 95 51.4 133 71.9 159 85.9 
Time only 31 16.8 25 13.5 17 9.2 13 7.0 
Financial only 1 0.5 0 0.0 3 1.6 7 3.8 
Both 115 62.2 65 35.1 32 17.3 6 3.2 
such rewards are associated with any 
variations in librarians' professional ac-
tivities, data were analyzed to see if any 
statistically significant relationships ex-
isted between the institutional support 
variables and the extent to which librari-
ans participated in both formal and infor-
mal continuing professional development 
activities and/ or the types of contribu-
tions they made to the profession. 
Formal activities included member-
ship in professional library associations, 
attendance at professional meetings, 
workshop participation, enrollment in 
credit courses, and pursuit of additional 
degrees. Informal activities included vis-
its to other libraries and reading pro-
fessional books and journals. 
The professional development activi-
ties listed above are not ends in them-
selves, but rather the means to encourage 
librarians to make greater contributions to 
their home institutions and to the profes-
sion as a whole. The data collected in this 
survey cannot illustrate whether the 
qualitative performance of librarians 
was improved through participation in 
professional development activities, but 
it can provide quantitative data showing 
the relationships between support and 
certain types of contributions to the pro-
fession. Those contributions include 
grant activity, papers presented, associa-
tion committee service, and publication 
activity. 
Because of the high degree of overlap 
between release time and financial sup-
port, all statistical analyses were based 
upon availability or nonavailability of 
either type of institutional support for a 
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given activity. The analyses did not 
differentiate between time and financial 
support. Relationships between these 
variables and meeting support were an-
alyzed for statistical significance at the 
.05 level.15 
Support for Professional Meetings 
The environment in which academic 
librarians work is constantly changing 
because of technological advances, the 
information explosion, and financial rein-
trenchment. Interaction with colleagues at 
other institutions can give academic librar-
ians new insights on how best to serve 
their users in a changing environment. 
Institutional support for attending pro-
fessional meetings is designed to en-
courage such professional interactions. 
Professional meeting support fosters 
meeting attendance and may also en-
courage other related activities such as 
joining library associations, serving on 
committees, and presenting papers. 
The importance institutions place 
upon association participation is re-
flected in Donna Pittman Blomberg and 
Karen Chapman's finding that over 90 
percent of Association of Research Li-
braries members use involvement in 
professional organizations as a factor in 
staff evaluations, and that 93 percent of 
those libraries support attendance at 
national library association meetings by 
providing travel funds.16 
Analysis of survey responses indi-
cates that institutional support for pro-
fessional meetings does, indeed, meet its 
objectives. As table 6 shows, during 1990 
attendance rates for librarians who 
TABLE6 
ACADEMIC LIBRARIANS WHO ATTENDED 
AT LEAST ONE MEETING DURING 1990 (n = 185) 
With Meeting Support 
(n = 147) 
Library association meetings 
Workshops 
No. 
128 
137 
For library association meetings: x2 = 14.912; df = 1; p = .0001. 
For workshops: x2 = 21.546; df = 1; p = .0000. 
% 
87.1 
93.2 
Without Meeting Support 
(n = 38) 
No. 
22 
24 
% 
57.9 
63.2 
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indicated availability of institutional sup-
port for professional meetings were 30 per-
cent higher at both professional meetings 
and workshops when compared to the 
rates for their nonsupported colleagues. 
The mean number of library associa-
tion meetings and continuing education 
workshops attended by librarians with 
and without meeting support was also 
analyzed. As table 7 shows, the mean 
number of library association meetings 
attended by librarians at institutions 
providing meeting support was nearly 
twice the number for librarians whose 
institutions did not provide such sup-
port, and the differences in workshop 
attendance were even greater. 
TABLE7 
MEAN NUMBER OF MEETINGS 
ATTENDED (n = 185) 
Library association 
meetings 
Workshops 
With 
Meeting 
Support 
(n = 147) 
3.48 
3.27 
Without 
Meeting 
Support 
(n = 38) 
1.76 
1.29 
For library association meetings: F value = 
4.78; p = .000. 
For workshops: F value= 3.54; p = .000. 
The data demonstrated a positive cor-
relation between institutional support 
for meetings and actual meeting atten-
dance. Did such support also have a 
positive correlation with the other types 
of association activities mentioned ear-
lier, such as association membership, 
committee service, and presentation of 
papers? Such correlations seemed likely. 
Meeting attendance is a gauge of asso-
ciation involvement. Indeed, membership 
in an association is often a prerequisite for 
institutional support for meetings. Simi-
larly, it is difficult to serve on association 
committees if one cannot attend meet-
ings on a regular basis, and delivering a 
paper without being present is im-
possible. 
When data were analyzed, librarians 
with institutional meeting support had 
statistically higher rates of library associa-
tion membership and committee service. 
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The majority of those eligible for meet-
ing support (51.7 percent) served on at 
least one library association committee, 
a service rate almost twice as high as that 
of their nonsupported colleagues. 
Very few librarians in the population 
had presented papers at meetings during 
the last year. The eleven subjects (6.0 per-
cent) who presented papers represented 
too small a group to detect any statisti-
cally significant differences in the meet-
ing support status of these presenters. 
Statistics for all three types of activity 
are given in table 8. 
TABLES 
LIBRARIANS INVOLVED IN 
ASSOCIATION ACTIVITIES DURING 
1990 (n = 185) 
With 
Meeting 
Support 
(n = 147) 
Without 
Meeting 
Support 
(11 = 38) 
No. % No. % 
Library 
association 
membership 135 91.8 30 78.9 
Library 
association 
committee 76 51.7 10 26.3 
Presented paper 8 5.4 3 
For library association memberships: 
r = 3.952; df = 1; P = .o468. 
7.9 
For library association committee: r = 6.834; 
df = 1; p = .0089. . 
Numbers are too small for a meaningful 
statistical analysis of presented papers. 
The mean number of association 
memberships held by librarians with 
and without meeting support was also 
analyzed, and a t-test was performed to 
test · for statistical significance. The re-
sults are shown in table 9. 
Thus, although the average number of 
library association memberships held by 
TABLE9 
MEAN NUMBER OF LIBRARY 
ASSOCIATION MEMBERSHIPS 
(n = 185) 
With Meeting Support 
(n = 147) 
2.24 
F value= 1.37; p = .199. 
Without Meeting 
Support (n = 38) 
1.66 
librarians reporting support was 0.58 
greater than for those with no support, 
the difference is not statistically signifi-
cant at the 0.05 level. · 
Support for Continuing Education 
As James M. Matarazzo has noted, 
librarians need "to continuously update 
their skills, methods, and approaches to 
meet the challenges and changes in tech-
nology, in industry, and in the scope of 
their responsibilities."17 Continuing edu-
cation programs are an important way of 
keeping librarians' skills and knowledge 
current. 
The authors' study found that institu-
tional support for attendance at continu-
ing education programs was strongly 
related to librarians' actual attendance at 
such workshops. Even without institu-
tional support, a substantial percentage 
of librarians (77.9 percent) attended at 
least one workshop during the year. 
However, when institutional support was 
provided, the percentage attending in-
creased to 96.7 percent. The probability 
of this difference occurring by chance is 
.0003. 
As table 10 shows, provision of con-
tinuing education support almost 
doubled the mean number of workshops 
attended, and the differences shown are 
statistically significant. 
TABLE 10 
WORKSHOP ATTENDANCE 
(n = 185) 
With Continuing 
Education Support 
(n = 90) 
3.72 
F value = 1.55; p = .036. 
Without Continuing 
Education Support 
(n = 95) 
2.04 
An important aspect of continuing ed-
ucation is self-education through regu-
lar reading of current professional 
literature. Matarazzo has expressed the 
belief that "keeping current with the lit-
erature is a prerequisite of any continu-
ing education program."18 Reading 
professional journals is a vital part ofthis 
process, but as Peter Hernon has pointed 
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out, monographs also form an important 
part of our professionalliterature.19 
The relationships between institu-
tional support for continuing education 
programs and four types of self-directed 
continuing education activities were ex-
amined in our study. Three of these activi-
ties involved reading: number of library 
journals read regularly, number of other 
professional journals read regularly for 
purposes other than book selection, 
and number of professional books 
read. The fourth activity analyzed was 
traveling to observe other library-re-
lated practices, techniques, or facilities. 
Librarians with institutional support 
for continuing education activities read 
more library journals and made more 
visits to other libraries than those 
without such support. However, those 
differences were not statistically signifi-
cant at the 0.05 level. The relationship 
between institutional support for con-
tinuing education and the reading of 
professional books and nonlibrary pro-
fessional journals was the opposite of 
what was expected. Librarians without 
continuing education support read more 
professional books and more nonlibrary 
journals. Table 11 shows statistics for all 
four of these variables. 
TABLE 11 
MEAN NUMBER OF ITEMS 
READ AND VISITS MADE 
DURING 1990 (n = 185) 
With Without 
Continuing Continuing 
Education Education 
Support Support 
(n =90) (n = 95) 
Library journals 4.64 3.32 
Other professional 
journals 0.61 1.09 
Professional books 3.90 4.14 
Visits to other 
institutions 1.59 1.29 
For library journals read: F value= 1.48; 
p = .060. 
For other professional journals read: 
F value= 5.47; p = .000 
For professional books read: F value= 2.92; 
p = .000. 
For visits: F value= 1.46; p = .072. 
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Support for Credit Courses 
The educational levels of librarians at 
institutions that provided support for 
credit courses were essentially the same 
as the levels of librarians at institutions 
which did not provide such support 
(39.2 percent with degrees beyond the 
first master's versus 37.7 percent). 
However, these two groups varied 
dramatically in their current participa-
tion in credit courses as well as in their 
pursuit of additional degrees. 
Academic librarians at institutions 
providing support for credit courses en-
rolled in credit courses at rates over four 
times higher than those not receiving 
TABLE12 
PERCENTAGE OF LIBRARIANS 
DOING CREDIT COURSE WORK 
DURING 1990 (n = 185) 
With Course 
Support 
(n =52) 
Without 
Course 
Support 
(n = 133) 
No. % No. % 
Enrolled in credit 
course 28 ~3.8 16 12.0 
Enrolled in 
degree program 19 36.5 8 6.0 
For credit courses: :r! = 33.791; df = 1; 
p = .0000. 
For degree programs: :r! = 25.548; df = 1; 
p = .0000. 
TABLE13 
MEAN NUMBER OF PROFESSIONAL 
ITEMS READ DURING 1990 (n = 185) 
Library journals 
read 
Other professional 
journals read 
Professional books 
read 
With Course 
Support 
(n =52) 
4.63 
0.98 
6.52 
Without 
Course 
Support 
(n = 133) 
3.70 
0.81 
3.05 
For library journals: F value = 1.86; p = .005. 
For other professional journals: F value = 2.01; 
p = .002. 
For professional books: F value= 7.77; 
p = .000. 
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such institutional support. Librarians re-
ceiving support for credit courses were 
also over six times as likely to have an 
additional degree in progress. As table 
12 reflects, those differences were statis-
tically significant. 
The survey data also show that those 
receiving institutional support for en-
rollment in credit courses read more 
library journals, more nonlibrary pro-
fessional journals, and more books. 
Figures for these activities are given in 
table 13. 
Support for Research 
The participation of academic librari-
ans in research and publication provides 
benefits for individual librarians and the 
libraries in which they work. Dale S. 
Montanelli and Patricia F. Stenstrom cite 
job advancement and personal recogni-
tion as potential advantages to the in-
dividual. They also state that research 
benefits the institution by generating 
knowledge which can improve library 
services, encouraging innovation, in-
creasing the library's responsiveness to 
change, and improving relationships 
with teaching faculty. 20 
Many libraries attempt to foster re-
search through various support mecha-
nisms, such as those described by Bonnie 
Gratch: scheduling time for research, 
budgeting funds for research support, 
promoting collegial contacts, and pro-
viding educational and operational sup-
port.21 However, even when institutions 
recognize the benefits of research, and 
therefore encourage or require librarians 
to engage in research, institutional struc-
tures to support research activities are 
often not provided. Emmick reports, "Li-
braries that provide release time for re-
search-related activities . . . are in the 
minority."22 Her contention is supported 
by at least two other studies. In their sur-
vey of Virginia academic libraries, Donald 
J. Kenney and Gail McMillan found that 
31.9 percent provided leave and 20 percent 
gave financial support for research ac-
tivities.23 Gray and McReynolds' study 
of academic libraries in six southeastern 
states found that only 19 percent pro-
vided paid leaves for research.24 
In the authors' study, institutional 
support was lower for research than for 
the other three types of professional 
development activities examined. Only 
26 subjects (14.1 percent) reported that 
research support was available from 
their institutions. Although institutional 
research was available to relatively few 
librarians, two major indicators of re-
search activity, grants and publications, 
indicate that the research productivity of 
those few supported individuals was 
dramatically higher than that of their 
nonsupported counterparts. 
Subjects receiving institutional sup-
port were twice as likely to have received 
grants during 1990. Nearly 27 percent of 
those receiving research support re-
ported grant activity during the year 
while only 13.2 percent of those notre-
ceiving support reported such activity. 
Analogous differences between these 
two groups (those with research support 
and those without support) were evident 
when career and annual (1990) publication 
patterns were analyzed. Librarians at in-
stitutions that provided research support 
had significantly higher publication rates. 
Statistics were compiled for six different 
types of publications: book reviews, arti-
cles other than book reviews, books, book 
chapters, proceedings, and journal edi-
torships. Analyses were performed to 
provide statistics on individual publica-
tion types and to produce composite 
figures summarizing all publication ac-
tivity. 
Table 14 illustrates that over 60 per-
cent of the librarians with institutional 
research support had published during 
their careers. This figure drops to under 
36 percent for those without such sup-
port. Since these composite publication 
figures include book reviews, which are 
not generally considered to be research 
publications, differences between pub-
lication activity were also computed 
without 'that variable. The differences 
between groups remained statistically 
significant at the .05 level. 
All publications during the course of a 
librarian's career may not have been 
finished in the same type of support en-
vironment. Support patterns within an 
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TABLE14 
LIBRARIANS WHO HAVE 
PUBLISHED DURING THEIR 
CAREERS (n = 185) 
Any type of 
With 
Research 
Support 
(n = 26) 
Without 
Research 
Support 
(n = 159) 
No. % No. % 
publication 16 61.5 57 35.8 
Any type of 
publication except 
book review 14 53.8 48 30.2 
For any type: x2 = 5.145; df = 1; p = .0233. 
For any except book reviews: x2 = 4.601; 
df = 1; p = .0319. 
institution often change over time, and 
librarians (like the majority of those in 
the authors' study) who have worked at 
more than one institution are even more 
likely to have experienced varying levels 
of institutional support. Because of this, 
publications during the last full year re-
ported (1990) are probably a more accu-
rate reflection of the relationship 
between institutional support and pub-
lication activity than are career publica-
tions. When 1990 publications were 
analyzed, with and without book re-
views, the annual differences between 
the two groups were even greater than 
the career differences. (See table 15.) 
When publication activity is analyzed 
by type of publication, the career pub-
TABLEtS 
SUBJECTS WHO PUBLISHED 
DURING 1990 (n = 185) 
Any type of 
With 
Research 
Support 
(n = 26) 
Without 
Research 
Support 
(n = 159) 
No. % No. % 
publication 14 53.8 31 19.5 
Any type of 
publication except 
book review 10 38.5 26 16.4 
For any type: x2 = 12.518; df = 1; p = .0004. 
For any except book reviews: x2 = 5.630; df = 1; 
p = .0177. 
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TABLE16 
INSTITUTIONAL RESEARCH 
SUPPORT AND CAREER 
PUBLICATION ACTIVITY (n = 185) 
With Without 
Research Research 
Support Support 
(n = 26) (n = 159) 
No. % No. % 
Articles 12 46.2 38 23.2 
Book reviews 8 30.8 28 17.6 
Books 5 19.2 11 6.9 
Book chapters 4 15.4 15 9.4 
Proceedings · 1 3.8 20 12.6 
Journal editorshies 3.8 8 5.0 
For articles: :1- = 4.540; df = 1; p = .0331. 
For book reviews: :1- = 1.701; df = 1; 
p = .1922. 
For books: :1- = .0902; df = 1; p = .0902. 
Numbers are too small for meaningful 
statistical analyses of book chapters, 
proceedings, and journal editorships. 
lication activity of those with institu-
tional support was higher for four of the 
six types of publishing activity ex-
amined. However, as table 16 shows, 
only the difference for journal articles is 
statistically significant. Subjects receiv-
ing institutional research support were 
twice as likely to publish journal articles 
as those lacking such support. Although 
the figures are not statistically signifi-
TABLE17 
INSTITUTIONAL RESEARCH 
SUPPORT AND 1990 PUBLICATION 
ACTIVITY (n = 185) 
Articles 
Book reviews 
Books 
Book chapters 
Proceedings 
Journal editorships 
With 
Research 
Support 
(n = 26) 
No. % 
8 30.8 
6 23.1 
1 3.8 
2 7.7 
0 0.0 
1 3.8 
Without 
Research 
Support 
(n = 159) 
No. % 
11 6.9 
10 6.3 
7 4.4 
1 0.6 
7 4.4 
6 3.8 
For articles: :1- = 11.327; df = 1; p = .0008. 
For book reviews: ::C = 5.988; df = 1; p = .0144. 
Numbers are too small for meaningful 
statistical analyses of books, book chapters, 
proceedings, and journal editorships. 
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cant, those receiving institutional sup-
port also published an observably 
higher percentage of books, book chap-
ters, and book reviews. 
The analysis of publication rates for 
proceedings produced unexpected re-
sults. Unlike most other types of publica-
tions, which had a positive correlation 
with research support, those without re-
search support published papers in pro-
ceedings four times more often than 
those with support. This figure is not 
statistically significant because of the 
small number of subjects involved in this 
kind of publication, but it does under-
score the fact that other elements besides 
institutional support influence publica-
tion patterns. 
When publication activity for the most 
recent year (1990) was analyzed, only the 
two most common types of publications, 
articles and book reviews, were present in 
large enough numbers for meaningful 
statistical analyses. In both cases, publica-
tion productivity of those with research 
support was approximately four times 
that of those lacking such institutional 
support, as shown in table 17. 
Positive correlations between institu-
tional research support and grant and 
publication productivity are clearly de-
monstrated by this study. Institutional 
support apparently makes a difference 
in librarians' research output, but does it 
also influence other activities which can 
help to develop research interests, such 
as professional reading or visits to other 
libraries? 
Four factors were examined for rela-
tionships between each factor and re-
search support. Those factors were: 
reading of professional books, reading of 
professional journals in the field, read-
ing of professional journals in other 
fields, and visits to other libraries. 
Librarians receiving institutional re-
search support were more involved in 
three of these four activities (reading 
professional books, reading journals in 
other fields, and visiting libraries), but 
none of the differences was statistically 
significant. There were statistically sig-
nificant differences in the fourth factor, 
reading of library journals, but not in the 
TABLEtS 
MEAN NUMBER OF ITEMS 
READ AND VISITS MADE 
DURING 1990 (n = 185) 
Library journals 
Other professional 
journals 
Professional books 
Visits to other 
With 
Research 
Support 
(n = 26) 
3.35 
0.92 
6.08 
Without 
Research 
Support 
(n = 159) 
4.06 
0.85 
3.69 
institutions 1.69 1.40 
For library journals read: F value= 2.31; 
p = .016. 
For other professional journals read: F value = 
1.85; p = .072. 
For professional books read: F value = 1.53; 
p = .213. 
For visits: F value= 1.19; p = .511. 
direction expected. Librarians at institu-
tions that did not provide research sup-
port read more library journals than did 
those at institutions that did provide 
such support. These data are shown in 
table 18. 
CONCLUSIONS 
The results of this study confirm Saw's 
belief that a supportive organizational 
climate has a major positive impact on 
librarians' professional development ac-
tivities.25 Institutional support policies 
correlate positively with academic librari-
ans' professional activities. The existence 
of positive correlations between institu-
tional support and academic librarians' 
professional activities does not prove 
causality. Nevertheless, these correlations 
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do strongly suggest that institutions 
wanting to encourage their librarians' con-
tinuing professional development can do 
so by providing release time and financial 
support for their staff members. 
Further findings suggest that aca-
demic libraries can influence the types of 
professional development activities in 
which their employees engage by target-
ing the activities that they support with 
release time and financial assistance. 
Librarians who receive institutional sup-
port to attend meetings are more active 
in professional organizations. Librarians 
who receive institutional support for 
continuing education programs attend 
more workshops. Librarians who re-
ceive institutional support for credit 
courses enroll in more courses and 
degree programs. Librarians who re-
ceive institutional support for research 
publish more and receive more grants. 
Some of these results may appear to be 
common sense, but the strength of many 
of the correlations examined indicates 
that institutional support can be a 
stronger factor than many might have 
imagined. Certainly, many academic 
librarians continue to pursue pro-
fessional development activities even 
without such support, ·and individuals' 
internal motivations such as personal 
satisfaction play an important role in 
their level of professional growth.26 As 
noted earlier in this paper, the indiVidual 
and the institution share responsibility 
for continuing professional develop-
ment, but the results of this study indi-
cate that institutional support policies 
can greatly facilitate librarians' pro-
fessional development. 
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Indexing Price Trends of French 
Academic Books in the 
Humanities and Social Sciences 
Ronald E. Austin 
Information on the cost of academic books published abroad is important for 
American college and research libraries. These libraries expend considerable 
sums of money annually on foreign books, and reliable information on the cost 
of these books is essential for the budget planning process. In a recent article 
Frederick C. Lynden points out that American research libraries purchase a 
substantial amount of foreign materials "with particular emphasis on materials 
from France, Germany, and the Netherlands. Although these countries have a 
well-developed book trade, there is, unfortunately, very little published data 
available on the costs of academic materials from these countries . . .. It would 
be a significant contribution to library budgetary planning if there were some 
standard and reliable sources of data on the costs of foreign materials."1 The 
purpose of this paper is to fill that lacuna in part by providing data on recent 
price trends for French academic books in the humanities and social sciences. 
• 
he availability of information 
on the prices of foreign aca-
demic books is very uneven. 
- · Information on the cost of 
British and German academic books, de-
rived from vendors' databases, is pub-
lished annually in The Bowker Annual. 
The same source also publishes informa-
tion on the cost of La tin American books, 
based on purchases made by nine re-
search libraries that have significant ac-
quisitions programs for Latin American 
books.2 
General and statistical information on 
French book publishing can most con-
veniently be found in the Annuaire Statis-
tique de Ia France, a publication of the 
French National Institute of Statistics 
and Economic Studies (INSEE) and in 
Livres Hebdo, the weekly magazine of the 
French booksellers' association (Cercle de 
Ia Librairie)Y The Annuaire Statistique 
publishes annual statistics on the num-
ber of books published and the number 
of books sold in France. Statistics_ are 
given for several broad subject catego-
ries. No information on book prices is 
included. Livres Hebdo publishes an an-
nual summary of publishing and book 
selling activity (entitled Le Bilan), which 
appears as a supplement to the first issue 
of Livres Hebdo in January of each year. 
The information on the prices of French 
books given in Livres Hebdo reflects the 
interests of the sponsoring organization 
and is directed primarily toward book-
sellers. For example, the statistics in 
Livres Hebdo show gains or declines in 
the publishing industry, but no informa-
tion is given for specific subject areas. In 
addition to the annual summary given in 
Le Bilan, statistical information appears 
Ronald E. Austin is Reference/Collection Development Librarian at the University of Michigan, Ann 
Arbor, Michigan 48109-1205. 
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from time to time in the various weekly 
issues of Livres Hebdo. 
The statistical information that ap-
pears in the Annuaire Statistique and in 
Livres Hebdo is of limited value to college 
and research libraries in their budget 
planning process because price informa-
tion is not given for specific subject areas, 
and academic books are not treated sepa-
rately from book publishing as a whole. 
METHODOLOGY 
The data presented in this paper are 
derived from the Bulletin Critique du 
Livre Fran~ais, a book-reviewing journal 
published monthly in Paris by the Asso-
ciation pour Ia diffusion de Ia pensee fran-
t;aise.5 The Bulletin Critique was founded 
in 1945 when the French publishing in-
dustry was reestablishing itself after 
World War II, and has been published 
continuously since then. Its purpose is to 
inform academic scholars and libraries -
abroad about current French book pub-
lishing.6 The Bulletin Critique publishes 
critical reviews of a broad selection of 
new French books each month. About 
450 to 500 books are selected for review 
in each monthly issue. Most of the re-
views are from 200 to 250 words, and are 
written by university professors or other 
subject specialists in a particular subject 
area. At present, the Bulletin Critique is 
the only publication that covers the 
whole range of French book publishing 
with a substantial number of critical re-
views, and that is directed specifically 
toward an academic audience. There-
fore, it is an excellent source of data on 
the costs of French academic books. 
This paper presents data on price 
trends for French academic books in the 
humanities and social sciences for the 
five-year period 1986-90. The definition 
of an academic book is somewhat prob-
lematic. In the context of this paper, an 
academic book is one that would be of 
interest to an academic library. But col-
lection development practices vary con-
siderably from one academic library to 
another. For example, detective fiction, 
comic books, or cookbooks may be ex-
cluded from some libraries as being non-
academic, but may be included in others 
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as primary source material for the study 
of popular culture. Likewise, science fic-
tion may be studied as a literary genre in 
some academic settings but not in others. 
At present, the Bulletin Critique is 
the only publication that covers 
the whole range of French book 
publishing with a substantial number 
of critical reviews, and that is 
directed specifically toward an 
academic audience. 
In order to make the data from the 
Bulletin Critique as useful as possible to 
most college and research libraries, cer-
tain categories of materials were ex-
cluded. These categories include: (1) 
French-language books published out-
side of France (since this is a study of the 
prices of books from France); (2) publica-
tions of UNESCO (these are better treated 
as international documents rather than as 
French publications, although they do 
have a Paris imprint); (3) foreign belles 
lettres translated into French; (4) single 
issues of periodicals and single fascicles 
of reference works; (5) titles listed in the 
Bulletin Critique as science fiction, ju-
venile literature, humor, cartoons, sports 
and leisure, tourism and travel, and 
daily life, cooking, and fashion; (6) law 
books; (7) science and technology (since 
this paper is limited to the humanities 
and social sciences). In addition to the 
categories listed above, books are oc-
casionally reviewed in the Bulletin Cri-
tique without any indication of price. 
These titles were also omitted. 
RESULTS 
Table 1 shows the number of French 
books in the humanities and social 
sciences reviewed in the Bulletin Critique 
for the years 1986-90, together with 
average prices and prices indexed to 
1986. Prices are given in French francs. 
In reviewing the results shown in table 
1, perhaps the most surprising thing to 
note is the relatively small increase in the 
price of French academic books during 
TABLE 1 
FRENCH ACADEMIC BOOKS IN THE HUMANITIES AND SOCIAL 
SCIENCES: AVERAGE PRICES AND PRICE INDEXES, 1986-90 
1986 1987 1988 1989 1990 
No. of Average 
Titles Price 
No. of Average 
Titles Price Index 
No. of Average 
Titles Price Index 
No. of Average 
Titles Price Index 
No. of Average 
Titles Price Index 
Humanities 
General works 17 106 
Fine arts .. 247 159 224 188 118 318 187 117 330 180 113 255 209 131 
Linguistics 53 177 40 123 69 43 123 69 47 161 91 56 138 78 
Literature+ 571 101 606 100 99 657 106 105 685 115 114 673 109 108 
Philosophy 54 107 55 147 137 74 138 129 85 114 107 123 142 133 
Religion 219 129 211 134 104 253 140 109 240 136 105 197 131 102 
Total humanities 1,144 123 1,136 127 103 1,345 134 109 1,387 136 111 1,321 136 111 
Social Sciences 
Anthropology 33 113 42 180 159 60 178 158 102 147 130 66 151 134 
Archeology 38 259 35 190 73 28 233 90 33 220 85 40 248 96 
Communications 15 112 15 117 20 167 
Economics 124 124 87 117 94 93 131 106 143 140 113 142 138 111 
Education 77 95 103 86 91 70 101 106 86 103 108 64 116 122 
Geography 40 116 40 147 127 33 150 129 30 150 129 33 157 135 
History 419 145 383 154 106 422 156 109 502 158 109 389 163 112 
Political science 159 96 177 118 123 177 122 127 146 109 114 127 130 135 
-= Psychology I Q.. tD psychoanalysis 76 125 81 126 101 67 117 94 117 130 104 101 140 112 >< 
Sociology 73 104 74 112 108 83 125 120 60 121 116 61 126 121 s· QQ 
Total social sciences 1,039 129 1,022 135 105 1,048 142 110 1,234 142 110 1,043 151 117 '"a 
Reference books+ 34 276 33 234 85 39 236 86 30 276 100 71 226 82 :::t. n tD 
Grand total 2,217 128 2,191 132 103 2,432 139 109 2,651 140 109 2,435 145 113 ~ 
·In the Bulletin Critique this category includes painting, sculpture, architecture, music, film and photography. tD 
= 
+ In the Bulletin Critique this category includes theater. Q.. {I} 
t Adjusted by omitting four titles of more than 1,000 French francs each. 
(.1) 
1.0 
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the five-year period 1986-90. The 1990 
price index (113) compares with a price 
index of 131.5 for North American aca-
demic books and 132.2 for British aca-
demic books for the same time period? 
No comparable data are available for 
German academic books.8 
One possible explanation for the 
relatively low price index for French 
books is that there is a negative price 
index for reference books for the 
five-year period under consideration. 
One possible explanation for the rela-
tively low price index for French books 
is that there is a negative price index for 
reference books for the five-year period 
under consideration. It is sometimes dif-
ficult to integrate price information for 
reference books with data for mono-
graphs. The range of prices for reference 
books, from the least expensive to the 
most expensive, is generally much 
greater than for monographs. Thus there 
may be some distortion in the data when 
reference books are included with mon-
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ographs in a comparative price study. Of 
course, this would be true whether or not 
unusually expensive items (all those 
above a certain price) are eliminated from 
consideration. In this case, however, in-
cluding the data for reference books does 
not alter significantly the index figures. 
If the line for reference books is removed 
from table 1, the price index for there-
maining items would be as follows: 104 
(1987), 109 (1988), 110 (1989), and 113 
(1990). 
CONCLUSION 
This paper points out the need for data 
on the prices of French academic books. 
It presents a source (the Bulletin Critique 
du Livre Fran~ais) from which this data 
can be derived, and demonstrates a 
method for developing a price index for 
this material. Average prices for French 
academic books in the humanities and 
social sciences are given for the years 
1986-90, and prices for each year are 
indexed to the base year 1986. The data 
presented here are intended to support 
the budget planning process and collec-
tion development activities in academic 
libraries. 
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Increasing Minority Representation 
in Academ.ic Libraries: 
The Minority Librarian Intern Program 
at The Ohio State University 
Jose Diaz and Kristina Starkus 
In 1988, as part of The Ohio State University's campuswide affirmative action 
plan, the university libraries' director appointed a committee to develop an 
internship program for newly graduated minority librarians. A two-year pro-
gram was established in 1989 to provide practical work experience in a wide 
variety of library settings during the first year, and the opportunity to select 
one area of specialization during the second year. The goal of the internship is 
to assist in attracting more minority librarians to academic libraries. The . 
internship is structured, organized, and evaluated by the Minority Librarian 
Intern Committee. Members represent several subject areas and diverse ethnic 
and professional experiences. Committee members also serve as mentors to the 
intern, providing support, guidance, and encouragement during the program. 
The internship program is one of approximately seventeen such programs in 
academic libraries throughout the country. Although the program is not unique, 
it has represented a notable attempt to increase diversity within the library 
system, and is part of nationwide efforts to enlist underrepresented minority 
librarians (i.e., African Americans, Hispanics, and Native Americans) to the 
field of academic librarianship. In this artide, the authors describe and analyze 
the program and offer suggestions for strategies to increase minority represen-
tation in academic libraries. 
espite ever-increasing atten-
tion to multicultural diversity, 
two decades of affirmative ac-
tion programs have had min-
imal impact on recruiting minority 
librarians to academic librarianship. 
Cliff Glaviano and R. Errol Lam cited 
several reasons for such a phenomenon: 
inadequate commitment to affirmative 
action programs in higher education; 
sparse library literature on minority re-
cruitment and retention-indicating low 
priority interest in these topics; decreas-
ing percentages of minority applicants 
in candidate pools; and "unequal em-
ployment and promotion practices and 
recurrent racism and incidences of racial 
tension" on college campuses.1 
The decreasing number of minority 
librarians, especially African-Americans 
and Hispanics, has been noted in other 
recent studies. Joseph A. Boisse and Con-
nie V. Dowell observe that, in spite of 
many years of affirmative action efforts, 
Jose Diaz is Liz tin American/General Cataloger at 111e Ohio State University, Columbus, Ohio 43210-1286. 
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"minority librarians filled only 9.9 per-
cent of all positions in the Association of 
Research Libraries in the United States 
in 1986."2 William E. Moen's and Kath-
leen M. Heim's recent profile of 3,000 
library school students shows that a 
minority composition of 6.2 percent is 
even less than the percentage in pre-
sent academic libraries. 3•4 Ann Knight-
Randall sums up the state of minority 
recruitment by indicating the com-
position of underrepresented minority 
librarians in academic libraries as fol-
lows: African-Americans 4.1 %, Hispan-
ics 1.5 %, and Native Americans 0.2%.5 
This representation of 5.8% contrasts 
sharply with current demographic data 
which indicate that these three groups 
comprise nearly 22% of the United States 
population.6 
The Association of College and Re-
search Libraries' Task Force on Recruit-
ment of Underrepresented Minorities 
reported in January 1990 on efforts 
under way to recruit and retain minority 
librarians. The task force identified three 
causes that contributed to low recruit-
ment and retention of minority academic 
librarians: lack of institutional commit-
ment to change and accountability, per-
sonal and institutional racism, and 
barriers to advancement and retention? 
The task force acknowledged that its re-
port was just the initial phase in a long 
and difficult process and concluded 
with a series of recommendations 
presented to the Association of Col-
lege and Research Libraries Board of 
Directors. These recommendations in-
cluded strategies to increase the re-
cruitment and retention of minority 
librarians. Chief among these sugges-
tionS' is the need to establish "guide-
lines for entry-level trainee internships 
and other academic library positions for 
underrepresented librarians. "8 
The need for entry-level postgraduate 
internships has been recognized widely 
by the library profession. During the 
past few years, internships have been a 
part, although a small one, of overall 
efforts to attract underrepresented 
groups to academic librarianship.9 Joyce 
Wright notes that these internships pro-
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vide a valuable opportunity for minority 
graduates to obtain practical work ex-
perience in academic libraries.10 
This message has not gone unnoticed. 
Recently, the number of internships has 
been increasing and the goals for intern-
ships have been expanding. Minority in-
ternships for new graduates of library 
school programs now exist in at least 
seventeen academic libraries.11 The ma-
jority of these internships are two-year 
commitments, with the first year offer-
ing broad experience in several areas of 
the library and the second year focusing 
on one area of responsibility geared to 
the skills and interests of the intern.12 
Some academic libraries, such as the 
University of California-San Diego, the 
State University of New York at Stony 
Brook, and The Ohio Stat~ University, 
have expanded beyond postgraduate in-
ternships to recruit undergraduate 
minority students interested in library 
school programs, thus adding to the 
number of potential minority librarians 
for academic positions. 13 
The program provides the 
opportunity for a newly graduated 
minority librarian to gain practical, 
hands-on experience in an academic 
library and enriches the intern's 
prospects for permanent participation 
in the library profession. 
In an attempt to increase minority rep-
resentation in the library profession, The 
Ohio State University Libraries has re-
newed its efforts to bring recent minority 
library graduates into academic librari-
anship. To date, its most successful en-
deavor has been the creation of a 
two-year post master's internship in-
tended for recently graduated minority 
librarians. The program provides the op-
portunity for a newly graduated minor-
ity librarian to gain practical, hands-on 
experience in an academic library and 
enriches the intern's prospects for per-
manent participation in the library pro-
fession. In addition, the internship is 
seen as an effective way to increase rep-
resentation of minority librarians in the 
university's libraries. In the following 
sections, the authors will document 
the first two years of the university's 
program, beginning with the initial plan-
ning stages and ending with the comple-
tion of a successful two-year cycle. 
GETTING STARTED 
In order to build a strong and success-
ful foundation for the program, a dy-
namic hands-on committee was formed 
to plan and coordinate the internship. 
Called the Minority Librarian Intern 
Committee, it was initially composed of 
five library faculty and staff repre-
senting a cross section of library depart-
ments and areas, including technical 
services, public services, departmental 
(branch) libraries, and administrative 
services. The committee later expanded 
to include the university libraries' first in-
tern. In addition, four of the six committee 
members belong to an underrepresented 
minority group. 
In coordination with department and 
section heads, the committee devised 
a two-year schedule that met the 
intern's desire to learn while 
retaining enough flexibility to 
accommodate sudden changes and 
unforeseen difficulties. 
Once constituted, the committee 
quickly defined its goals and objectives: 
to structure and plan a two-year intern-
ship program for recently graduated 
minority librarians, conduct a nation-
wide search, recruit the successful candi-
date, coordinate all activities of the 
program, serve as guide and mentor for 
the intern, and finally, evaluate the over-
all effectiveness of the program and rec-
ommend changes and improvements. 
PROG~BACKGROUND 
An internship program was not new 
to the university libraries. One was es-
tablished in 1961 as part of the libraries' 
commitment to assisting new librari-
ans.14 Although not a minority intern-
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ship, this program continued success-
fully until1971, when it ended because 
of budgetary constraints. The committee 
benefited from the experience of Celi-
anna Wilson, former personnel librarian; 
Lewis C. Branscomb, then director of 
university libraries and supporter of the 
intern concept; and Jay Ladd, assistant 
director, department and undergraduate 
libraries, who provided continuity be-
tween the earlier program and the 
development of the current minority in-
tern program. The principles of the in-
tern program have endured in the 
current program, "to help the beginning 
librarian develop and contribute faster 
and more effectively to library service."15 
PUBUCITY AND RECRUITMENT 
OFTHEINTERN 
The committee's charge was clear: to 
prepare a position description that was 
faithful to the university libraries' goals 
and objectives and subsequently to 
reach the university libraries' target 
audience through announcements in li-
brary and educational journals. These 
publications included those geared 
toward underrepresented minorities, 
such as Black Issues in Higher Education, 
Black Caucus Newsletter, Reforma Newslet-
ter, and American Indian Libraries. In addi-
tion, letters were mailed to libraries of all 
American Library Association-accredited 
programs and to libraries of over one 
hundred historically black colleges. 
Mter the application deadline, the 
committee began the difficult process of 
selecting three among the many highly 
qualified candidates for on-site inter-
views. A comprehensive day-long inter-
view was scheduled in order to assess 
each candidate's educational back-
ground, interest in the program, com-
mitment to academic librarianship, and 
professional goals. 
· Upon selection of its intern, the 
committee prepared a comprehensive 
schedule that would provide a thorough 
exposure and logical structure to the in-
tern's library assignments.16 In coordina-
tion with department and section heads, 
the committee devised a two-year 
schedule that met the intern's desire to 
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learn while retaining enough flexibility 
to accommodate sudden changes and 
unforeseen difficulties. The schedule 
consisted of a first year that would give 
the intern a general overview of the li-
brary's entire operation, and a second 
year in which the intern would special-
ize in his or her area of interest. 
The role of the committee did not end 
upon selection of an intern. Prior to the 
intern's beginning work in each depart-
ment, the chairperson of the committee 
met with department heads to establish 
guidelines and to request a schedule of 
the intern's activities. Evaluation reports 
from department heads were requested, 
and committee members used these re-
ports to restructure and improve work-
ing experiences. After joining the 
committee, the intern provided regular 
feedback and ideas for further refining 
the program. Since the internship was a 
new program, committee members also 
served as information sources for other 
library employees, explaining the pro-
gram and addressing questions and con-
cerns. In addition, committee members 
served as guides and informal mentors 
for the intern; the chairperson of the 
committee served as the intern's pri-
mary mentor. 
FIRST YEAR 
During the first year the intern re-
ceives an opportunity to acquire practi-
cal experience in a variety of library 
settings. The intern has a chance to work 
in all technical services departments 
(Cataloging, Acquisition, and Preserva-
tion), public services (Information Serv-
ices, Circulation, Special Collections, 
and Language and Area Studies), the 
Automation Office, Collection Develop-
ment, and twenty-one departmental 
(branch) libraries. The intern also fulfills 
a practicum in one of the departmental 
libraries. Special assignments, such as 
the compilation of subject bibliogra-
phies, may also be completed during the 
first year. 
During this first year the intern also 
experiences the day-to-day administra-
tion of a large and complex academic 
library system. Specifically, the intern is 
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encouraged to attend and participate in 
a wide variety of departmental and com-
mittee meetings. The committee believes 
that the intern's attendance at these 
meetings will lead to an understanding 
of the decision-making process and 
problem-solving patterns. As a regular 
member of The Ohio State University 
Library faculty, the intern is also ap-
pointed to the committee and to addi-
tional committee work. 
Minority internship programs are 
not intended to be a ready-made 
answer to the current problems of 
increasing minority librarians in 
academic libraries. There is no 
substitute for individual achievement 
and, concomitantly, institutional 
commitment to excellence. 
Additional opportunities for pro-
fessional growth are made available 
throughout the first year. The intern re-
ceives financial support to attend local, 
regional, and national meetings and con-
ferences, including the midwinter and 
the annual American Library Associa-
tion conferences. In addition, there are 
opportunities to attend various in-
structional sessions on automation and 
electronic database searching, to meet 
colleagues in the field, and to learn about 
broader issues that affect librarians at 
other institutions. At the conclusion of 
the first year, the intern writes a report 
of his or her experiences and the com-
mittee members write an evaluation of 
the program. 
SECOND YEAR 
The second year of the internship is 
spent in an area of specialization of the 
intern's choosing. The Libraries' first in-
tern chose to work in a departmental li-
brary, the Human Ecology Library, where 
she served as an assistant to the head of 
that library and, later, as acting head. The 
valuable training and managerial ex-
perience acquired from this position led to 
the eventual employment of the intern as 
the permanent head of that library. 
EVALUATION OF THE PROGRAM 
Although the university libraries ex-
perienced success with its first intern, 
the overall success of any newly insti-
tuted program is difficult to measure. A 
recently concluded survey reveals that 
the Association of Research Libraries, 
which supports minority internships, 
noted that their programs "had not had 
~ime to ~e successful as yet."17 Minority 
mternshtp programs are not intended to 
be a ready-made answer to the current 
problems of increasing minority librari-
ans in academic libraries. There is no 
substitute for individual achievement 
and, concomitantly, institutional com-
mitment to excellence. Conclusions 
about the internship program's degree 
of success cannot be drawn from the ex-
perience of two years; however, the tire-
less efforts of The Ohio State University 
Libraries' faculty and staff have con-
tributed to getting the program off to a 
good start and have helped both the in-
tern and the committee to achieve most 
of their goals and objectives successfully. 
It would be premature to imply that the 
success of one internship program has 
changed the future outlook of minorities 
attempting to enter academic librarian-
ship. However, the positive results of the 
first internship have been very en-
C_?uraging and have led to the participa-
tion of two minority librarians for the 
next two-year cycle. 
CONCLUSION 
Academic libraries have been in-
':olve?- in the recruitment of minority 
hbranans for over twenty years, with 
limited success. In fact, there appears to 
be a decrease in the number of minority 
students entering the library profession. 
Curtis Kendrick et al., point out that 
"while the proportion of minorities is 
expected to continue to grow over the 
next few decades, the proportion of 
minority librarians is decreasing ... the 
profession is not doing an adequate job 
of attracting minority students to pursue 
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careers in librarianship."18 Academic li-
braries continue to be staffed over-
whelmingly by white employees while 
society is rapidly becoming more plural-
istic and culturally diverse. It is clear 
that, despite decades of affirmative ac-
tion programs, the old ways of recruiting 
minority librarians to academic librari-
anship have been only marginally 
successful. New initiatives are needed to 
address the demographic changes in the 
work force so that academic libraries can 
truly represent an increasingly diverse 
population. 
It is clear that, despite decades of 
affirmative action programs, the old 
ways of recruiting minority librarians 
to academic librarianship have been 
only marginally successful. 
The Ohio State University Libraries 
has assumed a leadership role in recru-
iting minority librarians by strongly 
supporting the minority internship pro-
gram. The commitment includes the direc-
tor, who secures sufficient funding for the 
program, the department heads who help 
organize the intern's daily schedule, and 
the staff who train and supervise the in-
tern's activities. All those involved in this 
endeavor hope that internship programs 
throughout the country will have a posi-
tive effect on increasing the number of 
minority librarians in academic libraries. 
Theauthorsfirmlybelievethat,inaddition 
to recruiting minority librarians, libraries 
must go beyond the purely intellectual 
commitment to this goal by providing op-
portunities for professional advance-
~ent . in o~der to re~ain minority 
hbranans. Fmally, as rmnority intern-
ship programs continue to increase, 
there is a need to share information 
about various programs, to evaluate 
their structure and training experiences, 
and to collect follow-up data on the long-
term effectiveness of minority internship 
programs in attaining their goals. 
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Book Availability: 
Academic Library Assessment 
Eugene S. Mitchell, Marie L. Radford, 
and Judith L. Hegg 
In the climate of increasing calls for academic assessment, the authors undertook 
a study to ascertain book availability in an academic library. The study de-
scribed here uses the methodology pioneered by Tefko Saracevic, W. M. Shaw, 
Jr., and Paul Kantor and is a follow-up of earlier research reported in College 
& Research Libraries in 1987. The authors designed the study to identify any 
improvements in availability after the implementation of recommendations 
following the first study. The study provided a quantitative measure of library 
performance based upon the outcomes of card catalog searches. The research 
serves as a model for ongoing assessment in the library. 
• 
he 1980s could be character-
ized as the decade of assess-
ment for those involved with 
education in the United 
States. The new era probably began in 
April1983 when the National Commis-
sion on Excellence in Education pub-
lished Nation at Risk: The Imperative for 
Educational Reform.1 This document 
chronicling the myriad failures of the 
educational system served as the impe-
tus for new initiatives in hundreds of 
political arenas and in all levels of edu-
cation. The resulting call for accountabil-
ity led to assessment efforts in colleges 
and universities from coast to coast. In a 
1987 study, 25 percent of the institutions 
surveyed reported their state agencies 
were mandating assessment procedures 
while 70 percent without such require-
ments were expecting to introduce some 
form of assessment soon. 2 
Originally the term assessment focused 
on the measurement of student outcomes 
for the purpose of student development 
and institutional accountability.3 Many 
writers expanded its scope to include 
such activities as evaluation, program 
review, and accreditation.4 Using this 
wider understanding, the entire aca-
demic institution in all its many inter-
faces with the student becomes a 
possible focus for assessment proceed-
ings. "Teaching, after all, is only one of 
the things university faculty do, only 
one of the activities into which institu-
tions invest energy and resources.''5 This 
new academic introspection carries within 
it the seeds for a blossoming of institu-
tional awareness. Assessment can be de-
signed to serve a variety of purposes and 
evaluate a multitude of programs. The 
greatest service it can perform in each of 
these functions is to "identify aspects of 
performance where improvement is 
desirable."6 Assessment can transcend 
mere evaluation of present performance. 
It can become a vital agent for change, 
Eugene S. Mitchell is Director of Library Services at the Dr. Frank A. Franco Library Learning Center, 
Alvernia College, Reading, Pennsylvania 19607, Marie L. Radford is Head of Curriculum Materials at 
the Sarah Byrd Askew Library, William Paterson College, Wayne, New Jersey 07470, and Judith L. Hegg 
is former Head of Collection Development at the Sarah Byrd Askew Library. 
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providing an impetus for structuring a 
meaningful direction for growth. 
Within this context, the college library, 
as a significant component of the aca-
demic community and its curricular 
goals, would appear to be an appro-
priate agency for assessment.Yet except 
for an article by Thomas Shaughnessy 
determining library quality, no substan-
tive work tying the current concerns and 
controversies in academic assessment to 
the campus library exists.7 The reason for 
this is unclear, but may rest solely on the 
fact that "there is no relatively straight-
forward mechanism by which a library 
can demonstrate effectiveness."8 
Using a book availability methodology 
pioneered by Paul Kantor, Tefko Saracevic, 
and others, and later modified by Anne 
Ciliberti, a group of librarians at a me-
dium-sized public college library in New 
Jersey prepared a study to determine how 
that library could improve its service.9•10•11 
The resulting study, designed around the 
notion that one of an academic library's 
major goals was to provide books for its 
patrons' curricular needs, reported in 1987 
that 54 percent of the patrons surveyed 
found the materials they were seeking.12 
Although these results mirrored those of 
other college libraries, the researchers 
sought improvement. The study design 
provided an opportunity to ascertain the 
stage in the process at which patrons had 
difficulty in locating or retrieving the 
desired books. The librarians made thir-
teen recommendations to remedy library 
malfunctions and patron misunderstand-
ings. The staff implemented these rec-
ommendations during 1987 and 1988. 
The authors then undertook a follow-up 
study during the 1988 fall semester to 
assess whether any improvement in 
availability occurred. 
THE MODEL 
The model used in this study provides 
a quantitative measure of library per-
formance based upon the outcomes of 
known-item and subject card catalog 
searches. A known-item search is one in 
which the patron is looking for a specific 
book and knows the author's name or the 
book's title or both. The measure of library 
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performance, expressed as a probability 
of success, is calculated both as an over-
all measure of library performance and as 
a series of discrete, sequential steps which 
all successful patrons must complete. 
These calculations, therefore, provide im-
portant diagnostic information about the 
relative strengths and weaknesses of li-
brary subsystems such as selection, circu-
lation, cataloging, and so forth. Figures 1 
and 2 represent the sequential steps in-
volved in known-item and subject 
searches, respectively. For each of these 
branches an independent performance 
measure is calculated. 
Definitions of Error Categories 
Selection and bibliographic errors 
occur only in known-item searches. 
Selection errors occur when the library 
has not purchased the desired material 
(earlier studies referred to these as acqui-
sition errors). Selection errors also occur 
when the library does not fully represent 
the material in the card catalog when it is 
on order, in process, etc. Bibliographic er-
rors occur when patrons do not find the 
desired materials because their biblio-
graphic citations are incorrect. 
Two types of errors are present in sub-
ject searches only. Appropriate title errors 
occur when patrons either fail to select 
titles found in the catalog or fail to borrow 
or use them in the library. Patrons may 
choose not to consult items found on their 
topics because they have already read the 
material, it is written in the wrong lan-
guage, outdated, at an inappropriate read-
ing level, or is in another way unsuitable 
to the information need. 
Matching errors involve matched 
query terms. A matched query term is 
one that either fully or partially agrees 
with the subject heading used in the cat-
alog. When patrons fail to discover a 
subject heading that matches their query 
terms, a matched query error occurs. 
Matching errors may be of two kinds. 
They oceur when no match can be made 
from the initial query to a standard sub-
ject heading because none exists in the 
alphabetical range of the query term. 
They also occur when the subject head-
ing is not listed in the catalog. 
The final four types of errors occur in 
both known-item and subject searches. 
Catalog use errors occur when patrons 
cannot properly identify the call num-
ber. Circulation errors occur when the 
desired material is on loan or on a "hold" 
shelf waiting to be charged out. Library 
malfunction errors are due to shortcom-
ings in the policies or routines of the 
library or its staff. For example, desired 
items may be missing, misshelved, wait-
ing to be reshelved, etc. The final type of 
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error, retrieval, occurs when patrons can-
not find the desired material although 
they identify the correct and complete 
call number and the book is in its proper 
shelf location. 
METHODOLOGY 
Data collection took place during the 
fall 1988 semester from card catalog 
users. The first patron approaching the 
card catalog at randomly selected times 
received a self-selecting data collection 
form. Of 137 forms distributed, 111 were 
returned for a rate of 81 percent. 
Each day, the authors collected the 
forms returned during the previous 
twenty-four hours and randomly selected 
one title from each form for an~lysis. If 
the patron had not found or used this 
title, the type of error was determined by 
systematically verifying the call number, 
subject heading, or bibliographical refer-
ence; checking the card catalog; search-
ing the book stacks and sorting shelves; 
and examining the circulation records 
and reserve book shelves. 
RESULTS 
A total of61 (55 percent) ofthe patrons 
conducted known-item searches while 
50 (45 percent) conducted subject 
searches. These results were consistent 
with the 1986 study. Apparently, some 
patrons had difficulty understanding 
the concept of subject searching. For ex-
ample, one patron was searching for The 
Autobiography of Cyrus McCormick, a 
known item, in the subject card catalog. 
Another patron was searching the sub-
ject apartheid in the title catalog. This 
problem may have been exacerbated by 
the divided card catalog in the library 
under study. If patrons are not sure 
whether they are looking for a title, 
name, or subject, they may choose the 
wrong section of the card catalog. They 
also may lack the persistence or prob-
lem-solving skills to look somewhere 
else or to ask for help when they find few 
books on a topic. Finally, patrons may 
have low expectations; when they do not 
find the books they want, they may not 
question it because they never expected 
to be successful. 
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TABLEt 
SUCCESS IN KNOWN-ITEM AND 
SUBJECT SEARCHES BY STUDY 
Success 
1986 1989 
Study Study 
(N=401) (N = 111) 
All searches 215 (54%) 71 (64%) 
Known-item 
searches 107 (50%) 40 (56%) 
Subject searches 108 (50%) 31 (44%) 
Analysis of the Success Rates 
The overall success rate for the 111 
usable searches was 64 percent (see table 
1). Although this represented a 10 per-
cent improvement over the 1986 success 
rate of 54 percent, chi-square tests on the 
failure of known-item and subject 
searches by study and on the compari-
son of success and failure by study both 
indicated that the improvement was not 
statistically significant at the .05level of 
confidence. 
Analysis of Search Failures 
As previously noted, the problems en-
countered by patrons resulting in their 
failure to locate the books they seek can 
be divided into six categories for both 
subject and known-item searches. The 
data shown in tables 2 and 3 represent 
these error categories listed in the order 
in which patrons encounter them and 
illustrate the success rate at each step of 
the search process. 
Known-Item Search Failures. The 
data in table 2 show that two of the 61 
patrons conducting a known-item search 
had erroneous bibliographic citations. Of 
the 59 persons who had correct biblio-
graphic information, 4 were searching for 
titles the library had not purchased for the 
collection. Of the 55 who had accurate cita-
tions and were looking for books the li-
brary owned, one was unable to use the 
card catalog correctly, that is, to locate the 
appropriate card and identify information 
necessary to find the book. Another patron 
at the next step failed to find the book 
because it was in circulation. At this point 
53 people were looking for titles that osten-
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sibly should have been on the shelves. 
Seven of these were unsuccessful be-
cause of some library malfunction-that 
is, the books were not in their expected 
location. Another 6 were unable to retrieve 
a volume shelved in the correct location. 
The total error rate was 34 percent. 
Placing these errors in order of relative 
negative impact on the search process, it 
is possible to assess the greatest needs 
for future library planning. The success 
rates of 87 percent at both the library 
malfunction and retrieval error stages of 
a patron's search were of primary con-
cern. They were followed by selection, 
TABLE2 
KNOWN-ITEM SEARCH 
PERFORMANCE BY TYPE OF ERROR 
AND SUCCESS RATIO 
No. Total 
of Patrons 
Type of Error Errors Searching 
Bibliographic 2 61 
Selection 4 59 
Catalog use 1 55 
Circulation 54 
Library 
malfunction 7 53 
Retrieval 6 46 
Total errors: 21. 
Total known-item searches: 61. 
% errors: 34%. 
Start 
Success 
Ratio(%) 
97 
93 
98 
98 
87 
87 
1-------Bibliographic error 
97% 
1------Selection error 
93% 
1-------Catalog use error 
98% 
1-------Circulation error 
98% 
1------Library malfunction 
87% 
1------Retrieval error 
87% 
Success 
bibliographic, catalog use, and circula-
tion concerns. 
Subject Search Failures. Table 3 also 
lists subject search errors in the order the 
patron encountered them. One patron of 
the 50 conducting subject searches was 
either seeking a subject for which the 
library had purchased no titles or was 
unable to select subject terms that 
matched his or her need. Of the 49 per-
sons remaining, 2 had difficulty in using 
the card catalog. Either they could not 
correctly identify the call number or they 
left out the location symbol such as 
"Ref." Forty-seven patrons successfully 
reached this point, but 3 of these were 
looking for titles that were in circulation 
and therefore not accessible. Three pa-
TABLE3 
SUBJECT SEARCH 
PERFORMANCE BY TYPE OF ERROR 
AND SUCCESS RATIO 
No. 
of 
Tyee of Error Errors 
Matching and 
selection 
Catalog use 2 
Circulation 3 
Library 
malfunction 3 
Retrieval 8 
Appropriateness 2 
Total errors: 19. 
Total subject searches: 50. 
% errors: 38%. 
Start 
Total 
Patrons Success 
Searching Ratio(%) 
50 98 
49 96 
47 94 
44 93 
41 81 
33 94 
1--------Matched query 
98% error 
1--------Catalog use error 
96% 
1--------Circulation error 
94% 
1-------Library 
93% malfunction 
1-------Retrieval error 
81% 
1-------Appropriate title 
94% 
Success 
error 
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trons of the 44 remaining were unable to 
locate their books because of a shortcom-
ing in the policies or procedures of the 
library that caused the book to be un-
available. Examples of library malfunc-
tions include missing books, volumes 
waiting to be shelved, or books awaiting 
cataloging or repair. Forty-one patrons 
successfully negotiated these problem 
categories, but 8 more errors occurred 
because patrons could not find books 
correctly shelved in the stacks. 
Two patrons encountered the sixth 
type of error, appropriateness. These pa-
trons found books on the shelf but decided 
that they were inappropriate for their 
needs. Thus, only 31 patrons performing 
subject searches located books appropriate 
to their needs. Nineteen were unsuccess-
ful, resulting in a failure rate of 38 percent. 
Again, it is possible to place the patron 
errors in order of their negative impact on 
the search process. This order is retrieval 
error followed by library malfunction, 
appropriateness and circulation, catalog 
use, and matching and selection errors. 
Library Errors. The data in this study 
were further examined to evaluate the 
origin of the failures. Forty-seven per-
cent of the search failures could be 
TABLE4 
ORIGINS OF LIBRARY AND 
PATRON ERRORS 
Errors 
Orig!n of Error No. % 
Library errors 
Malfunction 10 (56) 
Circulation 4 (22) 
Selection 4 (22) 
Total 18 (100). 
Patron errors 
Retrieval 14 (70) 
Matching and catalog 
use 4 (20) 
Bibliographic 2 (10) 
Total 20 (100)+ 
,. These 18library errors represent 47% of all 
search errors excluding those classified as 
approriateness errors. 
t These 20 patron errors represent 53% of all 
search errors excluding those classified as 
appropriateness errors. 
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considered library errors, or shortcom-
ings in library routines. As table 4 indi-
cates, 10 patrons (56 percent) failed 
because they could not locate the titles 
sought on the shelves or in the circula-
tion records. An additional4 (22 percent) 
sought titles that were already on loan. 
The remaining 4 (22 percent) desired 
titles not owned by the library. 
Library Malfunction Errors. These er-
rors constituted 56 percent of all library 
errors. In more than half of these cases 
patrons consulted the card catalog and 
found titles they determined to be useful 
but were unavailable. A closer look at 
these ten errors indica ted one was the 
result of a book being located on a 
sorting shelf, two were declared lost, and 
the remaining seven were unable to be 
located by library staff and were con-
sidered lost. These seven may have been 
unavailable for a variety of reasons. For 
example, they may have been stolen, 
misshelved, or in staff offices but not 
checked out. 
Circulation Errors. Four (22 percent) 
of the failures resulted from the fact that 
titles were already on loan when the pa-
tron searched for them. 
Selection Errors. Four (22 percent) of 
the library errors were selection errors. 
Patrons were searching for specific titles 
or books by a specific author that the 
library did not own. An analysis of these 
titles determined the extent to which they 
were compatible with the collection 
development goals of the library. One was 
clearly inappropriate for the collection, the 
second was a textbook considered outside 
the usual collection criteria, and the third 
had been purchased at the time of its pub-
lication but could not be replaced when 
it was lost or stolen. The fourth title prob-
ably should have been in the collection 
at the time of this study. 
Patron Errors. Over half the search 
failures were errors committed by the 
patrons. Of those thus identified, 14 (70 
percent) occurred because patrons could 
not locate a title on the shelf when it was 
there. Another 4 (20 percent) failed either 
to use the card catalog correctly or inter-
pret its contents accurately. The final 2 
(10 percent) of the errors resulted from 
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erroneous bibliographic information 
bro1;1ght to the catalog by the patrons. 
Retrieval Errors. A disturbingly high 
percentage of the patron errors were re-
trieval errors. A total of 14 (70 percent) of 
the 20 patron errors represented patrons 
who, while they had correct biblio-
graphic and card catalog information, 
could not find books on the shelf even 
though the books were in their correct 
locations. 
Matching and Catalog Use Errors. A 
total of 4 (20 percent) patrons made 
matching and catalog use errors. These 
people were ineffective users of the card 
catalog. They experienced difficulty in 
gaining subject access to the catalog, in 
understanding the use of the call num-
ber, and in differentiating between the 
various sections of the divided catalog. 
Bibliographic Errors. Judging from 
the small percentage (10 percent) of pa-
trons who committed bibliographic errors, 
most patrons brought adequate biblio-
graphic information to the card catalog. 
Other Sources of Error. In addition to 
library and patron errors, a third source 
of failure existed in subject searches, 
termed appropriateness errors. Whereas 
errors in the initial two categories typi-
cally represented titles not available at 
the time of need, appropriateness errors 
occurred when patrons either failed to 
select titles found in the card catalog or, 
after examining selected titles at the 
shelf, decided not to use the books 
found. In contrast to the large numbers 
of library and patron errors surveyed, 
only 5 percent of the errors were appro-
priateness errors. It was not possible 
from the available data to document the 
reasons why patrons did not select or use 
these books. If patrons had a better un-
derstanding of the information con-
tained on the catalog card, perhaps they 
could have distinguished inappropriate 
titles earlier. 
COMPARISON OF THE 
TWO STUDIES 
The purpose of this study was to fol-
low up on the efforts of the 1986 study to 
determine if the implementation of the 
recommendations made any difference 
in the patrons' success at finding library 
books. Although it cannot be said with 
certainty that these changes helped in 
specific instances, the situation did im-
prove with respect to most of the sources 
of error examined. 
A comparison of the performance of 
the library patrons between the 1986 and 
1989 studies indicates that there was a 
large increase in the overall success rate 
from 54 percent to 64 percent. This in-
crease is significant at the .06 level of 
confidence. 
Table 5 shows the differences in 
success rates between the two studies. 
With respect to known-item searches, 
success rates improved in four out of six 
error categories: selection (from 90 per-
cent in 1986 to 93 percent in 1989), cata-
log use (from 92 percent to 98 percent), 
circulation (from 91 percent to 98 per-
cent), and library malfunction (from 74 
percent to 87 percent). Success rates 
dropped in the bibliographic (98 percent 
to 97 percent) and retrieval (93 percent to 
87 percent) error categories. In subject 
searches, the success rates improved in 
five out of six error categories: matching 
TABLES 
SUCCESS RATES BY TYPE OF 
ERRORFOREACHSTUDY 
Success Rates(%) 
1986 1989 
Type of Error Study Study 
Known-item searches 
Bibliographic 98 97 
Selection 90 93 
Catalog use 92 98 
Circulation 91 98 
Library malfunction 74 87 
Retrieval 93 87 
Subject searches 
Matching and selection 94 98 
Catalog use 94 96 
Circulation 93 94 
Library malfunction 87 93 
Retrieval 91 81 
Appropriateness 89 94 
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and selection (from 94 percent to 98 per-
cent), catalog use (from 94 percent to 96 
percent), circulation (from 93 percent to 
94 percent), library malfunction (from 87 
percent to 93 percent), and appropriate-
ness (from 89 percent to 94 percent). 
Again, retrieval error success rates 
dropped (from 91 percent to 81 percent). 
TABLE6 
ORIGIN OF LIBRARY AND PATRON 
ERRORSFOREACHSTUDY 
Errors(%) 
1986 1989 
Type of Error Study · Study 
Library errors 
Malfunction 56 56 
Circulation 25 22 
Selection 21 22 
Total 100 100 
Patron errors 
Retrieval 32 70 
Matching and catalog use 60 20 
Bibliographic 8 10 
Total 100 100 
Table 6 displays a comparison of li-
brary errors versus patron errors by 
study. The library error category shows 
approximately the same breakdown of 
errors between the two studies. The pa-
tron errors, however, show retrieval 
failures to be a much greater problem in 
the 1989 study. Conversely, matching 
and catalog use success improved. 
The follow-up study revealed that there 
was an increase in overall success rate 
from 54 percent to 64 percent since 1986. 
With respect to known-item searches, 
success rates improved in the selection, 
catalog use, circulation, and library mal-
function error categories. Success rates 
dropped in the retrieval and biblio-
graphic error categories. With respect to 
subject searches, success rates improved 
in the matching and selection, catalog 
use, circulation, library malfunction, 
and appropriateness error categories. 
Success rates dropped in the retrieval 
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error category. Overall, retrieval errors 
were the greatest source of patron errors. 
RECOMMENDATIONS 
Besides its usefulness as a tool for 
assessment purposes, the book availabil-
ity study can be used as a guide to im-
provement. For example, the first study 
indicated that the overall success rate of 
card catalog users was 54 percent. An 
extensive list of recommendations was 
developed, giving priority to the largest 
causes of patron failure. The greatest 
causes of patron failure were library 
malfunctions, followed by appropriate-
ness, retrieval, circulation, matching 
and selection, and catalog use errors. 
Among the recommendations for im-
proving library malfunctions were the 
initiation of an inventory and regulariza-
tion of shelf-reading programs. Recom-
mendations for remedying circulation, 
patron, and selection errors included 
improving signs, purchasing duplicate 
copies of high demand items, and incor-
porating discussions of patron retrieval 
and card catalog use problems into bibli-
ographic instruction classes. 
In the second study, the major causes 
of patron errors were library malfunc-
tion and retrieval problems, as seen in 
tables 2 and 3. With respect to retrieval 
errors, a continuing need was recog-
nized to focus on the difficulty patrons 
appeared to have in locating a desired 
title when the book was on the shelf in 
its proper location. Despite the installa-
tion of new signs after the 1986 study, it 
was recommended that improved and 
more creative signs be investigated. 
Other recommendations included the 
regular assignment of a staff member or 
student assistant at an information or 
help desk during the busiest hours of the 
semester and preprinted forms at the 
catalog with appropriate spaces for call 
number, title, and author to aid those 
students who do not have all the neces-
sary information from the catalog card 
when they go to the shelves. The reverse 
side of the form would have a simplified 
floor plan of the library inqicating regu-
lar shelves, sorting shelves, and special 
collection areas. 
January 1994 
Recommendations to improve library 
instruction classes included enhanced 
discussions on the use and interpreta-
tion of the card catalog, the arrangement 
of the books on the shelves, and the loca-
tion of special collection areas. Discus-
sions would also emphasize that patrons 
should persist in asking for help when 
they cannot locate books. Finally, the ref-
erence librarians were urged to be alert 
to patrons who, in asking questions, re-
veal a lack of understanding of the card 
catalog. With respect to library malfunc-
tion errors, the conduct of an annual par-
tial inventory was recommended. 
The effect of these new recommenda-
tions remains to be seen. Shaughnessy 
stated that assessment "presents library 
managers with an opportunity to forus staff 
attention on service quality and library 
effectiveness."13 The availability study de-
scribed here provides both an opportunity 
and a mechanism to determine whether 
any benefits have accrued and the extent 
to which they may have had an impact. 
CONCLUSIONS 
The study as described has major impli-
cations for assessment. This methodology 
provides a means for evaluation of one 
component part of a complex system. 
This work has focused on an important 
aspect of the academic library, that of 
providing access to library materials. 
The design of this study does not pro-
vide a complete assessment of the my-
riad variables involved in the evaluation 
of library services. Many areas were not 
addressed here (reference, staffing, fund-
ing, etc.). This research tool could be em-
ployed as one of several components if a 
broader assessment is desired. 
Another vital implication for this 
work is that the results of this and similar 
studies provide benchmarks for future 
investigations. One purpose of assess-
ment is to evaluate present performance 
to determine the impact of change. Im-
provements in performance and areas 
that continue to be problematic can be 
identified and monitored. Academic li-
braries exist as dynamic entities, their 
form and function shifting in an increas-
ingly computerized environment. The li-
brary in this study is soon to convert its 
existing card catalog to an online cata-
log. A possible future direction would be 
to modify the technique described above 
to assess the impact of the online catalog 
on the success this academic library has 
in providing the materials its patrons 
want and need. 
This analysis has provided valuable 
information and insights into the work-
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ings of the complex system of the aca-
demic library. In undertaking and per-
forming this evaluation, many benefits 
have resulted, including an increased 
awareness of patrons' major problems in 
interacting with the library organization 
and access points of materials. In order to 
promote productive use of the library, aca-
demic institutions should include librar-
ies in their assessment plans. 
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Library Development 
Structures in CIC Institutions: 
The Search for Constituents 
G. David Gearhart and Gloriana St. Clair 
This study determines how twelve libraries in the Council for Interinstitutional 
Cooperation (CIC) approached the challenge of identifying a constituency for 
development. Additional strategies for identifying constituents are discussed. 
Strategies most commonly and successfully used included a checkoff on the 
annual fund appeal for all alumni, the development of a Friends group, and the 
establishment of partnerships for appeals with colleges. 
·• rganizational shucture for 
, ·· -~ development activities differs 
. from university to university. 
· No matter what the structure, 
however, libraries entering the fund-
raising arena are faced with the problem 
of identifying a constituency. Unlike a 
college or school, libraries do not have 
an identifiable alumni base from which 
to draw gift support. Libraries have 
claim to either none of the institution's 
alumni or all of them. 
The purpose of this study is to deter-
mine how the twelve libraries in the 
Council for Interinstitutional Coopera-
tion (CIC) have approached the challenge 
of identifying a constituency for develop-
ment. The CIC brings together presi-
dents, librarians, development officers, 
and others to discuss common academic 
concerns. The investigators developed a 
short questionnaire and arranged for 
telephone interviews with CIC library 
development officers. The survey re-
vealed a variety of responses to the need 
for a constituency. Three popular ap-
proaches were 1) a checkoff on an an-
nual giving form, 2) the formation of 
Friends groups, and 3) forming partner-
ships with colleges and schools. The paper 
discusses the background for library entry 
into university development; the existing 
development and library literature; the sur-
vey methodology; the results; and some 
conclusions. 
BACKGROUND 
The financial condition of a university 
library is even more strained than the 
financial condition of the rest of the uni-
versity. In addition to the general higher 
education index growth, the average 
cost of library materials, especially jour-
nals, has climbed 40 percent in the last 
five years. Library responses to runaway 
costs and to the generally bleak pro-
spects for increased funding from finan-
cially stressed institutions have varied 
greatly. Many now buy fewer books than 
they did previously; others have can-
celed journal subscriptions, often over 
the legitimate complaints of teaching 
faculty; still others have cut back per-
sonnel, endured freezes, suspended 
travel, and generally ceased discretion-
ary spending. Almost all have begun a 
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development operation to provide ad-
ditional support for collections . and 
services. 
While libraries have certainly been the 
beneficiaries of capital campaigns, col-
leges and schools often have been less 
than enthusiastic about the library's 
desire to participate in the broader scope 
of development activities. Rightly or 
wrongly, colleges and schools fear that 
monies that might have been available for 
chairs, scholarships, laboratories, and sim-
ilar needs might be diverted to the library. 
While the library's case will probably over-
lap in more significant areas with those of 
"competing" academic units, the central-
ity of library needs makes it worthy of 
university development efforts. 
LITERATURE REVIEW 
Three basic organizational structures 
are in use at large academic institutions. 
In a decentralized model, development 
activities are handled independently by 
the schools. In a centralized model, the uni-
versity administration oversees develop-
ment for the whole institution. In a 
shared model, the responsibilities are 
divided between the schools and the uni-
versity administration. 
Unlike a college or school, libraries 
do not have an identifiable alumni 
base from which to draw gift support. 
James M. Shea's "Organizational Is-
sues in Designing Advancement Pro-
grams" speaks to two basic organizational 
models: centralized and noncentralized.1 
Richard L. Desmond and John S. Ryan 
argue in "Serving People Needs" that a 
blended system strikes a proper balance 
between ·centralized and decentralized 
fund-raising. They believe that the 
blended system can use highly special-
ized central development officers as 
generalists in touch with special units, 
and can eliminate the need for central 
personnel to solicit the same prospects 
as the colleges.2 J. Robert Sandberg 
balances the advantages and disadvan-
tages of centralized and decentralized 
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fund-raising and recommends main-
taining flexibility within the organiza-
tion. 3 Margaret Rooney Hall's dissertation, 
"A Comparison of Decentralized and Cen-
tralized Patterns of Managing the Institu-
tional Advancement Activities at Research 
Universities," notes that the current trend 
is to the decentralized model. According 
to a review, "First-rate Findings" by 
Robin Goldman Netherton, Hall ex-
plores this trend to decentralization and 
discusses what sort of universities are 
· making the switch.4 
Library literature offered no articles 
on this topic. Two solutions derived 
from the survey-the checkoff and the 
partnership-also received no treat-
ment. However, the idea of a library 
Friends organization was the subject of 
the 1979 Allerton Park Institute, Organiz-
ing the Library's Support: Donors, Volun-
teers, Friends. While the institute papers 
offer much good advice on the creation 
and nurture of Friends groups, only one 
author comments on the role of Friends 
as a substitute for an alumni constitu-
ency. In "Friends Groups and Academic 
Libraries," Paul H. Mosher says: 
an academic library's Friends group 
must be the library's alumni organiza-
tion-the equal of that of any college 
or school-even though the library 
has, technically speaking, no alumni. 
The Friends group has the additional 
advantage of being a neutral alumni 
group because the academic library is 
essentially a nonpolitical agency in an 
institution fraught with political an-
tagonisms or disillusionments involv-
ing alumni and students or campus 
administrators. Study of the literature 
on library Friends groups revealed no 
emphasis on the Friends as a library's 
alumni, but I believe this analogy is 
significant and usefuJ.S 
Mosher recently emphasized again the 
importance of a Friends group for an 
alumniless academic library.6 
In "Getting Started with Annual 
Funds in Academic Libraries," Charlene 
K. Clark also stresses the importance of 
an active Friends group for a university 
library.7 In a more recent article, "Donor 
and Donor Relations," Clark notes the 
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TABLEt 
CIC LIBRARY COLLECTIONS AND BUDGETS 
Rank Institution 
6 Illinois 
7 Michigan 
13 Wisconsin 
14 Minnesota 
15 Indiana 
16 Chicago 
18 Penn State 
21 Ohio State 
31 Northwestern 
40 Michigan State 
43 Iowa 
68 Purdue 
Source: Chronicle of Higher Education, May 6, 1992. 
importance of various constituencies-
alumni, spouses, women, parents, board 
members, groups and organizations, re-
union classes, book collectors, faculty 
and staff, sororities and fraternities, 
friends of the library, and maverick 
donors. Clark concludes that donors are 
attracted by neglected worthy causes-
such as libraries.8 
In an article entitled "Funding Special 
Collections," Karen Nelson Hoyle empha-
sizes the importance of Friends group 
participation in public relations and 
fundraising.9 In "Library Friends," Joan 
Hood addresses the problem of identifica-
tion of constituents. Hood says: 
the identification of donors for librar-
ies, especially academic libraries, pre-
sents a unique problem. No one has 
graduated from the library system. On 
the other hand, one hopes that all 
alumni availed themselves of there-
sources provided by the library. Li-
braries must strongly defend the 
right of access to all al~mni of t~e 
institution. It is essential that this 
policy be determined at the highest 
campus level. Otherwise, the library 
will find that it has no development 
market .... It is imperative that a li-
brary have access to the entire alumni 
body for fundraising. 10 
Identifying a group of people who can 
take the place of the school's alumni bas~ 
is an important issue for successful li-
brary development. 
Collection Size Total Budget"($) 
7,918,951 19,482,431 
6,579,152 25,759,418 
5,133,457 23,020,227 
4,761,630 24,386,140 
5,099,250 19,931,037 
5,328,849 16,083,176 
3,191,245 18,505,042 
4,517,095 17,020,796 
3,550,250 14,262,619 
2,811,363 12,931,442 
3,174,269 12,653,125 
1 968 656 10165 748 
SURVEY METHODOLOGY 
Why the CIC? It is the most pres-
tigious collection of large public research 
institutions. Its members include The Uni-
versity of Chicago, University of Illinois, 
University of Indiana, University of Iowa, 
University of Michigan, Michigan State, 
University of Minnesota, Northwestern, 
Ohio State, Penn State, Purdue, and the 
University of Wisconsin. For many 
years, ten of these schools have com-
peted athletically under the rubric the 
Big Ten. In 1990 Penn State joined the Big 
Ten and concurrently the CIC. The alli-
ance among university presidents ex-
tends to meetings among development 
officers, university press managers, stu-
dent government leaders, librarians, and 
others. Cooperative grants and projects 
are common. The CIC universities are 
public institution leaders that differ 
from other universities primarily in size 
and research funding. The small number 
of institutions made the project feasible. 
While the data gathered from such a 
group cannot be generalized to the 
broader population, it should indicate 
some trends among large progressive in-
stitutions. Table 1 lists the CIC libraries 
ranked nationally according to collec-
tion size and their total budgets. 
The DORAL Survey 
Ten of the twelve libraries belong to 
Development Officers of Research and 
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Academic Libraries, a group of thirty 
library development officers who began 
meeting together in 1987. In 1989, the 
DORAL group decided to survey its 
members to gather information about 
development programs and distributed 
a seventy-six-question written survey. 
Results were gathered and tallied but 
not widely distributed to OORAL mem-
The CIC universities are public 
institution leaders that differ from 
other universities primarily in size 
and research funding. 
bers or prepared for publication. Our 
attempts to locate the compiled OORAL 
data failed. Some development officers 
thought the information would be dated, 
but those who had responded to the sur-
vey were interested in knowing its re-
sults. Comparison of data results from 
that survey with results from this survey 
would begin a longitudinal picture of 
library development efforts. 
Survey Construction 
and Administration 
Our own survey contained ten ques-
tions. The first question sought to identify 
the university's development organiza-
tional structure. Questions two and three 
determined the name, title, and re-
porting line of a library development of-
ficer. Questions four and five asked about 
staff support for development. Questions 
six and seven determined what constitu-
ents the library might approach. Question 
eight invited respondents to list their 
successes in the last few years. Questions 
nine and ten attempted to determine what 
the development goal was for last year 
and what percentage of total budget 
might be expected to come from 
development activities. 
An appointment was arranged for 
each development officer to talk with an 
investigator. A copy of the questions was 
faxed to each participant. This prepara-
tion allowed for quick, successful tele-
phone interviews. All interviews were 
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conducted during November 1990. The 
response rate was 100 percent for contact 
with institutions. The University of 
Minnesota was planning to hire a 
. development officer; the associate uni-
versity librarian for public services re-
sponded for their proposed program. 
RESULTS 
University Organization 
for Development 
Most development officers reported a 
shared organization structure (see table 
2). The central development office was 
available to help out with design and other 
planning work. Coordination was partic-
ularly strong in the area of major gifts. 
TABLE2 
INSTITUTIONS BY TYPE 
Shared 
Chicago 
Iowa 
Michigan 
Michigan State 
Purdue 
Minnesota 
Wisconsin 
Decentralized Centralized 
Northwestern Ohio State 
Illinois Penn State 
Indiana 
No matter which structure was iden-
tified, development officers indicated 
the need for cooperation throughout the 
university. Answers frequently took the 
form of "decentralized but shared" or 
"shared but centralized." 
Title and Reporting Line 
The following titles are in use among 
CIC institutions: 
• Head, Library Development and Ex-
ternal Relations 
• External Relations Coordinator 
• Development Officer (2, one at .75 
FfE) 
• Director, Administrative and Access 
Services 
• Director of Development (3) 
• Head, Library Development and Ex-
ternal Relations 
• Library Development Officer 
• Development Officer II and Director 
of Friends 
Institution 
Michigan 
Wisconsin 
Minnesota 
Iowa 
Chicago 
Michigan State 
Northwestern 
Indiana 
Ohio State 
Illinois 
Penn State 
Purdue 
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TABLE3 
STAFFING FOR DEVELOPMENT ACTIVITIES 
Positions 
Reporting to development officer: 
Full-time development officer for major gifts, 
corporate and foundation contacts 
Half-time public relations assistant 
Full-time secretary 
Reporting to the development officer: 
Two-thirds time grants officer 
Two-thirds time secretary 
5% contributions from associate director for 
collections and preservation and from special 
collections coordinator, who has administrative 
responsibility for Friends group 
Some secretarial support from the director's office 
staff (proposed) 
.25 FfE administrative projects librarian 
.25 FfE head, reserve librarian 
1 FfE development associate: manages Friends 
group, does acknowledgments, runs newsletter 
10 hours/week work-study help 
1 FfE secretary 
1 FfE administrative assistant 
.5 FfE student help 
.5 FfE public relations assistant 
1 FfE secretary 
1 FfE secretary 
1 FfE development officer: responsible for annual 
fund 
.66 FfE development officer: repsonsible for major 
gifts 
1 FfE administrative assistant 
1 FfE secretary 
1 FfE position frozen 
FfE 
2.5 
1.42 
? 
0.5 
1.25 
1.0 
1.5 
1.5 
1.0 
1.66 
2.0 
[1] 
• Director of Development and Public 
Affairs 
Constituency for Appeals 
In decentralized and shared organiza-
tions, the officer reported to the dean or 
director of libraries; one reported to a 
deputy director. In the centralized situa-
tion, the development director reported 
to the assistant vice president for univer-
sity development or to the executive 
director of development with a dotted 
line report to the head of the library. 
Support Staff 
Data on additional library staff work-
ing on development activities are con-
tained in table 3. 
Appeals are annual written or tele-
phone communications requesting a 
contribution. Although the University of 
Michigan has a library school, the school 
has its own development needs and pro-
gram. The University of Michigan Li-
braries were given a database of 1,800 
prospects, including 600 active Friends 
members and another 700 inactive 
Friends. The rest of the people in the 
database had given in the past in other 
campaigns when the libraries were an 
option. The libraries no longer appear 
as an option in the annual appeal. The 
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libraries have tried different strategies to 
increase their constituencies; Friends 
members often suggest others who 
might be added to the list. The head of 
library development and external rela-
tions believes that joint appeals with 
other colleges will work well and will be 
less threatening to the colleges. The li-
braries will be a part of an anticipated 
capital campaign. 
At the University of Wisconsin, the 
libraries have been allowed to make ap-
peals on an ad hoc basis, but they have 
no permanent assigned constituencies. 
They have been allowed to appeal to 
those who responded to certain ques-
tions on an alumni questionnaire. Cur-
rently they are working with Letters and 
Science faculty to provide an endow-
ment for books. The libraries take any-
thing they can get as a constituency and 
have found piggybacking with other de-
partments to be particularly useful. 
At Michigan State, the development 
officer works part-time for the College of 
Arts and Letters. The libraries are trying 
to gain access to degree holders by ap-
proaching the college deans for joint ap-
peals. They have already approached 
three deans and plan to talk with the 
other ten over the next three years. 
Northwestern University has an ac-
tive Friends group called the Library 
Council. The Library Council has about 
600 members with a governing board of 
about forty. They are sometimes allowed 
to approach a target group, such as a 
reunion class. 
The University of Chicago reports that 
access to other donors is approved on a 
case-by-case basis. Their Friends group is 
called the Library Society. Some of their 
more reliable donors are not alums and 
come to them through an interest in books. 
The colleges claim all alumni on their cam-
pus. The library development officer 
believes that cultivating internal constitu-
ents, particularly the major gifts officer, 
is one of her most important duties. 
Purdue reports, as did others, that all 
appeals must be cleared with a central 
office. Library development staff have ne-
gotiated the libraries as a checkoff on a 
universitywide appeal card. They have 
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additional access to the 6,000-10,000 
alumni whohavenoschoolin their records. 
They have also sent letters to alumni who 
are identified as having worked in the li-
braries as student workers. They are also 
considering an appeal to alumni who re-
ceived graduate degrees only from 
Purdue. They have been meeting with col-
leges to collaborate on other appeals; their 
intention is that every school should have 
a library component among its appeals. 
As they move into a $250 million capital 
campaign, the libraries will be one of 
four specific cases made. The libraries' 
appeal will focus on information 
access-infrastructure needs, materials 
for the libraries, and connections be-
tween buildings. 
The University of Iowa gave its librar-
ies access to all alums for one fund drive, 
but generally the libraries rely on past 
donors for their appeals. 
In Penn State's centralized system, the 
University has made the libraries a 
che~koff on general appeals. Proposals 
have been made for class gifts and for 
reunion classes. The central office some-
times assigns prospects to the Libraries 
for capital campaigns. 
Achievements 
Michigan was particularly proud of 
the good public relations that had been 
generated through its development ef-
forts. The libraries had sponsored a very 
successful lecture series with prominent 
speakers, but considered that activity to 
be more successful as friend-raising than 
as fund-raising. They had also received a 
challenge grant of $500,000 for the preser-
vation of library materials. In their attempt 
to meet that challenge, they used a direct-
mail campaign to 13,000 people on a non-
donor database from the College of Arts 
and Sciences. To this, they added 1,300 
names of their own. The response rate was 
2 percent. Even with this "terrible list," 
they were able to gain some help to meet 
the challenge grant. 
The University of Wisconsin Libraries 
reported that most of their successes had 
been serendipitous in the form of gifts 
through wills and trusts. Michigan State 
Libraries reported increased awareness of 
Michigan 
Wisconsin 
Chicago 
Michigan State 
Northwestern 
Minnesota 
Iowa 
Penn State 
Indiana 
lllinois 
Ohio State 
$330,000 
$458,000 
$650,000 
$90,000 
$4,750,000 
$4,000,000 
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TABLE4 
SUCCESSFUL ACTIVffiES 
included grants 
$28,000 $gifts 
$80,000 In-kind 
$350,000 Grant 
about3% 
Endowment since 1986 
$1 million to endow a chair for university librarian, 
$25 million for collections, $1.25 million for preservation; 
in 1986 they finished a capital project for $2.3 million to 
install environmental control for preservation. 
Program just being developed. 
They have used an exhibition speaker series to get 
people into the libraries and to raise awareness. 
They are planning a Friends membership drive. 
Paterno Libraries Endowment-Renewal appeal had 
a 12% response rate with an average gift of $82. 
Bobby Knight Roast-a fiftieth birthday party raised 
$100,000 and added to list of accessible potential 
donors. 
Knight also participated in an Alumni Club event with 
proceeds to the libraries. 
In two increments 
$2 million for the C. Walter and Gerda B. Mortenson 
Center for International library Programs, which has 
librarianship fellows from around the country, and 
two million for the professorships, etc. 
$4 million for a National Endowment Challege to aid 
the humanities through acquisitions, preservation, 
and bibliographic access. 
National Endowment will give one million if they raise 
$3 million. This project is currently under way. 
Book sales twice a year with money to the libraries, 
not the Friends who sponsor the event. (Last one 
raised $22,000. They've used a phone-a-thon to 
lapsed donors and are pleased to have 536 renewals. 
They have numerous programs and events, but have 
not had success with annual fund mail outs.) 
the library through open houses and 
American Library Association Library 
Week Great American Read-Alouds with 
celebrities. This latter event had provided a 
good platform for seeking corporate fund-
ing. Iowa reported good results with exhi-
bitions and speaker series. The University 
of Chicago's Library Society has five pro-
grams a year, usually focusing on profes-
sors and their research or on personalities 
from the city. Chicago has an extensive 
display gallery and a full-time exhibitions 
coordinator whose work creates excellent 
public relations pieces both for the librar-
ies and for the university. The library 
development officer has a good working 
relationship with the head of special col-
lections. 
During the Campaign for Penn State, 
football coach Joe Paterno lent his name 
and active support to a library materials 
endowment. Almost $3 million was raised 
during the campaign and the fund con-
tinues to grow through annual giving-
total gifts to the libraries during the 
campaign amounted to over $9 million. 
Coach Paterno currently heads up a 
newly announced campaign to raise $10 
million for an addition to Penn State's 
main library (see table 4). 
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Goals and Monies Raised: 
Goals 
Minnesota 
Indiana 
Iowa 
Ohio State 
Purdue 
Michigan 
Michigan 
State 
Chicago 
Penn State 
Wisconsin 
Illinois 
Northwestern 
Emerging program 
No specific goal 
No specific goal 
No specific goal 
No specific goal 
Activity goal 
$100,000 
$650,000 
$1.5 million 
More than last year 
More than last year 
5-6% of annual budget 
Additional Cultivation Strategies 
Other ways to identify and cultivate 
constituencies for libraries are being 
used by CIC institutions and by colleges 
and universities nationwide as these in-
stitutions become more aggressive in the 
fund-raising arena. Even though librar-
ies don't have alumni constituents, they 
have been able to raise funds. In fact, 
some of the successes noted in the pre-
vious section are founded on one or 
more of the following strategies: 
1. Strong Prospect Management Sys-
tem. Most, if not all, CIC institutions 
have prospect management systems de-
signed to track the cultivation and identi-
fication of major gift prospects for the 
entire institution. A prospect management 
system is usually managed university-
wide, but can be managed on a collegiate 
basis. Libraries development officers and 
heads should insist on a strong profile with 
an institution's prospect management sys-
tem. Identifying major gift prospects for 
the libraries, through a prospect man-
agement system, will be critical to 
attracting a high level of support. 
2. Aggressive Library Head. The dean 
of libraries, director of libraries, or head 
librarian should be intimately involved 
in gift prospecting and identification. A 
head who is disinterested and who does 
not understand the importance of pri-
vate philanthropy will hinder the 
growth of a development program. 
Several excellent conferences and train-
ing seminars are available nationally, 
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and library heads should avail them-
selves of these opportunities. Library 
heads should be visible, active, willing 
to travel, and aggressive in the philan-
thropic endeavors of their libraries. 
3. Presidential Leadership. There can 
be ~o substitute for the leadership of the 
chief executive officer in helping to es-
tablish a solid base of support for the 
libraries. The president of an institution 
should "adopt" the libraries as a focal 
point of support and should encourage 
various constituencies, internal and ex-
ternal to the university, to support the 
libraries with their gifts, time, and talent. 
4. Focus Campaign. Many colleges 
and schools will launch special "focus 
campaigns" designed to address a par-
ticular urgent need. These may take the 
form of special campaigns for endow-
ments for buildings. Currently, at Penn 
State, two focus campaigns enjoy a high 
degree of visibility. The Academic/ Ath-
letic Convocation and Events Center and 
the Campaign for the Hershey Medical 
Center Biomedical Research Building 
have received wide attention and sup-
port from numerous sectors of the insti-
tution. A $10 million campaign for the 
libraries now succeeds these two successful 
projects. Likewise, consideration should 
be given to a "focus campaign" that gives 
particular attention to a defined project 
within the libraries. Naturally, the most 
visible focus campaign is for bricks and 
mortar, but endowment efforts can be 
equally as successful. This gives a rally-
ing point to all university constituents to 
support the one unit (the libraries) that 
impacts on the total quality of the insti-
tution. Focus campaigns tend to verify 
the importance of a particular unit and 
draw attention to it from many quarters. 
It can help to build a long-term constitu-
ency of donors and volunteers. 
5. Internal Faculty/Staff Support. All 
CIC institutions, and many colleges and 
universities throughout the nation, con-
duct internal faculty I staff campaigns on 
an annual basis. An institution should con-
sider devoting the faculty I staff campaign, 
in any given year, to the libraries. Faculty 
and staff understand the importance of a 
library and might be more likely to sup-
port a campaign to enhance the libraries 
over other constituents, including alumni 
constituents. Caution should be main-
tained in undermining support of other 
academic units that have traditionally 
benefited from internal constituencies. 
6. Special Events. The libraries should 
consider conducting special cultivation 
functions for major donors. At these 
events, which could be held in selected 
cities, a particular unit of the libraries 
could be profiled, such as the special col-
lections area. Current library benefactors, 
friends, or development board members 
could host these functions designed to pro-
file the libraries to potential benefactors. 
7. Corporate and Foundation Pro-
posals. The corporate and foundations 
relations office of a university should be 
charged with the responsibility of profil-
ing the libraries, whenever possible, in 
major corporate proposals. 
8. Endowment Fund Guidelines. 
Guidelines for endowed chairs, profes-
sorships, fellowships, and scholarships 
in colleges and universities could in-
clude a component for the libraries. 
Many times, guidelines that establish 
these endowment funds give flexibility 
to the use of the funds for particular 
purposes supporting the endowed pro-
gram. A component in the guidelines 
that supports the libraries would be en-
tirely in order as professorships and 
chairs tend to add a degree of increased 
library costs to the university. 
9. Nonalumni Parents as a Constitu-
ency. Parents who are not alumni but 
whose children attend the institution can 
often be viewed as an excellent constitu-
ency for the libraries. This is a defined 
group that definitely should be solicited 
for annual giving, and many times non-
alumni parents do not have a defined 
area of interest to support. The libraries 
would provide an academic unit as a 
focus for their involvement. 
DISCUSSION 
The problem of not having a ready-
made constituency for fund-raising ap-
peals is a serious one for libraries. 
Colleges with alumni have, at least, a 
place to start. While librarians claim 
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with some justification that all alumni 
should be approachable because almost 
all used the libraries during their univer-
sity life, many universities have not 
agreed with that approach. In decentral-
ized models, the power of the colleges 
over their lists is all but absolute. Even 
in centralized situations, the central of-
fice may be reluctant to annoy powerful 
college and school deans. Although the 
university librarian may be a dean, the 
position does not 1,1sually have power 
equivalent to that of the heads of the 
larger colleges. 
However, the need for additional 
funding for the libraries is acute, and 
librarians have developed strategies to 
compensate for their lack of a defined 
constituency. Three strategies identified 
through this survey are (1) checkoff on 
the annual fund appeal for all alumni, (2) 
the development of a Friends group, and 
(3) the establishment of partnerships for 
appeals with the colleges. Table 5 indi-
cates which CIC institutions are employ-
ing which strategy. 
TABLES 
STRATEGIES USED 
Check-
School off Friends Partnership 
Chicago No Yes No 
Illinois Yes Yes Yes 
Indiana Some Yes Yes 
Iowa Some Yes No 
Michigan No Yes Yes 
Michigan State No Yes Yes 
Minnesota No · Yes No 
Northwestern No Yes No 
Ohio State No Yes No 
Penn State Yes No Yes 
Purdue Yes No Yes 
Wisconsin Some Yes Yes 
Checkoff 
Having the libraries as a checkoff on 
the annual appeal is clearly a big advan-
tage. In the long process of cultivating 
major gift donors, this box can give an 
early indication that the prospect might 
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be more interested in the libraries than 
in the college. Because development ex-
perience indicates that donors' prefer-
ences are not always predictable, giving 
them an opportunity to move away from 
the most obvious choice is an important 
technique for maximizing return. Be-
cause libraries have always been recog-
nized as the heart of an institution,they 
have been relatively free of opponents. 
Thus, they provide a safe alternative for 
an alumnus who may be particularly in-
terested in books, computers, and infor-
mation, or who may have had a 
particularly good experience in the li-
braries or, in one alternative, a poor ex-
perience in a college. Students use 
libraries heavily; thus, the alumnus who 
wants to help the students may find this 
an appropriate gift. Survey results re-
flected that some campuses have the li-
braries as a checkoff for the whole 
database while others allow each college 
to create its own appeal card. Some col-
leges add the libraries. 
Friends 
Friends groups are the single most 
popular support mechanism for libraries 
development. The only two CIC institu-
tions without at least one active Friends 
group are Purdue and Penn State (which 
has a Development Board.) In an Oc-
tober 1992 conversation, Paul Mosher re-
confirmed his opinions about the 
importance of Friends groups. He still 
believes, as he stated in his 1980 article, 
that an active Friends group is the best 
remedy for the lack of an established 
constituency.11 
The late Hugh Atkinson, a library 
leader of enormous influence, began the 
Friends group at Illinois in 1972. He saw 
that state support would not be ade-
quate to meet library needs in the de-
cades to come and in 1977 moved into a 
more active development program. Joan 
Hood, the director of development and 
public affairs, believes that Atkinson's 
vision and early entry into the libraries 
development field are the cornerstones 
of their program's success. She and Ohio 
State development officer Linda Bowers 
are the founders of the DORAL group. 
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Friends groups have often identified 
themselves as persons interested in books 
and sometimes particularly in rare and 
beautiful books. Many libraries are becom-
ing more focused on the delivery of elec-
tronic information. Thus, while the book is 
clearly here to stay, innovations and new 
services will probably be electronic. Help-
ing Friends to appreciate the new infor-
mation technologies will be a major 
public relations endeavor. 
Like alumni groups, Friends groups 
are relatively inexpensive to join, usually 
have a newsletter as a primary public rela-
tions piece, and often raise money through 
special events, such as book sales, lectures, 
and exhibitions. Sometimes a Friends 
board will function as a development 
council, but more frequently the Friends 
board will be composed of active Friends 
members rather than potential major 
donors. Running a Friends group takes 
a great deal of staff time. 
Partnerships 
Partnerships with the colleges for fund-
raising endeavors are most worthwhile. At 
large universities, the libraries will often 
have a branch which may be the focus for 
a partnership effort. Books, equipment 
and furnishings, and even buildings them-
selves can provide appropriate focuses for 
joint college-library efforts. 
Partnerships with head coaches have 
also been helpful. The Paterno Libraries 
Endowment, which involved head foot-
ball coach Joe Paterno and his wife, Sue, 
was a successful part of the Campaign 
for Penn State. Through it, alumni and 
university friends were invited to give to 
an endowment whose earnings are used 
to pay for library materials. The 
Paterno endowment continues to at-
tract regular attention as a part of the 
annual giving appeal. Mrs. Paterno 
serves on the libraries' development 
board. Indiana University Libraries has 
benefited from an association with 
Bobby Knight, whose fiftieth birthday 
became a roast with proceeds to the li-
braries. The University of Chicago's li-
brary development officer admitted to 
an active envy for these relationships 
with star athletics coaches. 
Libraries do have difficulties in iden-
tifying and cultivating a constituency. 
However, the libraries can compensate 
for the disadvantages of not having 
an established alumni base through a 
checkoff box on an annual appeal 
card, the establishment of a Friends 
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group, and the cultivation of partner-
ships with colleges. The university's 
administration is ultimately respon-
sible for the fiscal well-being of the 
libraries and should make policies that 
will encourage an active development 
program. 
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Research Notes 
Teaching Faculty Perceptions 
of Academic Librarians 
at Memphis State University 
Robert T. lvey 
In recent years academic librarians have shown increasing concern over how 
their teaching faculty colleagues perceive their role in the university commu-
nity. Four surveys conducted on university and college campuses since the 
1980s have identified attitudes held by teaching faculty. A survey conducted at 
Memphis State University (MSU) in the spring and fall of1990 repeated earlier 
survey questions and added original questions evaluating the MS U Libraries' 
adequacy, librarians' service, and the library collection. The Memphis State 
survey supplements previous findings highlighting similarities and differences 
in teaching faculty's perceptions and suggesting strategies to promote better 
understanding of academic librarians' roles. 
any recent studies focus on 
the public's perception of 
librarians. Academic librari-
ans show increasing concern 
over how they are perceived by their 
faculty colleagues. Several constant fac-
tors affect the relationship between 
librarians and teaching faculty. They in-
clude the number of academic librarians, 
the strength or weakness of the collection, 
and the size of the institution, the faculty, 
the student body, and the library facility. 
Currently, diminishing financial resources 
strain this relationship even further. As 
early as 1%8, florence Holbrook cited 
Robert Leigh's observation that much of 
the librarian's unfavorable image can be 
ascribed to the fact that the nonpro-
fessional library worker is more visible, 
and subsequently, patrons cannot deter- . 
mine who is a librarian and who is not.1 
Faculty cannot easily distinguish between 
librarians and support staff. Robert Black-
burn noted that teaching faculty and 
librarians clash because of the roles they 
play, competing ends, and characterdiffer-
ences.2 In 1969 Maurice Marchant traced 
conflict between teaching faculty and 
librarians to anything that diminished 
faculty's control over students.3 
In 1981 Mary Biggs cited several sources 
of conflict between teaching faculty and 
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librarians. According to Biggs, teaching 
faculty and academic librarians have 
conflicting views over how the library 
should be managed. They differ in opin-
ion about who should control book selec-
tion. Because few librarians hold 
doctoral degrees, teaching faculty see 
this difference in minimal intellectual 
achievement reflected in librarians' 
lower publication rates, which makes 
librarians in their opinion less qualified 
to control book selection. Also, teaching 
faculty unfairly judge librarians when 
they fail to purchase necessary book 
materials with scant funds.4 
Faculty cannot easily distinguish 
between librarians and support staff. 
Rebecca Kellogg observes that admin-
istrators do not think about librarians; 
they think about libraries.5 John Lanning 
characterizes teaching faculty-librarian 
relations as distant, ineffective, and 
driven by frustration.6 According to Lan-
ning, faculty consider librarians only in 
a service role and dwell on the frustra-
tion of not having journals and mono-
graphs they wish for their research and 
teaching projects. Consequently, a 
frustrated faculty member does not so-
licit librarians' experience and expertise; 
a close working relationship between 
teaching faculty and librarians may be 
impossible to achieve. 
Lanning suggested several ways to 
improve the teaching faculty-academic 
librarian relationship: 1) an increase of 
dialogue between faculty and librarians, 
2) an increased knowledge by librarians 
of skills required by departmental ac-
crediting agencies, 3) serving on cur-
riculum committees, 4) working in 
tandem with university departments 
seeking new approaches to common 
problems of limited resources and heavy 
workloads, and 5) librarians and teach-
ing faculty teaching courses in informa-
tion literacy.7 
Anne Commerton extolls library in-
struction as a means of building a part-
nership with teaching faculty and sug-
January 1994 
gested that librarians attend faculty 
meetings and informal functions and be 
a part of the academic procession at 
graduation.8 Jinnie Y. Davis and Stella 
Bentley advised that librarians become 
involved in the teaching process by lec-
turing to individual classes and by obtain-
ing membership in committees outside 
the library.9 
PURPOSE AND JUSTIFICATION 
FOR THIS STUDY 
If teaching faculty have mistaken 
impressions of academic librarians, 
librarians must strive to identify these 
misconceptions in order to change them. 
This survey of teaching faculty's percep-
tions of academic librarians conducted 
at Memphis State University attempts to 
determine whether teaching faculty 
there shares the same attitudes as their 
teaching faculty colleagues at universi-
ties and colleges previously surveyed. 
Librarians at Memphis State follow 
many of the policies recommended by 
librarians cited above to promote better 
librarian-teaching faculty relations. Mem-
phis State librarians teach courses in bibli-
ographic instruction, serve on university 
committees, including the faculty senate, 
and participate in the academic procession 
at commencement. Several librarians 
teach in other university departments: 
English, foreign languages, education, 
sociology, and music. Data collected at 
Memphis State when compared with 
data collected in prior surveys reveal 
similarities and differences in teaching 
faculty's perceptions and misconcep-
tions of academic librarians that might 
suggest strategies for change that would 
foster better librarian-teaching faculty 
relations everywhere. 
THE LITERATURE 
Since the early 1980s several studies 
have examined teaching faculty's per-
ceptions of academic librarians on col-
lege and university campuses. M. Cathy 
Cook in 1981 surveyed teaching faculty 
at Southern Illinois University, Carbon-
dale, and concluded that an overwhelm-
ing majority of faculty believed that 
service was the most important function 
of librarians and were unaware of the 
amount of instruction given to students 
to help them more effectively use the 
library.10 
John Budd and Patricia Coutant's 1981 
study at Southwestern Louisiana Uni-
versity, where-like their colleagues at 
Southern Illinois University, Carbon-
dale--librarians also have faculty status, 
reveals that the faculties of the Colleges 
of Education and of Humanities view 
librarians' contributions as more sub-
stantial than do faculty in the Colleges of 
Business and Technology.11 
A survey conducted at the University 
of Manitoba by Gaby Divay, Ada M. 
Ducas, and Nicole Michaud-Oystryk, 
which questioned 1,095 faculty and pro-
duced 633 usable responses, reveals that 
although students are referred to librar-
ians at a high rate and faculty valued 
librarians' teaching assistance, faculty 
do not view librarians as major contribu-
tors to the educational processY Very 
few faculty consider librarians to be their 
academic equals and see them mainly in 
their service role. The vast majority of 
faculty consider librarians to be pro-
fessionals, but not academics. These re-
searchers detected widespread confusion 
as to who among library personnel were 
the trained staff and who were their pro-
fessionally educated colleagues. Thus, 
the supervisory employee in charge of 
interlibrary loan or behind the circula-
tion desk may or may not have been a 
librarian. The authors conclude, "As 
long as the faculty are themselves ill-in-
formed about [who is a librarian], they 
cannot be expected to appreciate the 
librarians' contribution as fully as would 
be desirable."13 
A recent survey of faculty perceptions 
of librarians conducted at Albion Col-
lege in Albion, Michigan, by Larry R. 
Oberg, Mary Kay Schleiter, and Michael 
Van Houten used many of the same 
questions of the Cook and the Divay, 
Ducas, and Michaud-Oystryk surveys.14 
Results show that teaching faculty 
neither view librarians as academic 
equals nor consider them as central to 
the teaching and research mission of the 
college. The authors acknowledged that 
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faculty still focus on the most visible 
operations of the library, that is, func-
tions not indicative of the academic na-
ture of librarians' work. The authors 
conclude that "librarians must make the 
invisible visible. They must settle upon 
their role, perform it consistently, and 
communicate it unambiguously. When 
they do, their unique services and abili-
ties will come to be understood and 
valued by their communities."15 
MEMPHIS STATE UNIVERSITY 
Memphis State University was founded 
in 1912 as a teachers' training college. 
Memphis State Libraries serve approxi-
mately 20,578 students and 880 full-time 
teaching faculty members which include 
105 instructors, 271 assistant professors, 
229 associate professors~ and 275 profes-
sors. The main library includes five 
other branches: Chemistry, Engineer-
ing, Math, Music, and Speech and 
Hearing. The library collection contains 
approximately 1,000,000 volumes. Mem-
phis State library staff includes 28 full-
time professional librarians, 82 classified 
staff, and 1 temporary, classified staff 
person. Librarian refers to all library fa-
culty holding at least the terminal 
master's degree in library science. Since 
1970, librarians at Memphis State have 
had faculty rank and are tenured or 
tenure-track. A second master's ina sub-
ject field is required for promotion and 
tenure. 
METHODOLOGY 
The survey instrument used included 
twenty-three questions, most of them 
taken from the Cook, Divay, Ducas, 
and Michaud-Oystryk and the Oberg, 
Schleiter, and Van Houten surveys. The 
survey instrument also included original 
questions evaluating the Memphis State 
Libraries' collection and library service 
as compared to other libraries used by 
survey respondents. The questionnaire 
was distributed in the fall of 1990 to all 
teaching faculty. A cover letter stated 
that all results would be reported in 
aggregate format and that respondents' 
confidentiality would be respected. All 
880 full-time teaching faculty were 
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TABLEt 
RESPONDENTS TO SURVEY 
College Professor 
College of Arts and Sciences 52 
College of Education 24 
Fogelman Business School 19 
College of Communication 14 
Herff College of Engineering 10 
School of Nursing 0 
Department of Audiology 3 
School of Law 1 
Military Science 0 
Grand total 
(8 undeclared) 
asked to respond. Finally, 395 surveys 
were returned with 393 of them usable, 
yielding a response rate of 45 percent. 
Three hundred eighty-five of the re-
spondents declared a rank and a de-
partmental affiliation. Of these re-
spondents, 43 percent were from the Col-
lege of Arts and Sciences, 17 percent 
from the College of Education, 14 percent 
from the Fogelman School of Business, 12 
percent from the College of Communica-
tion, 8 percent from the College of En-
gineering, 2 percent from the School of 
Nursing, 2 percent from the Department 
of Audiology, and 1 percent each from 
the School of Law and School of Military 
Science. The remaining surveys came 
from faculty in special programs who 
did not state an affiliation. Among the 
respondents, 32 percent were full profes-
sors, 28 percent were associate profes-
sors, 30 percent assistant professors, and 
10 percent were instructors. (See table 1.) 
As in the Oberg, Schleiter, VanHouten 
study, three prominent groups of in-
dividuals whose professional status might 
have influenced their perceptions of Mem-
phis State librarians were distinguishable. 
The first group, based on rank, was com-
posed of professors, associate professors, 
assistant professors, and instructors. The 
second group was composed of faculty 
who characterized themselves as teaching 
oriented (17 percent), research oriented (42 
percent), and equally teaching and re-
Associate Assistant 
Professor Professor Instructor Total % 
45 49 20 166 43 
22 12 8 66 17 
13 17 4 53 14 
16 14 2 46 12 
7 11 2 30 8 
4 
1 
0 
1 
4 0 8 2 
3 1 8 2 
3 0 4 1 
1 2 4 1 
385 100 
search oriented (41 percent). The third 
group was comprised of frequent users, 
faculty who used the library on a daily or 
weekly basis (62 percent), and infrequent 
users who used the library monthly, or less 
frequently (38 percent). Of the frequent 
users, 39 percent were professors, 21 per-
cent were associate professors, 29 percent 
were assistant professors, and 11 percent 
were instructors. Of the infrequent users 
35 percent were professors, 21 percent 
were associate professors, 31 percent 
were assistant professors, and 13 percent 
were instructors. 
SURVEY RESULTS 
Teaching faculty value librarians' 
service at Memphis State, but not as 
highly as faculty at other institutions 
value the services offered by their librar-
ians. Only 47 percent of the Memphis 
State teaching faculty respondents 
found librarians useful or very useful in 
keeping them informed of changes in the 
library. (See table 2.) Only 24 percent 
found librarians useful or very useful in 
keeping them informed of new publica-
tions in their discipline, and only 50 per-
cent found librarians useful or very 
useful in assisting them in their teaching 
activities. These percentages compare 
unfavorably with percentages reported 
at smaller Albion College, which were 93 
percent, 76 percent, and 74 percent re-
spectively.16 At the University of Mani-
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TABLE2 
"HOW USEFUL ARE LIBRARIANS IN KEEPING YOU INFORMED ABOUT 
CHANGES IN THE LIBRARY, OF NEW PUBLICATIONS IN YOUR DISCWLINE, 
IN ASSISTING WITH YOUR TEACHING ACTIVITIES?" 
Very Useful Useful Neutral Of Little Use Not Useful 
No. % No. 
Changes (N = 388) 50 12.9 132 
Publications (N = 388) 31 8.0 61 
Teaching Assistance 
(N = 385) 66 17.1 128 
toba, percentages were lower than at Al-
bion College, but higher than those at 
Memphis State. Of the Manitoba respon-
dents, 62 percent claimed that librarians 
were useful or very useful in keeping 
them informed of changes in the library; 
38 percent had a favorable opinion about 
being informed of new publications in 
their disciplines, and like Memphis State, 
a lower percentage of faculty (50 percent) 
believed that librarians assisted them in 
their teaching activities.17 Of the respon-
dents at Memphis State, 53 percent con-
sider librarians as neutral, of little use, or 
not useful at keeping them informed of 
changes in the library. As for being in-
formed of new publications in their dis-
cipline, 76 percent find librarians 
neutral, of little use, or not useful. Fifty 
percent of the faculty find librarians to 
be either neutral, of little use, or not use-
ful in assisting with their activities. 
Teaching faculty value librarians' service 
at Memphis State, but not as highly as 
faculty at other institutions do. 
In contrast to Albion College, more 
teaching-oriented faculty than research-
oriented faculty respondents find librar-
ians very useful or useful in keeping 
them informed of new publications in 
their discipline (79 percent versus 30 
percent). Slightly more (53 percent) of 
the teaching-oriented respondents find 
librarians more useful to their teaching 
activities than do the research-oriented 
respondents (50 percent). Albion College 
figures for these data are 74 percent and 
% No. % No. % No. % 
34.0 89 22.9 73 18.8 44 11.4 
15.8 85 21.9 105 27.0 106 27.3 
33.2 103 26.9 51 13.2 37 9.6 
54 percent. Obviously, at Memphis State 
teaching-oriented faculty do not find li-
brarians to be much more useful in as-
sisting with their teaching activities than 
research-oriented faculty. Of 372 respon-
dents, teaching-research-oriented faculty 
consider librarians significantly less use-
ful in informing them about changes in the 
library than teaching-oriented faculty. This 
is probably because teaching-research-
oriented faculty may expect more infor-
mation from librarians and may become 
frustrated when it is not forthcoming. 
When the Scheffe significance test was 
applied to these three groups, a signifi-
cant difference emerged between groups 
1 and 3, or C in table 3. Of 369 respon-
dents, Scheffe showed that research-
oriented faculty find librarians to be 
significantly less effective in assisting 
with their teaching activities than teach-
ing-oriented faculty, groups 1 and.2, A in 
table 3. Evidently, research-oriented fa-
culty rely more on themselves in their 
teaching activities and may have a lower 
opinion of librarians' ability to assist 
with their teaching activities. 
At Memphis State, 44 percent of the 
respondents refer students to a librarian 
almost daily or several times a month. 
Another 33 percent refer students to a 
librarian about once a month or several 
times a year, and the rest (17 percent) 
almost never refer students to a librar-
ian. Only the first figure compares 
favorably with the University of Mani-
toba, where the figures are 30 percent, 42 
percent, and 20 percent respectively. As 
for librarians' contributions to the edu-
cation of their students, respondents at 
Memphis State (62 percent) believe that 
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TABLE3 
PERCEPTIONS OF LIBRARIANS BASED ON FACULTY ORIENTATION 
Mean Teaching-
Teaching- Research- Research 
Oriented Oriented Oriented 
(GrouE 1) (GrouE 2) (GrouE 3) D.F. F-Test p Scheffe 
How useful are librarians about library changes? 
1 = very useful; 
5 = not useful 2.5 2.88 2.94 2,372 3.2848 .0385 c 
How often do you refer students to a librarian? 
1 = almost daily; 
5 =almost never 3.07 3.32 2.84 2,372 5.9 .0003 B 
How much are librarians involved in the education of 
your students? 
1 = very substanially; 
5 =none 3.0 3.36 3.06 2,371 4.98 .0073 A,B 
How important is the librarian's public service role? 
1 =high; 
4=low 2.31 2.73 2.83 2,340 3.89 .0212 c 
How important is the librarian's role in your research? 
1 = very important; No 
5 = unimportant 2.27 2.20 2.16 2,372 .2559 .7743 groups 
How useful are librarians in assisting with your 
teaching activities? 
1 = very useful; 
5 = not useful 2.42 2.86 2.59 2,369 3.87 .0215 A 
Scheffe significance between groups: A= Groups 1 and 2; B =Groups 2 and 3; and C =Groups 1 and 3 
librarians have some to very substantial 
involvement in the education of their 
students as compared with 63 percent of 
the faculty at the University of Mani-
toba. Of the Memphis State respondents, 
38 percent believe that librarians have 
only some involvement in the education 
of their students as compared with 42 per-
cent at the University of Manitoba. A dis-
appointingly low 23 percent of Memphis 
State respondents believe that librarians 
have made more than some contribution 
to the education of their students, only a 
little better than the low 21 percent re-
ported at the University of Manitoba. 
This reflects either low expectations of 
librarians by teaching faculty or a mis-
understanding of their abilities and re-
sponsibilities as noted by the authors of 
the University of Manitoba survey.18 
Teaching faculty may have low expecta-
tions of librarians because many librarians 
are not educated in the faculty's particu-
lar disciplines and teaching faculty may 
not expect librarians to be very knowl-
edgeable in these disciplines. 
Assistant professors refer students to 
a librarian significantly less frequently 
than professors, group 1, and associate 
professors, group 2 (Scheffe test B, D). This 
phenomenon possibly might be attributed 
to assistant professors' lack of confidence 
in librarians' abilities due to a shorter time 
at the institution and in the profession, 
and less long-term, personal contact 
with librarians than their faculty col-
leagues in the upper ranks. Research-
oriented respondents refer students to a 
librarian significantly less often than 
teaching-research-oriented respondents 
(see table 3). Research-oriented respon-
dents also find librarians to be signifi-
cantly less involved in the education of 
their students than either teaching-
oriented or teaching-research-oriented 
respondents, groups 1 and 2 and groups 
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TABLE4 
PERCEPTIONS OF LIBRARIANS BASED ON FACULTY RANK 
Mean Scores 
Associate Assistant 
Professor Professor Professor Instructor 
(Groue 1) (Groue2) (Groue 3) (Groue4) D.F. F-Test p Scheffe 
Does the library fulfill your needs? 
1 =always; 
4 =rarely 2.17 2.31 2.39 2.2 3,383 2.9 .0031 A 
How does the collection rate comparatively? 
1 = superior; 
4 =poor 3.0 3.17 3.3 2.6 3,374 8.45 .0000 B,E,F 
How does librarians' service rate comparatively? 
1 = excellent; 
4 =poor 2.21 2.44 2.5 2.22 3,368 2.69 .0460 A,B 
How useful are librarians about library changes? 
1 = very useful; No 
5 = not useful 2.72 2.78 3.0 2.7 3,380 1.5 .2121 groups 
How useful are librarians about new publications? 
1 = very useful; 
5 = not useful 3.47 3.26 3.73 3.62 3,381 2.72 .0437 D 
How often do you refer students to a librarian? 
1 = almost daily; 
5 = almost never 2.87 2.91 3.38 3.4 3,380 5.04 .0019 B,D 
Scheffe significance between groups: A= Groups 1 and 2; B = Groups 1 and 3; C = Groups 1 and 4; D 
= Groups 2 and 3; and E = Groups 2 and 4 
2 and 3. Research-oriented faculty prob-
ably believe that they are more capable 
than librarians of educating their stu-
dents and they rely less on librarians for 
assistance in their teaching activities than 
do their teaching-oriented colleagues. As 
for frequent-infrequent users, frequent 
users referred students to a librarian sig-
nificantly more often than infrequent 
users. It may be that frequent users have 
more confidence in librarians' abilities 
than do infrequent users, who may be 
more apathetic about library service and 
librarians (see tables 4, Sa, and Sb). 
In a series of original questions, re-
spondents were asked to rate the ade-
quacy of Memphis State libraries and 
service offered by Memphis State 
librarians as compared with service at 
academic libraries they had used in the 
past. Only 5 percent believe that the li-
brary always fulfills their needs. Sixty-
six percent answered that the library 
service meets their needs most of the time, 
26 percent indicate sometimes, and only 
3 percent answered that service rarely 
meets their requirements. Concerning 
librarians' service, a little over half of the 
respondents rate it as excellent or above 
average (19 percent and 36 percent respec-
tively). Thirty-six percent rate service as 
good and only 9 percent think it is poor. 
Significant differences emerge be-
tween respondents holding different fa-
culty ranks. Professors rate library 
adequacy significantly higher than 
either assistant professors or associate 
professors. The latter two groups rank 
library service significantly lower than 
professors (see table 4). It could be that 
lower ranks are working for tenure and 
promotion and are more productive. 
Thus, they have higher expectations of 
librarians' service than do professors, 
and are more inclined to be disappointed 
when their needs are not met immedi-
ately. Faculty employed longest at Mem-
phis State find librarians' service better 
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TABLE SA 
PERCEPTIONS OF LIBRARIANS BASED ON FREQUENCY OF USE 
Mean Scores 
Frequent Infrequent 
Users . Users D.F. T-Test p 
How often do you refer students to a librarian? 
1 = almost daily; 
5 =almost never 2.89 3.38 386 -3.85 .000 
How much are librarians involved in the education of your 
students? 
1 = very substantially; 
5 =none 3.09 3.3 383 -2.03 .043 
What should librarians' role be in book selection? 
0 = no control; 
25 = total control 11.74 12.63 386 -2.89 .004 
How important is the librarian in your research? 
1 = very important; 
5 = unimportant 2.02 2.48 385 -4.21 .000 
How many MSU librarians do you know by name? 
0 to 28 2.98 1.66 378.52 7.01 .000 
TABLESB 
PERCEPTIONS OF LIBRARIANS BASED ON FREQUENCY OF USE 
Frequent 
Users 
%yes 
Involvement with librarians 
in reference assistance? 90.9 
Involvement with librarians 
in collection development? 44.9 
Involvement with librarians 
in library instruction and 
orientation? 28.4 
Involvement with librarians 
in library policy issues? 13.6 
Involvement with librarians 
in private social functions? 15.2 
Use of the chemistry branch? 7.0 
than faculty employed for less time. Fac-
ulty serving for less than five years and 
those serving between five and ten years 
find librarians' service significantly less 
adequate than faculty serving for more 
than fifteen years. Such figures may in-
dicate that as teaching faculty use the 
library over the years and become better 
acquainted with librarians, they may per-
ceive that librarians' service improves. 
Also, longer-term faculty's needs change 
as they teach and develop their courses, 
and consequently, they may rely less on 
Infrequent 
Users 
%yes D.F. T-Test p 
84.7 391 1.786 .074 
34.0 391 2.173 .03 
18.0 391 3.01 .0027 
4.0 391 3.53 .000 
8.9 391 2.25 .0248 
1.5 391 3.031 .0072 
librarians' service than the lower ranks 
(see table 6). 
ROLE 
Many of the duties formerly per-
formed by librarians, including catalog-
ing duties, interlibrary loan, circulation, 
and reserve book tasks, are being per-
formed today by ·paraprofessionals. 
Standard reference questions are also 
being answered by paraprofessionals, 
leaving reference librarians free to do 
consultations, computerized database 
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TABLE6 
PERCEPTIONS OF LIBRARIANS BASED ON YEARS ON FACULTY 
Mean Scores 
-5 5-10 5-15 +15 
Years Years Years Years 
(GrouE 1) (GrouE 2) (GrouE3) (GrouE4) D.F. F-Test p Scheffe 
Does the library fulfill your needs? 
1 =always; 
4 =rarely 2.36 2.39 2.27 2.10 3,385 5.48 .0011 C,E 
How does the library collection rate compared with 
libraries you have used? 
1 = superior; 
4 =poor 3.22 3.25 3.26 2.79 3,375 8.57 .0000 C,E,F 
How does librarians' service rate compared with service 
elsewhere? 
1 = excellent; 
4 =poor 2.52 2.43 2.44 2.04 3,369 7.3 .0001 C,E 
Scheffe significance between groups: A= Groups 1 and 2; B =Groups 1 and 3; C = Groups 1 and 4; D 
= Groups 2 and 3; E = Groups 2 and 4; and F =Groups 3 and 4 
searching, and library instruction. As 
noted by Oberg, Schleiter, and Van 
Houten, these changes in the workflow 
have not been communicated effectively 
to faculty. This lack of communication 
contributes to misconceptions about the 
role of librarians and support staff.19 
Thus, as Divay, Ducas, and Michaud-
Oystryk observe, faculty may not distin-
guish between support staff and the 
professionally educated librarian. Fa-
culty may assume that a person in 
charge of a particular area has pro-
fessional status and may not recognize 
the professional standing of a librarian 
performing "invisible" activities such as 
collection development or cataloging.20 
When asked whether librarians 
should conduct research, 71 percent 
of the respondents thought that 
librarians should conduct some kind 
of research. 
Memphis State respondents, when 
asked to rate librarians' roles on a scale 
of 1 to 4, highest to lowest priority, give 
highest priority to university service (57 
percent), followed by research (40 per-
cent), public service (19 percent), teach-
ing (16 percent), management (15 
percent), and administration (8 percent). 
At the University of Illinois, Carbondale, 
M. Cathy Cook finds that 85 percent of 
faculty perceive the duties of librarians 
to be primarily university service, fol-
lowed by research at 8 percent, teaching 
at 5 percent, and library organization 
and management at 2 percent.21 
In contrast to Albion College statistics, 
teaching-oriented respondents at Mem-
phis State rate teaching as a higher priority 
for librarians (51 percent) than research-
oriented (44 percent) or teaching-research-
oriented respondents (44 percent). A 
significantly higher portion of teaching-re-
search-oriented faculty see public service as 
a higher priority for librarians than teach-
ing-oriented faculty (see table 3). Like 
the Albion College statistics, however, 
· frequent library users (53 percent) are 
more likely to assign teaching a high or 
higher priority than infrequent library 
users (38 percent). Infrequent users may 
have lower expectations of librarians 
and may not expect them to teach. 
When asked whether librarians should 
conduct research, 71 percent of the respon-
dents believe that librarians should con-
duct some kind of research. This compares 
with the Albion College study where 85 
percent of the respondents state that librar-
ians should conduct research. Very few 
faculty respondents (15, or 4 percent), 
-----------------------------------------
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believe that librarians should conduct no 
research. Only 13 percent believe that 
librarians should conduct research on 
practical and scholarly topics. Nineteen 
percent believe that librarians should focus 
research on practical topics, and 12 per-
cent, scholarly topics. Only one faculty 
member believes that librarians should 
conduct research in other disciplines. 
When faculty were asked about the 
importance of librarians' assistance in 
faculty research, 70 percent of the re-
spondents replied that librarians were 
important or very important to their re-
search. Only 14 percent claim that librari-
ans are of little importance or 
unimportant, while 10 percent are neutral. 
This compares favorably with Albion 
College where 64 percent of the respon-
dents find librarians very important or 
important to the conduct of their re-
search. By rank, 70 percent of the pro-
fessors responding found librarians 
important or very important to their re-
search. Seventy-five percent of the as-
sociate professors rely on librarians 
while 63 percent of the assistant profes-
sors affirm the importance of librarians 
to their research. Only 65 percent of the 
instructors report that librarians provide 
significant research assistance. 
BOOK SELECTION AND THE 
MEMPHIS STATE COLLECTION 
After one-third of the annual book 
budget at Memphis State has been allo-
cated to the library departments, there-
maining two-thirds are distributed to 
other university units based on an allo-
cation formula. The associate director of 
libraries informs each college dean of 
funds allocated after final approval of 
the budget. Then, requests are submitted 
to Acquisitions by faculty liaisons for 
each college or department. In a year of 
budgetary constraint such as 1991-92, 
each department was allocated only 
$3,500. 
Most faculty at Memphis State seemed 
aware that book funds came from the 
library budget, and many knew that an 
allocation formula was applied to de-
termine the amount that each depart-
ment received for book purchases. The 
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authors of the Albion College survey ar-
ticle claim that until two years prior to 
the survey, many faculty were unaware 
that monies for book purchases came 
from library accounts and that librarians 
had control over book selection. Con-
sequently, when asked about book selec-
tion, 94 percent of the Albion College 
faculty when asked stated that teaching 
faculty should have responsibility for 
selecting course-related books, and 95 per-
cent wanted to retain teaching faculty con-
trol over selection of books related to the 
respondents' research. Such high percen-
tages, according to the survey authors,_ re-
flect faculty's recent realization of the 
fact that librarians control book selection 
in times of limited expenditure.22 
At Memphis State, 69 percent of the 
teaching faculty respondents claim 
primary or share responsibility with 
librarians for selecting reference books. 
At Memphis State, 69 percent of the 
teaching faculty respondents claim pri-
mary or shared responsibility with 
librarians for selecting reference books. 
Faculty respondents also believe that 
librarians should have primary or equal 
responsibility for the selection of general 
interest books (95 percent). Of the re-
spondents, 65 percent said that librari-
ans and teaching faculty should have 
primary and shared responsibility for 
book selection on interdisciplinary sub-
jects. At Memphis State, fewer teaching 
faculty respondents (76 percent com-
pared to 94 percent at Albion College) 
state that they should control book selec-
tion on course-related subjects. Only 9 
percent want to share this responsibility 
with librarians. No significant differ-
ences emerge based on rank or faculty 
orientation. Significant differences were 
reported, however, between frequent 
and infrequent users, with infrequent 
users allowing librarians a greater· re-
sponsibility for book control than 
frequent users. This is obviously a serv-
ice that infrequent users expect auto-
matically (see tables Sa and 5b). 
This survey corroborates the findings 
of Jinnie Davis and Stella Bentley that 
newer faculty members rate the library 
collection as less adequate in their areas 
than their longer-serving faculty col-
leagues and that faculty having the most 
years of service are the most satisfied 
with the collection.23 At Memphis State, 
a significantly lower number of faculty 
respondents serving fewer than five 
years, between five and ten years, and 
between ten and fifteen years, found the 
collection poor. Faculty at MSU for more 
than fifteen years found it significantly 
better (see table 6). 
As hypothesized by Davis and 
Bentley, faculty members with more 
years of service at a university may ex-
press greater satisfaction with the li-
brary's collection because they have 
participated in building the collection. 
Their attitude may also reflect a certain 
complacency toward the status quo. 
Among teaching faculty, professors with 
the highest rank rate the library collec-
tion significantly higher than their col-
leagues (see table 4), which may also 
reflect higher participation in collection 
building and lower use of the collection. 
ACADEMIC EQUALS 
Librarians at Memphis State have held 
faculty status since 1970 and the require-
ments for promotion and tenure are the 
same as those for teaching faculty. Prior 
studies have revealed that even when 
librarians have faculty status, teaching 
faculty do not consider them their aca-
demic equals. This survey reveals that 90 
percent of the Memphis State respon-
dents do not believe librarians to be their 
academic equals, as indicated in table 7. 
TABLE7 
RANK OF LIBRARIANS BY FACULTY 
N % 
Academics equal with 
teaching faculty 37 9.5 
Professionals 255 65.4 
Semiprofessionals 40 10.3 
Clerks 4 1.0 
Other 54 13.8 
Total 390 100.0 
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This was the lowest p~rcentage in all 
surveys to date. However, 75 percent 
consider librarians professionals or 
semi-professionals (paraprofessionals). 
Budd and Coutant, in their survey at 
Southeastern Louisiana University, re-
port that 38 percent of the faculty see 
librarians as their academic equals, 60 per-
cent as professionals, and 20 percent as 
semi- or paraprofessionals. More librari-
ans are viewed as semi- or paraprofession-
als at Memphis State than at SLU. 
In order to achieve more recognition 
in the university, academic librarians 
need to increase their visibility in 
print by publishing more extensively 
in library and other professional 
journals. 
Memphis State figures are similar to 
Albion College statistics in the second 
category (29 percent, 68 percent, 2 per-
cent) and Southern Illinois at Carbon-
dale (28 percent, 65 percent, 7 percent), 
but differ from the three categories 
specified by the University of Manitoba 
survey, which include academics (15 
percent), professionals (85 percent), and 
nonprofessionals (18 percent). Fewer fa-
culty respondents at Memphis State rate 
librarians as their academic equals than 
at the University of Manitoba, where 15 
percent of the faculty view them as aca-
demic equals, or at Albion College, where 
29 percent hold such a view. Neither Albion 
nor University of Manitoba grants librari-
ans faculty rank. Only one of the Memphis 
State faculty respondents classified librari-
ans as clerks, and a surprising 14 percent 
identified them as "other." · 
Of the publication-oriented faculty, 
only 7 percent see librarians as their 
equals; however, 68 percent consider 
them as professionals. Only 3 percent of 
the teaching-oriented faculty see librari-
ans as their academic equals, while 60 
percent accept them as professionals. Of 
the frequent library users responding, 13 
percent rate librarians as academics and 
64 percent as professionals. Seven percent 
of the infrequent users classified librarians 
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as academics; 65 percent of the oc-
casional users called them professionals. 
Percentages of teaching-oriented and re-
search-oriented faculty are so close that 
this factor ~oes not appear to influence 
how faculty view librarians, unlike the 
situation at smaller Albion College. 
CONTACTS 
There is less contact between librari-
ans and teaching faculty at Memphis 
State both in and out of the university 
setting than at any institution previously 
surveyed. Obviously greater contact is 
possible at a small college like Albion. At 
Memphis State, no teaching faculty re-
spondent knew more than nine of the 
twenty-eight librarians by name, and 
only 2 percent knew as many as nine. On 
the average, infrequent users knew one 
librarian (see table Sa). 
Inside the library, the greatest contact 
between librarians and faculty is in ref-
erence assistance (89 percent) followed 
by computerized literature searching (60 
percent), collection development (41 
percent), library instruction and orienta-
tion (24 percent), and library policy is-
sues (10 percent). These figures resemble 
the University of Manitoba survey, of 
which 90 percent of the respondents had 
contact with librarians in reference as-
sistance and 51 percent in computerized 
literature searching. Collection develop-
ment contact at the University of Mani-
toba is 47 percent. Albion College's 71 
percent contact might be explained by 
the smaller number of teaching faculty 
and librarians and by the college's col-
lection assessment and faculty liaison 
program. 
By rank, responding professors at 
Memphis State report significantly 
greater contact in computerized litera-
ture searching (22 percent) than other 
groups, while assistant professors (14 
percent) have significantly less. In li-
brary instruction and orientation, in-
structors have significantly more contact 
(49 percent) than other groups. No sig-
nificant differences emerge by rank in 
contacts outside the library. 
At MSU, respondents characterizing 
their research as teaching-oriented have 
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had significantly fewer contacts in col-
lection development than the publica-
tion-oriented faculty (23 percent versus 
42 percent). Research-oriented respon-
dents have had significantly fewer con-
tacts in library instruction and 
orientation than have teaching-oriented 
faculty (15 percent versus 33 percent). 
Publication-oriented respondents report 
a significantly lower level of contact (6 
percent) in faculty and departmental 
meetings. Faculty describing themselves 
as both teaching-and-research-oriented 
acknowledge a significantly higher level 
of contact with librarians in university 
social functions (22 percent) than re-
search-oriented faculty, who report a sig-
nificantly lower level (11 percent). 
Outside the library, figures were lower 
at MSU than at Albion College, where a 
greater number of contacts occur in fa-
culty and departmental meetings (71 
percent). Figures at Memphis State are 
lower in all areas. The greatest number 
of contacts occurs in what the survey 
terms "other" (29 percent), followed by 
faculty and university committee meet-
ings (26 percent), university social func-
tions (16 percent), and private social 
functions (12 percent). Unlike Albion 
College, the fewest number of contacts 
occurred at faculty and departmental 
meetings (11 percent versus 71 percent). 
The University of Manitoba reports that 
51 percent of the faculty had contact with 
librarians at faculty and departmental 
meetings. Figures at Memphis State 
show a lower level of contact at univer-
sity social functions (16 percent) than the 
47 percent reported at the University of 
Manitoba and the 69 percent reported at 
Albion College. The only significant 
difference between frequent and in-
frequent users outside the library occurs 
in private social functions with frequent 
users reporting a significant! y higher 
level of contact than infrequent users 
(see table Sb). Such dramatically lower 
figures in contacts between librarians 
and teaching faculty might explain the 
many misconceptions of librarians on 
the part of teaching faculty at Memphis 
State. For example, one survey respon-
dent complained about the erroneous 
classification of journals at Memphis 
State, although Memphis State Libraries 
does not classify its journals. 
CONCLUSION 
Many of the findings of the Memphis 
State survey corroborate those of the ear-
lier surveys, although figures are lower 
in most areas, especially in librarian-
teaching faculty contacts. This might in-
dicate a greater degree of apathy toward 
the library and librarians than occurs 
elsewhere. Teaching faculty do not per-
ceive librarians as academics, even though 
the librarians have faculty status, but 
value the services librarians provide. It 
may be that a high percentage of teaching 
faculty do not believe that librarians 
should have faculty status. They believe 
that librarians' highest function should be 
university service, the lowest, administra-
tion. While they do not disapprove of 
librarians selecting books, like faculty at 
other institutions, they believe that 
teaching faculty should have primary re-
sponsibility for most book selection on in-
terdisciplinary subjects. If teaching 
faculty have little contact with librari-
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ans inside or outside the university, one 
may ask how they can understand and 
appreciate librarians' contributions to the 
academic community. 
One way to achieve more recognition 
in the university would be for academic 
librarians to increase their visibility by 
publishing more extensively in library 
and other professional journals. 
Another way is to become more active 
in the classroom by teaching courses in 
many academic disciplines. Librarians 
must also strive for more university 
service by participating in university 
committees with their teaching-faculty 
colleagues. In so doing they can in-
crease contacts with peers, and 
thereby better define their academic 
roles. They must extend public service 
to the community with presentations 
and lectures. 
In sum, librarians must work toward 
marketing their skills while promoting 
the teaching and research mission of the 
university. Only when they make the in-
visible visible will academic librarians be 
regarded as peers by their teaching-faculty 
colleagues. 
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Book Reviews 
The Digital Word: Text-Based Comput-
ing in the Humanities. Ed. by George 
P. Landow and Paul Delany. Cam-
bridge, Mass.: MIT Pr., 1993. 362p. 
(ISBN 0-262-12176-X). 
The computer-aided analysis of text, 
an area of the humanities that is by no 
means new and that has, in fact, seen 
several decades of activity, is now ex-
periencing a new surge of interest 
among scholars. The Text Encoding Ini-
tiative promises to provide all areas of 
textual study with thorough and practi-
cal guidelines for the electronic encod-
ing of text; scholarly publishers such as 
Chadwyck-Healey and Oxford Univer-
sity Press have embarked on substantial 
electronic text publishing projects; promi-
nent scholars in editorial theory have held 
out great hope for a reconceiving of the 
''Edition" through electronic texts; and in 
many places around the United States and 
Canada we see the introduction and 
growth of electronic text centers in librar-
ies. At a time when interest in these matters 
is growing rapidly in both the mainstream 
of many academic disciplines and in li-
braries, there is a compelling need for 
books that bring together a body of 
thought that touches on a broad spec-
trum of issues. Rosanne Potter's Literary 
Computing and Literary Criticism (1989) is 
one such work and serves admirably to 
bring the researcher or librarian into 
contact with a variety of literary and 
computational perspectives. 
The Digital Word, edited by George 
Landow and Paul Delany, is a welcome 
addition, as it likewise speaks to a broad 
audience about issues and ideas related 
to the computerization of text. Like Pot-
ter's work, it is a collection of essays, 
many of which have been previously 
published. That one of the essays is more 
than six years old emphasizes the con-
tinuum of work and ideas that exists in 
this area. Still, there are many aspects of 
The Digital Word that are fundamentally 
unsatisfying. 
Delany and Landow set out to show 
how a broadly conceived sense of textual 
computing is redefining the "traditional 
activities of humanities scholars." To 
that end, they offer essays that illustrate 
three facets of textual computing: it rede-
fines the form of the traditional text; it 
produces a text with qualities unique to 
the electronic format; and it melds 
aspects of creation, transmission, and 
analysis. Exploring all of this in a single 
volume would seem to be a difficult task, 
and perhaps such ambitiousness is at the 
root of this work's problems. Reading it, 
one feels that the editors have not used 
the space of the book well; the selection 
of the essays lacks focus, making The 
Digital Word often seem disjointed, 
lurching from one essay to the next 
without apparent connection. One is left 
with an impression of very uneven qu-
ality, with a mixture of significant, intel-
lectually challenging essays, functional 
though ordinary guides, obsolete and 
sometimes inaccurate assessments of the 
current state of the technology, and 
works better left out altogether. 
Although this book makes significant 
contributions to issues of textual analy-
sis, many other areas of text-based com-
puting are barely treated, or treated in 
such a way that the book is already 
dated. The editors throw together such 
diverse computational and analytical 
areas as Internet-accessible catalogs, 
document retrieval, text management 
software, textual analysis, and critical 
editions, making it difficult to find one's 
way in a sea of irrelevant noise. 
With all of that said, it may come as a 
surprise that this book is energetically 
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recommended. The Digital Word brings 
together some of the best thinking about 
textual analysis and the state of scholarly 
communication. 
• There is probably no better statement 
on the relevance and conceptual foun-
dations for descriptive markup 
schemes for textual computing than 
the essay by James H. Coombs, Allen 
H. Renear, and Steven J. DeRose. Its 
republication in this volume is cer-
tainly welcome and needed. 
• Allen Renear and Geoffrey Bilder 
make an excellent contribution to cur-
rent thinking on scholarly com-
munication. Their discussion of both 
current and future use of the medium 
goes to the heart of the nature of the 
digital word in our increasingly net-
worked world, making clear that most 
frequently the electronic medium is . 
used for something other than scholar-
ship or scholarly communication. 
• Peter Robinson's essay on the critical 
edition will be an important point of 
reference for the growing number of 
discussions in this area. His argument 
brings together many of the ideas ar-
ticulated in recent editorial theory and 
computer-aided analysis. The com-
puter promises to offer to the critical 
edition the flexibility and, through the 
ways it documents its decisions, the 
credibility it may have previously 
lacked. 
• Jeremy Clear offers an excellent report 
on the British National Corpus Project. 
His detailed description of the most 
important tool in the history of corpus 
linguistics will satisfy both the unini-
tiated and the more knowledgeable. 
• Nancy Kaplan and Stuart Moulthrop 
are not the first scholars to have cri-
tiqued Marcia Peoples Halio, who 
suggests that the composition skills of 
students may be negatively in-
fluenced by their choice of an operat-
ing system, but they use their analysis 
as the foundation of a more interesting 
argument concerning the relationship 
between the way we perceive and the 
way we write. 
• Jacques Vir bel provides interesting in-
sight into the development of the new 
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Bibliotheque de France with his de-
scription of their scholar's worksta-
tion project, a project both visionary 
and functional. While criticisms of the 
workstation will abound, it is clear its 
designers worked with rather than in 
isolation from researchers in under-
standing issues of research in an elec-
tronic environment. · 
There is far more that is excellent in 
The Digital Word than there is that is bad. 
It is a shame, however, to have included 
those essays that are so disappointing, 
and that the editors did not use an or-
ganizing principle less ambitious and 
more coherent.-John Price-Wilkin, Uni-
versity of Virginia, Charlottesville, Virginia. 
Dordick, Herbert S., and Georgette 
Wang. The Infonnation Society: A Retro-
spective View. Newbury Park, Calif.: 
Sage, 1993. 168p. (ISBN 0-8039-4186-
2); paper (ISBN 0-8039-4187-0). 
To paraphrase a cliche, inside this 
slender volume there is a book strug-
gling to emerge. Perhaps it is more accu-
rate to say that this is a book in embryo. 
Embryo, that is, as Groucho Marx de-
fined it in a letter: "My plans are still in 
embryo. In case you've never been there, 
this is a small town on the outskirts of 
wishful thinking." 
The authors set out to examine "to 
what extent an information society has 
emerged, and whether the promises of 
the past 30 or more years have been 
met." They also aim to explore the con-
sequences of "informatization" on na-
tions either newly industrialized or 
yet-to-be-industrialized. Both Dordick 
and Wang are experienced researchers 
and commentators on the social and cul-
tural aspects of information technology 
applications. Following a brief review of 
the premises and assumptions, hopes 
and expectations expressed by the infor-
mation society forecasters in the 1970s 
and 1980s, the authors describe three 
scales for measuring the informatization 
of a country. The infrastructure scale is 
measured by the density of telephone 
lines, television sets, newspaper circula-
tion and the amount of data terminal 
equipment on public telephone and telex 
networks. The economic scale is com-
puted by the percentage of information 
workers in a nation's work force, the 
contributions of the information sector 
to the GNP /GDP, and to productivity in 
the industrial sector. Finally, the social 
scale is seen as the rate of literacy and the 
percentage of a nation's school-age 
population attending tertiary schools. 
Data are assembled and analyzed for 
nineteen countries, which are stratified 
as high-; middle- and low-income na-
tions. By these measures, the authors de-
termined that "in general ... what was 
forecast decades ago was confirmed," 
that there has been significant growth in 
all three scales in almost all nations, that 
the richer nations are more advanced 
and advancing faster than poor nations 
with undereducated populations, and 
that the United States and Japan are 
closest to being information societies, al-
though they fall short of expectations in 
many ways. None of the generalizations 
or conclusions will surprise or inform 
anyone who has been reading the U.S. 
newspapers over the past ten years. 
This book's value lies in the data the 
authors have assembled. Although the 
data are sparse and "not easily amenable 
to either longitudinal analysis within a 
country or comparative analysis among 
countries," having the numbers is use-
ful. The book has some merit as an un-
dergraduate textbook, in its broad stroke 
presentation of global economic changes. 
It has nothing to say about the application 
of information technologies in the scien-
tific or academic realms. The authors de-
fine and discuss information purely as a 
commodity (e.g., in numbers of words 
supplied and in words consumed). 
The writing is clumsy and jargon-rid-
den, and an odd naivete pervades the 
book from opening premises to its con-
clusions. In the second paragraph the 
authors note without a hint of irony, 
"Looking for the information society is 
made more difficult by the enormous 
amount of data .... " In their opening 
sentences they ask, "Have modem infor-
mation technology and telecommunica-
tions heralded a new society, and a new 
man and woman? Has the Industrial 
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Revolution been replaced by the infor-
mation revolution, with none of the dis-
benefits of the foimer?" Is this empty 
rhetoric or do the authors really expect 
these things to have happened in thirty 
years? The authors provide no historical 
context, no measure by which to assess 
whether the rate of change they observe 
is reasonable or expected. They cite no 
studies or data on normal rates for tech-
nology transfer and diffusion to support 
their conclusions. Most of the data they 
have assembled and displayed relative 
to "informatization" is from the 1980s. 
Yet the authors conclude, "For those 
who study the theories of information 
societies in the twenty-first century, it 
will not be difficult to see the mistakes 
others have made in the past several de-
cades. The determinists have erred when 
communication messages were thought 
to have the effect of a hypodermic 
needle; they erred when development 
communication was treated as a panacea 
to problems in Third World nations; and 
we believe they are wrong today .when 
information technologies are portrayed 
as the panacea for equitable world 
economic growth." The critical and in-
formed reader may find these beliefs and 
conclusions startling, given the paucity 
of data, the comparative brevity of the 
period under study, and the profundity 
of the restructuring in process.-Nina W. 
Matheson, Johns Hopkins University School 
of Medicine, Baltimore, Maryland. 
Scholarly Communication in an Elec-
tronic Environment: Issues for Re-
search Libraries. Ed. by Robert Sidney 
Martin. Chicago and London: Rare 
Books and Manuscripts Section, Asso-
ciation of College and Research Li-
braries, ALA, 1993. 136p. $28.99, 
ACRL member price $24.99 (ISBN 0-
8389-7686-7). . 
On the face of it, the Rare Books and 
Manuscripts Section (RBMS) of ACRL 
seems an unlikely organization to spon-
sor a program on new information tech-
nologies. But the proceedings of the 
section's 1992 preconference amply de-
monstrate that special collections librari-
ans and historians of the book can bring 
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invaluable insights to bear upon ques-
tions of the long-term research value of 
e-texts, responsibility for their collection 
and preservation (intellectual as well as 
physical), and thorny issues of future 
access to them. This volume consists of 
five of the six papers delivered at the 
plenary sessions of the conference, fol-
lowed by reactions from a historian, a lin-
guist, and a classicist. (A presentation on 
legal issues was considered too complex 
and its subject too fluid to present in an 
essay comprehensible to lay readers.) 
John Budd's keynote essay, ''Not What 
It Used to Be: Scholarly Communication 
Then and Now," sketches out in quick, 
broad strokes the history of scholarly 
communication. Budd argues that the 
culture of the scholarly community up to 
now is best analyzed from a structuralist 
perspective, but that as the electronic en-
vironment develops, "we are entering a 
post-structuralist age of scholarly com-
munication." He points to the malleability 
of electronic texts and asks, ''What becomes 
of the author if information is lifted, re-for-
matted, re-used, and absorbed into some-
thing different?" As thought-provoking as 
Budd's arguments are, they do not seem to 
be echoed in the presentations that follow, 
although they must have sparked some 
lively discussions around the coffee urns. 
Paul Evan Peters, director of the Coali-
tion for Networked Information, can-
didly admits his political agenda in ''The 
Coevolution of Networks, Networked 
Information, and Knowledge Communi-
ties." His aim, he says, is to enlist his 
audience in the network "movement," 
where they can exercise leadership in 
addressing five issues: the lack of an arti-
fact in the networked environment; the 
ahistorical attitudes of most network users; 
standards of responsible behavior; the evo-
lution of organizational forms and func-
tions (from an archivist's viewpoint); and 
the concept of "network users" and their 
approach to information. 
A presentation by Elaine Brennan about 
her experiences in editing HUMANIST 
and other electronic lists provides a good 
summary of this medium for those who 
have not experienced it firsthand. But 
most list readers will find that it breaks 
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little new ground for them. Gordon B. 
Neavill's paper, "Libraries and Texts in 
the Electronic Environment," in con-
trast, is a thought-provoking examina-
tion of what constitutes text. How 
should we define "the stock of knowl-
edge" in the electronic context, and how 
are librarians responsible for its collec-
tion and preservation? As a scholar of 
the American blues tradition, Neavill 
draws comparisons to the oral tradition, 
"an extraordinarily robust form of trans-
mission and preservation." The thread 
of continuity from eighteenth-century 
Scottish ballads to African-American 
blues songs is proof that text can survive 
without libraries, yet it is through Fran-
cis James Child's nineteenth-century 
printed ballad collections that a 
scholar can trace · the connection. 
Neavill argues persuasively that, while 
"studies of scholarly communication 
tend to focus on scholarly publications 
themselves, ... the real problems in the 
electronic environment concern the raw 
material for scholarly research, espe-
cially for humanistic and historical re-
search." It is difficult at this early stage to 
imagine the most rational and effective 
means of gathering e-texts for future use. 
As a possible model Neavill points to per-
spicacious and indefatigable private col-
lectors who have formed priceless 
specialized research collections of 
ephemeral material eventually housed 
in research libraries: the Thomason seven-
teenth-century tracts and the Schomburg 
collection of African-American culture. 
The librarian's role in such cases has been 
to accept, organize, and preserve the mate-
rial, making it accessible to researchers as 
far into the future as possible. 
PeterS. Graham's contribution to the 
volume, "Intellectual Preservation and 
the Electronic Environment," is also par-
ticularly cogent and valuable. He begins 
with issues of preserving the medium 
and long-term access to it, no small 
matter in the electronic context, and 
proceeds to the even knottier questions 
of intellectual preservation. The latter 
problems arise from the fact that "the 
ease with which an identical copy can be 
quickly and flawlessly made is paral-
leled by the ease with which a flawed 
copy may be undetectably made," either 
accidentally or maliciously. How can I be 
sure that what I am reading is what I 
intended to read or what I read before? 
Graham explains clearly the potential of 
three electronic techniques to protect text: 
encryption, hashing, and time-stamping. 
He argues forcefully that librarians are 
uniquely qualified as a professional group 
to wrestle with the combined issues of 
authentication, security, and preserva-
tion. And to those who would shrink 
from this task because of the apparent 
complexity of technologies he rejoins 
that minds that are capable of using Hin-
man collators or dealing with corporate 
authorship are equal to the task! 
Due to the illness of another speaker, 
Graham also delivered his paper several 
days later at ALA in the Association for 
Library Collections and Technical Serv-
ices President's Program. Therefore it 
has been published in essentially the 
same form in the proceedings of that 
program, After the Electronic Revolution, 
Will You Be the First to Go? (1993.) 
Some of the chapters in the RBMS 
volume are based on tape transcripts of 
the presentations, rather than formal 
written papers. Unfortunately, the Pe-
ters and Brennan transcripts escaped 
rigorous scrutiny by author and editor-
they abound in homonyms and missing 
words that in some instances merely 
annoy or amuse, but in others hopelessly 
obscure the meaning. In the electronic 
environment it is crucial to remember 
that spelling checkers do not replace edi-
tors!-Sem C. Sutter, University of Chi-
cago, Chicago, Illinois. 
Heim, Michael. TI1e Metaphysics of Virtual 
Reality. New York: Oxford Univ. Pr., 
1993. 175p. $21 (ISBN 0-19-508178-1). 
Our world is being changed by infor-
mation technologies in ways we cannot 
claim to understand fully. Exploration of 
the nature and extent of the changes is a 
job for philosophers as well as for social 
scientists and others. Michael Heim is 
described on this book's dust jacket as 
being "known internationally as 'the 
philosopher of cyberspace."' He has 
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published a philosophical study of word 
processing (Electric Language, 1987), as 
well as a translation of Martin Heideg-
ger's Metaphysical Foundations of Logic 
(1984). This collection of essays explores 
word processing, online searching, hy-
pertext, and computer outliners, and 
discusses Heidegger's and Marshall 
McLuhan' s views ·on technology before 
turning, in the last five chapters, to vir-
tual reality, "the totally inclusive com-
puter simulation." The approach is to try 
to make connections between the views 
of philosophers like Plato and Leibniz on 
the one hand, and questions about the 
nature and consequences of new infor-
mation technologies on the other. But the 
discussions of the philosophers often 
seem ornamental rather than structural, 
and the best parts of the book do not rely 
on a philosophical background. There is, 
for instance, a lucid and straightforward 
discussion in Chapter 8, ''The Essence of 
VR," of different facets of, and ap-
proaches to, virtual reality, which seems 
to owe nothing to philosophical ances-
tors. A discussion in Chapter 7 of life in 
electronic worlds or cyberspace is of the 
sort one finds in good popular ma-
gazines, and owes more to William Gib-
son, the cyberpunk author, than to Plato 
or Leibniz. Where philosophy clearly 
makes a difference, it is not a very im-
pressive one. Virtual reality is poten-
tially indistinguishable from the real 
world, Heim says, but it has to be kept 
not-quite-real "or it will lessen the pull 
on imagination" and become ''bland and 
mundane." How can it be kept not-quite-
real? Alluding to Heideggerian themes 
of finitude, temporality, and care, Heim 
goes on to suggest, very briefly, that a 
virtual world need not "duplicate the 
deadlines of the real world," that it can 
offer total safety, unlike the dangerous 
real world, and that "with the help of 
intelligent software agents, cares will 
weigh on us more lightly." (This is the 
way to avoid becoming ''bland and mun-
dane"?) If this is metaphysics, it is de-
finitely a low-calorie, less filling brand. 
Some of the discussions are seriously 
misleading; that on Boolean search logic 
seems not to be clear a bout the difference 
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between and and or, and is generally a 
muddle. The discussions of the philoso-
phers are sometimes anachronistic and 
hyperbolic (this may reflect the influence 
of Heidegger), the style definitely that of 
a pop philosopher. (Leibniz' s God is de-
scribed as the Central System Operator 
or sysop: "Without a sysop, no one could 
get on line to reality.") All in all, this is 
not an impressive contribution to our 
understanding of the new electronic 
world. 
The book is an editorial disaster. The 
essays in this collection (four previously 
published in print, one published elec-
tronically) overlap and duplicate each 
other extensively. The discussion of 
Leibniz in Chapter 3 is repeated almost 
verbatim in Chapter 7; the same text is 
used to support views on hypertext and 
on virtual reality. The same discussion of 
Heidegger occurs twice, in Chapters 1 
and 5, and one five-line quotation is re-
pea ted three times. There is a glossary, 
''Useful vocabulary for the metaphysics 
of virtual reality," that includes a de-
scription of what the metaphysics of vir-
tual reality is about; but the last five 
chapters of this book do not fit the de-
scription. The Preface says that the "cen-
tral philosopher'' of Chapter 2 will be 
Blaise Pascal; but Pascal is not men-
tioned there. Oxford's reputation is not 
enhanced by this book. The designer has 
not helped matters. Rectos (odd pages) 
have two page numbers (page 15 carries 
the numbers 14/15) and versos lack 
pagination. A copy of page 14 would be 
unidentifiable as page 14. This is not an 
improvement over conventional prac-
tice.-Patrick Wilson, University of Cal-
ifornia, Berkeley. 
Leidenschaft und Bildung: Zur Geschichte 
der Frauenarbeit in Bibliotheken. Ed. 
by Helga Ludtke. B~rlin: Orlanda 
Frauenverlag. 1992. 304 p. 39.80 DM 
(ISBN 3-922166-79-2). 
With this volume Helga Ludtke adds 
a substantial chapter to the underdocu-
mented history of women librarians. The 
study focuses on women's roles in the 
development of libraries and the femini-
zation of librarianship, looking primarily 
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at the experience in Germany. Leidens-
chaft und Bildung is a compilation of con-
temporary essays, older articles (dating 
from 1901-47), biographical sketches, in-
terviews, and photographs. It covers the 
period between 1895 and 1945 in Ger-
many, focusing specifically on public 
librarians; however, comparisons to aca-
demic libraries appear throughout the 
volume. Of special note is an eleven-
page annotated bibliography on the 
topic of women librarians in German 
public libraries, which includes publica-
tions dating from 1897 through 199L 
Perhaps the most interesting part of 
the book is the essays written by librari-
ans between 1895 and 1945, because the 
texts of the period best illustrate the is-
sues then under discussion and clarify 
the views held by female librarians and 
their male colleagues. One of the · most 
enlightening of these primary documents 
was written by Lotte Bergtel-Schleif, a 
communist librarian imprisoned in 1943 
because of her work with a resistance 
group. In her 1947 article she addresses 
the sensitive issue of librarians' complic-
ity with Nazi censorship. She outlines 
the extent to which librarians con-
tributed to the Nazi regime, describing 
how they removed "degenerate" mate-
rial from library shelves, well aware that 
much of the literature and works of mod-
ern thought condemned to bonfires 
formed the core of their collections. 
The third section of the book profiles 
individual women librarians, including 
pioneers in German librarians hip as well 
as more representative figures. The biog-
raphies of library directors Bona Peiser, 
Bennata Otten, and Marie Norenberg il-
lustrate the important contributions 
women played in the development of li-
braries and library programs in Germany 
before 1933. The article "LebensHiufe" 
presents the lives and careers of eight 
"typical" librarians. Interviewing librar-
ians born between 1907 and 1923, the 
authors explore a variety of issues, in-
cluding working conditions, job satisfac-
tion, career advancement, and the effects 
of political changes on librarian5hip. 
Though documenting these "fore-
mothers" of librarianship is crucial and 
provides another dimension to the field's 
history, women must be integrated into 
mainstream studies of library history, as 
described in the final section. 
In an attempt to place the German ex-
perience and German scholarship in a 
broader context, Leidenschaft und Bildung 
concludes with two essays about women's 
role in American librarianship-a confus-
ing way to end this German-oriented col-
lection. Dee Garrison's seminal 1972 
article, ''The Tender Technicians: The Fem-
inization of Public Librarianship, 1876-
1905," appears in German translation 
along with an essay by Suzanne Hilden-
~ 
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brand, in which she warns against docu-
menting women's roles in librarianship 
exclusively by focusing on individuals. 
Rather than creating a separate, parallel 
documentation of women's contribu-
tions, she argues that future historians 
must consider the relationship between 
the roles of women and men librarians. 
Leidenschaft und Bildung, with its diverse 
collection of primary sources and ana-
lytical essays, supplies groundwork 
needed for such an integrated study of 
librarianship.-Marje Schuetze-Coburn, 
University of Southern California, Los An-
geles, California. 
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